Lesson Plan






Title:​​​​​​​​​​​​​ Blind Contour Caricature Portraits 


Length: 2.5 weeks
Note: Before you plan and write art experiences; pre-assess your students based on the proposed concepts, enduring understandings, and objectives of the unit/lesson(s). You may also gather this information from (previous) teachers, by reviewing already completed art work, consulting curriculum materials, etc., to get a better understanding of what content students already know and what they will need to know to be successful.
	Pre-Assessment: 
This will need to be done prior to teaching your lesson. Outline the method you will use to determine the skill/knowledge level of your students based on the concepts/enduring understandings/objectives of the lesson. (Hint: turn these into questions.) Be specific in describing what you would recognize as proficient skill/knowledge.

	Pre-assessment questions can also be used as art start questions. Italicized questions will be used as official pre-assessment questions:
Objective 1:

· Why is humor such an important part of our culture? How does humor determine a culture’s values (particularly with censorship)?

· How do artists incorporate humor into their art? Include pictures from different art forms.

Objective 2:

· What is a caricature? 

· What is a blind contour drawing and how do you make one?

Objective 3:

· How do you create a value scale? 

· What kinds of mark-making can you make to shade a drawing?

· How can you create soft shading with a graphite pencil?

· How can you use a grid to transfer a small drawing onto a larger sheet of paper?



	Performance:

What will students accomplish as a result of this lesson? This can be presented to students in the form of a story. In this narrative the students take on a role and create a learning product about a specific topic for a certain audience. (RAFT – Role / Audience / Format / Topic)

	Role: Caricature artist
Audience: fellow classmates
Format: Blind Contour Drawings

Topic: Humor

You are a caricature artist using blind contour drawings to express a humorous aspect of your creative identity to your peers.



	Concepts:

List the big ideas students will be introduced to in the lesson. These ideas are universal, timeless and transferrable. Examples of concepts used in art might include: Composition, Patterns, Technique, Rhythm, Paradox, Influence, Style, Force, Culture, Space/Time/Energy, Line, Law/Rules, Value, Expressions, Emotions, Tradition, Symbol, Movement, Shape, Improvisation, and Observation Look for concepts in the standards, content specific curriculum, etc.

	· Humor
· Style

· Expression 

· pattern


	Enduring Understanding (s):

Enduring Understandings show a relationship between two or more concepts; connected with an active verb. The best enduring understandings not only link two or more concepts; but demonstrate why this relationship is important. Like concepts, they are timeless, transferrable and universal.

	Artists use an exaggerated visual style for their audience’s humorous emotional engagement.




	Standards: (All lessons should address all standards.)

1. Observe and Learn to Comprehend

2. Envision and Critique to Reflect


3. Invent and Discover to Create
4. Relate and Connect to Transfer


	Objectives/Outcomes/Learning Targets:
Objectives describe a learning experience with a condition → behavior (measurable) → criterion. Aligned to: Bloom’s – Standards – GLEs - Art learning and, when appropriate, Numeracy, Literacy and Technology.  Should be written as: Objective.  (Bloom’s: _____ - Standard: _____ - GLE: _____ -Art learning: _____ -Numeracy, Literacy, and/or Technology)

	After learning how professional artists incorporate humor into their drawings and paintings, students will be able to explain how artists exaggerate facial anatomy in both caricatures and blind contour drawings.
· Blooms: understand
· Standard: relate and connect to transfer

· GLE: communication through advanced visual methods is a necessary skill in everyday life

· Art Learning: History and Culture

· Literacy: vocabulary words (caricature, blind contour, and humor) 

After receiving a demonstration on how to make a blind contour drawing, students will be able to create three goofy-faced blind contour self-portraits or partner portraits with graphite on 9”x12” sulfite paper.
· Blooms: create
· Standard: observe and learn to comprehend

· GLE: visual art has inherent characteristics and expressive features

· Art Learning: ideation, expressive features and inherent characteristics
· Numeracy: discussion on bilateral symmetry and asymmetry in portraits

After creating a value scale using various mark-making techniques, students will be able to organize different values, patterns, and textures for the face and background of their final 18”x24” portrait.
· Blooms: create
· Standard: invent and discover to create

· GLE: assess and produce art with various materials and methods

· Art Learning: materials and techniques

· Literacy: vocabulary words (value) 

· Numeracy: enlarging the proportions of a smaller drawing onto a larger drawing using a grid

After finishing their final drawing, students will be able to explain how the exaggerated facial features of their portrait conveyed humor to the viewer using the artist’s statement worksheet.

