Lesson Plan
Title:​​​​​​​​​​​​​
Iconic Artist Self-Portrait




Length: 8 days (1.5 hour class); 16 days (45 min. class)
Note: Before you plan and write art experiences; pre-assess your students based on the proposed concepts, enduring understandings, and objectives of the unit/lesson(s). You may also gather this information from (previous) teachers, by reviewing already completed art work, consulting curriculum materials, etc., to get a better understanding of what content students already know and what they will need to know to be successful.
	Pre-Assessment: 
This will need to be done prior to teaching your lesson. Outline the method you will use to determine the skill/knowledge level of your students based on the concepts/enduring understandings/objectives of the