· Blooms: understand

· Standard: envision and critique to reflect

· GLE: reflective strategies are used to understand the creative process

· Art Learning: critical reflection

· Literacy: writing constructive feedback for other students


	Differentiation:  

Explain specifically how you have addressed the needs of exceptional students at both end of the skill and cognitive scale.  Describe the strategies you will use for students who are already proficient and need growth beyond what you have planned for the rest of the class, as well as modifications for students with physical and/or cognitive challenges. Students must still meet the objectives.


	Differentiation:
(Multiple means for students to access content and multiple modes for student to express understanding.)
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	ESL
Mat/tech and ideation: provide visual examples of patterns and value scales, hands on demonstration for the tactile experience, option of working with partners that either speak same language or speak different language, demo materials and techniques in a station teaching format for the ESL students

Special Needs

Ideation and Mat/tech: tracing over a photo with lines drawn; not having them do an ideation sketch on a smaller sheet of paper; cutting out patterns they draw and collaging them in big shapes on the paper; practicing value/coloring/mark-making with a marker on a large surface and cutting/gluing onto the paper (with help from a para); taking photos of the face regular and goofy with a clear laminant for students to practice drawing over the face


	ESL
Critical reflection: circling parts of the face that are funny on a template and using the elements of design to explain why

Special Needs: 

Critical reflection and expressive features: identifying an emotion in the picture (using an illustrated chart of emotions, which could be the rubric) and having the students think about the emotion the artist is portraying and how the drawing makes them feel 



	Extensions for depth and complexity:
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	GT
Mat/tech: discuss different types of advanced shading techniques that would make the work more realistic (pressure on the paper, light/shadow, classical atelier process)


	GT
Ideation: combining two blind contour drawings on one composition

Critical reflection: How could humor be pushed in the piece? How does the work relate to other contemporary artists?

Expressive features/inherent characteristics: examining facial anatomy in characters and discussing how proportions could be exaggerated for humor (in a way that is not hurtful to someone)




	Literacy:
List terms (vocabulary) specific to the topic that students will be introduced to in the lesson and describe how literacy is integrated into the lesson.

	Vocabulary terms:
· caricature

· blind contour

· value

· humor

Literacy integration:

· writing constructive feedback on strengths and areas of growth for students   


	Materials:  

Must be grade level appropriate.  List everything you will need for this lesson, including art supplies and tools.  (These are the materials students will use.)  List all materials in a bulleted format.

	· 12”x16” sulfite paper
· 9”x12” sheets drawing paper (3 for each student)

· Pencils (optional)
· Mirrors
· Black markers and pens


	Resources:  

List all visual aids and reference material (books, slides, posters, etc. Be specific; include title, artist, etc. Make reference to where the material can be found.  (These are the resources used by the teacher to support/develop the lesson.)  List all resources in a bulleted format.

	· youtube video on how to do blind contour (https://www.youtube.com/watch?v=fjJhZ4DYh50)


	Preparation:  

What do you need to prepare for this experience? List steps of preparation in a bulleted format.

	Art project examples:
· create three examples of blind contour drawings with goofy faces (self-portraits with a mirror) on 9”x12” paper
· grid each drawing with 1” squares

· Enlarge the drawing with a grid on 18”x24” paper. Retrace one of the drawing square by square

· Add patterns and shading for the foreground and background of the portrait (outline with black marker to make all the outlines show)

· Take pictures of each step in the process and include the finished sketches (one with shaded face and pattered background, the other with pattered face and shaded background) to show students.

Materials:

· Buy each student a small pencil pouch with 2H, HB, B, 4B, and 6B pencils. Place all the pouches in numbered wall sleeves (hanging next to the door). Number the pouches to hold students accountable for their materials.

· Offer both hand sharpeners and electric sharpeners for students to use

Resources:

Blind contour demo

· Fasten 2 9”x12” paper to a drawing board in preparation to draw a self-portrait with a mirror and for drawing a portrait of Ms. Funk

Caricature worksheet

· Print off examples of caricatures and making notes of which features are squashed, elongated, or exaggerated (do not show students until they are finished with their blind contour drawings)

Patterns and Value scale worksheet

· Draw a long rectangle (with inches marked off inside the box) for students to practice value shading
· Draw 3-6 boxes below that for students to practice different kinds of patterns they want to use in their work

·  


	Safety: 
Be specific about the safety procedures that need to be addressed with students. List all safety issue in a bulleted format.

	There aren’t really issues with safety so much as it is about cleanliness and proper use of materials.

· Slip a sheet of notebook paper under your hand to make sure that the drawing doesn’t get smudged

· Avoid using your finger to smudge parts of the drawing as a way to blend

· Keep the drawing taped to a drawing board and keep all drawings stowed in the vertical shelves to avoid getting the work damaged

· Don’t try to poke someone’s eye out with the graphite pencil


	Action to motivate/Inquiry Questions:  

Describe how you will begin the lesson to stimulate student’s interest. How will you pique their curiosity and make them interested and excited about the lesson? What inquiry questions will you pose? Be specific about what you will say and do to motivate students and get them thinking and ready to participate. Be aware of the varying range of learning styles/intelligences of your students. Some ideas might include: telling a story, posing a series of questions, role-playing, etc.

	Inquiry Question: 
· Why do we exaggerate facial features in art to make it look funny? 

· What qualities do you notice about the work that makes you laugh?

· These will be framed as art start questions, which students generally do each day to earn points.

Action to Motivate

· Students in middle school and high school have a strong sense of perfectionism when it comes to their work. They become self-conscious about their skills and how their work will be judged by their peers and teachers. As a result, they have a hard time engaging and persisting through the process of their work. The goal of this lesson is to help them relax their perfectionistic drawing tendencies, work on their observational drawing skills, recognize that art can be dynamic and engaging without being realistic, and they can have a sense of humor with their work.

· The way it will be presented to class: have a discussion about why humor is important in art and how we can incorporate those aspects in your work. The goal is not to be perfect. The goal is to be as funny and exaggerated as possible.

· Method of discussion: Think/Pair/Share, See/Think/Wonder, and mind mapping




	Ideation/Inquiry: 

Ideation is the creative process of generating, developing, and communicating new ideas, where an idea is understood as a basic element of thought that can be visual, concrete or abstract.  List and describe inquiry questions and processes you will engage students in to help them develop ideas and plans for their artwork.

	· After watching a demo on how to draw blind contours, students will practice drawing blind contours with a random still life object so they can get familiar with not looking down at their paper and trusting their observation skills. Then, they will make three blind contour portraits. These can be self-portraits (looking in mirrors) or with a partner. 

· Preferably, students would make a goofy face that they can hold in the mirror. If this is a challenge, they can take a photo on their phone and use that as reference. However, the phone must be propped up so that students will not be able to look at their paper while drawing. 

· Students will use a marker or sharpie to make their sketches to make sure that they don’t try to erase the lines from their blind contour drawing. 

· Once they are done, students will pick one out of the three drawings that they enjoyed working with for their final sketch. They will grid that drawing so it can be scaled up onto larger paper.
· Students will also be given a worksheet to practice building value with soft shading and patterning.




	Instruction:  

Give a detailed account (in bulleted form) of what you will teach. Be sure to include approximate time for each activity and instructional methodology: skills, lecture, inquiry, etc. Include motivation and ideation/inquiry where appropriate; including what student will understand as a result of the art experience


	Week 1
	Instruction - The teacher will... (Be specific about what concepts, information, understandings, etc. will be taught.) Identify instructional methodology. KNOW (Content) and DO (Skill)

Day 1 
Introduce the lesson

· Ask students what a caricature is and what a blind contour drawing is

· Discussion about humor in art. 

· How does art make us laugh? What does humorous art look like? Why is it important to have humor in art? What are some examples of humorous art? 

· The key to making humorous art is to think about why and how you want the viewer to laugh and see the world differently

· Exercise where students get to do blind contour. 

· Caricature: a drawing of a real person that distorts or exaggerates certain features by still retains a likeness to that person. 

· Photo of Barack Obama with three caricatures of him. Students have to point what features were exaggerated and why it added to the humor of the caricatures.

· Students look at a picture of Elvis Pressley and have to discuss what parts of his face they would exaggerate. Show caricatures of him.
· Students look at a picture of Michael Jackson and complete the same exercise. Show caricatures of him.
· Image is of a blind contour portrait. Students are asked to identify what kind of drawing it is and whether it’s humorous.

· Blind contour drawing—the artist makes a drawing of a person or object without look at the paper.

· Why do we do blind contour drawings? It trains us to look at an object closely making sure that we catch little details. Hand/eye coordination. Relaxing, having fun, and being silly. “The reason this is important is because most middle school and high school artists care about the perfection of their work and won’t take risks unless it’s perfect. For this project, it’s okay to make a silly, quirky, imperfect drawing.”

· Three examples of blind contour sketches that I made based on goofy pictures I took of myself. Slides 18 and 19 have finished graphite shading, exemplifying the expectation I have for them completing the assignment.
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Blind contour demo

· Going slow with my movements to make sure that I’m observing every contour of the form. I’m also not looking at my paper (have the paper under the desk), nor am I getting hung up on the lines looking right. The pen should not lift up from the paper. 

· Also, it’s important to explain why we are doing this activity: to train ourselves to look at something from real life so that we can become better draftsman. It will also train us to have fun and not be so serious/perfectionistic with our work.
· Get a student volunteer to work on the project.

Work Time
· Students work with fine-tip sharpies or pencils
· Students can work in partners to make goofy faces with each other or they can take goofy faces on their cell phones. 

Clean-up

· Clean-up: put pens away in supply bins, put sketchbook bins away on the back shelves, turn in blind contour sheets to the turn in folder with name on it.
Day 2 
Work Time

· Students will pick their favorite portrait that they made and turn that into their final project.

· Separate students into groups based on which kind of transition format they want to take (either re-drawing their favorite blind contour drawing on the bigger sheet of paper or using the gridding technique)

· Students that are finished with their projects can begin using the value scale worksheet to create patterns on a gradient.

· When students are finished, they can outline their portraits with thick sharpie and can start making patterns.

Clean-up

· put pens away in supply bins, put sketchbook bins away on the shelves, turn in sheets to the turn in folder with name on it, put away mirrors.

Day 3 
Work Time
Clean-up

· put pencils away in binders, put bins away on the shelves, turn in sheets to the turn in folder with name on it, put away mirrors.
Day 4: 
Work Time
Clean-up:

· put away their large drawings in vertical cubbies, keep their view finders in their sketch binders, put all pencils in their pencil bags, put pencil bags in cubby sleeves


	Learning - Students will... i.e.: explore ideation by making connections,
comparing, contrasting; synthesize possibilities for each painting technique; etc.  (Be specific about what will be the intended result of the instruction as it relates to learning.) UNDERSTAND
	Time

10 min.

5 min.

30 min.

5 min.

45 min.

5 min.

45 min.

5 min.

45 min.

5 min.

	Week 2
	Day 1 
Work Day:

· Students need to shade 15-20% of their drawing

Clean-up

· put away their large drawings in vertical cubbies, keep their view finders in their sketch binders, put all pencils in their pencil bags, put pencil bags in cubby sleeves

Day 2 
Work Day:
Clean-up

· put away their large drawings in vertical cubbies, keep their view finders in their sketch binders, put all pencils in their pencil bags, put pencil bags in cubby sleeves

Day 3
Work Day:

· Students need to shade 40-50% of their drawing

Clean-up

· put away their large drawings in vertical cubbies, keep their view finders in their sketch binders, put all pencils in their pencil bags, put pencil bags in cubby sleeves

Day 4 
Work Day:

· Students need to shade 60-70% of their drawing

Clean-up

· put away their large drawings in vertical cubbies, keep their view finders in their sketch binders, put all pencils in their pencil bags, put pencil bags in cubby sleeves

Day 5 
Work Day:
Clean-up

· put away their large drawings in vertical cubbies, keep their view finders in their sketch binders, put all pencils in their pencil bags, put pencil bags in cubby sleeves
	
	45 min.

5 min.

45 min,

5 min.

45 min.

5 min.

45 min.

5 min.

45 min.

5 min.

	Week 3
	Day 1 
Work Day:

· Students need to shade 100% of their drawing

· Students should also spray their drawings with fixative outside (if the teacher has cans)

· If students are not finished with their drawings, they can work on them after school or during off periods. But this is the last day that students will be working on them in class. The final due date for the drawing will be Tuesday.
Clean-up

· put away their large drawings in vertical cubbies, keep their view finders in their sketch binders, put all pencils in their pencil bags, put pencil bags in cubby sleeves

Day 2 
Artist’s reflection
· Students will be given the artist’s statement worksheet to fill out together rather than completing them on their own when they are done with their final drawings
Group Critique

· As an entire class, students will pin their drawings to a display board and stand back to look at it. Rather than giving individual critiques, students will discuss their work collectively based on a series of questions:

· What are some words that describe our drawings?

· What elements of art and principles of design do you see?

· What are some exaggerated facial features that we notice?

· Are there any patterns that stand out to you?

· What kinds of emotions do you notice in these drawings?

· Are there some suggestions we could make to improve the drawings to make the images stronger? Think about the elements and principles. 
Feedback on Ms. N’s lesson and instruction

· Written feedback

· Group discussion

	
	45 min.

5 min.

15 min.

10 min.

25 min.


	Student reflective/inquiry activity:  

Sample questions and activities (i.e. games, gallery walk, artist statement, interview) intended to promote deeper thinking, reflection and refined understandings precisely related to the grade level expectations. How will students reflect on their learning? A participatory activity that includes students in finding meaning, inquiring about materials and techniques and reflecting about their experience as it relates to objectives, standards and grade level expectations of the lesson.)

	Beginning of the project:
· Students will listen to a powerpoint presentation about how humor is incorporated in art and why humor is such an important part of our culture. 
· Students will do a Think/Pair/Share with another person (or See/Think/Wonder) if they’re not comfortable working with a partner) and assess how the facial anatomy in blind contour drawings and caricature drawings are exaggerated for humor. This will be part of their art start question.

End of project:
· Students will answer a series of questions on their artist’s statement worksheet that prompts them to explain how they exaggerated facial proportions to express humor in their drawings.
· As an entire class, students will pin their drawings to a display board and stand back to look at it. Rather than giving individual critiques, students will discuss their work collectively based on a series of questions:

· What are some words that describe our drawings?

· What elements of art and principles of design do you see?

· What are some exaggerated facial features that we notice?

· Are there any patterns that stand out to you?
· What kinds of emotions do you notice in these drawings?

· Are there some suggestions we could make to improve the drawings to make the images stronger? Think about the elements and principles. 




	Post-Assessment (teacher-centered/objectives as questions):  

Have students achieved the objectives and grade level expectations specified in your lesson plan?
	Post-Assessment Instrument:

How well have students achieved the objectives and grade level expectations specified in your lesson plan? Include your rubric, checklist, rating scale, etc.

	· Can students explain how professional artists incorporate humor into their artwork and why humor is an important aspect of culture?
· Can students create three goofy-faced blind contour self-portraits or partner portraits with graphite on 9”x12” sulfite paper?

· Can students organize different values, patterns, and textures for the face and background of their final 18”x24” portrait?

· Can students explain how the exaggerated facial features of their portrait conveyed humor to the viewer using the artist’s statement worksheet?
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Blind Contour Sketches and Value Scale

/15 Students completed three blind contour portrait sketches (5 pts. per sketch)

/20 Students completed value scales for four different patterns (5 pts. per scale)

Feedback:
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	Self-Reflection:  

After the lesson is concluded write a brief reflection of what went well, what surprised you, and what you would do differently.  Specifically address: (1) To what extent were lesson objectives achieved? (Utilize assessment data to justify your level of achievement.) (2) What changes, omissions, or additions to the lesson would you make if you were to teach again? (3)What do you envision for the next lesson? (Continued practice, reteach content, etc.)

	What Went Well
Ideation

· Thumbnails really easy for them to make quickly. They all had really good gestural qualities to them. There was also a very strong success rate with the blind contours. Grading was based on whether they had the thumbnails.

· There were some students that were really stuck in their comfort zones and didn’t want to break out of doing something that they considered “ugly” or “weird.” However, a majority of them really trusted the process and had really expressive and funny qualities. It was really enlightening to realize how much blind contour makes students uncomfortable and how much it forces them to stay in their comfort zone and make portraits that are more realistic.
· Using wind tunnel portraits were more preferable over doing a self-portrait or a portrait of a friend (though that was the second most popular option). Because it was a blind contour drawing, it didn’t matter to me so much if they wanted to do a person off the internet. It made them more engaged with the project.

· Students were able to make six blind contour drawings total and pick their favorite.

· Some students drew their blind contours very small while others drew them big. The ones that drew small had more delicate line qualities. (one student played with light and heavy lines, creating a very interesting layered effect). The ones that drew big were more gestural.

· Very special-education friendly. This is also a lesson that would be good to teach in middle school and elementary school.

· Students liked that there were many ways of completing the project and didn’t worry about messing it up. It was considered a “chill” project.
Final Product

· Students did a really great job thinking about creating patterns with light and dark values. They also did a really great job with contrasting the portrait from the background so nothing blended in. Coming up with patterns, for the most part, wasn’t a major challenge for them.
· It was highly recommended that students work big and fill the composition. The students that worked small were encouraged to do more complex things with the background, which they were able to do. 

· Transferring the blind contour onto the final paper without a grid went really well for the students.

· This was way more successful in terms of scale and material compared to teaching this at Thornton High School. The sharpie patterning made the drawing way more dynamic and visually engaging compared to graphite.

· This was a very high success project for everyone, and I have no doubt in my mind that most of the students will get an A. It will make them more confident going into future projects, which will be a lot harder. Students expressed that it was a good first project.
· The students that struggled to understand blind contour or didn’t want to break out of their comfort zones were able to transition into trusting the process by the time they got to their final project. Students asked if they were doing it right and smiled big when I said they were.

· I gave the students more opportunities to problem-solve their creative challenges on their own. I constantly gave them the onus to make the final call rather than basing all their creative decisions around my verdict.

· The students voiced that they liked this project because it pushed them out of their comfort zones and taught them that mistakes and imperfections could still make really cool art. Removing the realism pressure made them feel like their work couldn’t be measured as good or bad. Some students noted that they liked the contrast of the uncontrollable, imperfect, and quick blind contour with the controlled, detailed, and somewhat perfectionistic patterning. This was preferred with both process and product.

· Students really enjoyed working with colors, specifically having a variety of colored pencils and sharpies. Giving students the option to work with metallic markers/pencils was also appealing.
· Students added 8 or more patterns, many of which were detailed and creative.
Critique

· Students were engaged with the discussion, though seventh period was the most engaged and first period was the least engaged. This was probably based on the time of day. 

· Even though students were apprehensive to speak, everyone got participation points because they were able to fill out the student feedback form. A lot of students did not like being called on randomly to answer questions, so this still gave them participation points without me forcing them to interact. I liked the feedback forms because it gave me tangible pieces of advice to work with.

· The students were able to deliver very relevant constructive feedback in an emotionally appropriate way. I greatly appreciated all the feedback they gave me. 

Management

· Students were able to complete this assignment with minimal use of their chromebooks. There were hardly any fights regarding cell phone use.

· This was a project that gave the students a lot of creative leeway, which meant that they could have some social activity with friends and still produce a highly-detailed, dynamic project. Not that talking is something that I want to encourage. However, social distractions didn’t have a giant impact on work quality.

· Very quick clean-up. Sharpies were very easy for them to use and abuse. Students were given plastic baggies to store them on their shelves.
· My instructions were clear, direct, and persistent about getting point across. Students knew what was expected of them for the project.

· The demonstrations were good. Informative and easy to understand. Supportive when it came to making mistakes and improving.
· Good constructive feedback, classroom management, and rapport building.

· Allowed students to have creative freedom.

· Speaking very clearly, showing enthusiasm, asking critical thinking questions instead of giving the answer directly, good volume during demonstrations, easy to understand, good quality demos, humor used, making sure that everyone is paying attention, good balance of casual friendliness and sternness, lectures are straight to the point and not overly long
What Didn’t Go Well/ What I Would Do Differently

Ideation

· Everyone got a perfect score on their blind contours because I graded on whether they did the exercise. Having everyone get an A on this part of the formative assessment made me feel like my expectations for grading weren’t strong enough. However, I don’t exactly know how I would be more stringent on grading blind contours. They all looked the same, and it doesn’t require a lot of strong technical precision. At this point, I would say that it gives them a quick A that could help their score with later projects.

Final Product

· This project went by a lot faster than I expected. That’s not necessarily bad because it gives us more time in the semester to work on other stuff (and it would work really well with middle school students and elementary students). However, it makes me wonder if 12”x16” was too small. Could they have handled 18”x24” if it were done in pen and ink, or would it have been too overwhelming? I’d change the size somewhere in the middle. That said, the size was pretty economical for cutting paper.

· I was surprised by the different rates people finished their projects. Some students finished their projects very fast, even when putting a lot of effort into the patterning details. At that point, I wasn’t going to push them or draw out the process. Overall, it took the students three and a half hours to complete this project (between two normal periods and one block period). I made the decision to move the due date forward because so many people finished, which upset some students. However, giving them the weekend and a week grade extension for their project provides more than enough opportunities for them to get their work done. It also helped me figure out who was a slow worker and who was wasting their time talking during class.
· Students made strong suggestions to provide colored markers to add a pop of color to the designs. Giving students one color option in addition to black would help them problem-solve with patterns. 

· Students also wanted the option to work with colored sharpies.

· Students felt that the minimum amount of patterns should be higher than four, as it would push the students’ creative process and make it more challenging. There were a handful of students that wanted more support with how to make zentangle patterns. They wanted me to provide more resources. 

· Some students didn’t like the idea of transferring a smaller drawing onto the bigger paper. They felt like it defeated the purpose of the “blind contour” approach if you had to look at your paper to re-create the drawing. 

· Students wanted to be given the chance to draw other types of blind contour portraits, like animals (specifically yawning) or objects. They also wanted to draw more than wind tunnels, like drawing each other. Full body figure drawings were also suggested.

· When working with color, students didn’t want to be limited to using one color. They wanted to at least use two colors. 
· Need to get more specific about the large/small scale of the pattern details, as some students that were detail-oriented struggled to finish the project.
· Some students wanted to stick to the black and white option. They also liked using one blind contour face rather than three.
· Have artists expand to using different materials, such as watercolors and paint.
· Students planned their patterns based on the principles of design. They got the gist of it but wanted more specific details.
Critique

· I wouldn’t say there was anything to improve on for the critique. Because they were blind contour drawings, there wasn’t really much to constructively critique in terms of technical ability. The discussion questions kept them focused on the overall themes, though.
Management

· Students did not like it when I increased the deadline to a sooner date based on where the majority of the students were. Most students got the project done, but they didn’t like that random change. It will be easier to avoid this now that I know how long the project takes to complete. This was particularly stressful for students that were slow workers.
· There were some students that folded or crumpled their projects to take it home and work on it over the weekend, which knocked off craftsmanship points. I will hopefully teach students next time on how to properly transport art.

· Having a better structure for catching up students that were absent or new.

· Instructing students how to take the tape off collectively rather than individually.

· Using technology resources like google classroom or schoology to manage documents on my teacher website.

· Some students felt that my feedback was prescriptive and inhibited on their creative vision. They didn’t agree with the feedback but felt that if they didn’t apply it then they would get marked down. They wanted to be able to disagree with feedback. This was fixed by them using design language to justify why they wouldn’t do my feedback. Students wanted to be able to have a say when they were done with their project and were frustrated when I kept pushing them. The agreement was that if they were 90% finished, then they feedback could be interpreted subjectively.
· More emphasis on the expectations of the project.
Future Considerations
· Color option
· 


Appendix: Include all handouts, prompts, written materials, rubrics, etc. that will be given to students.
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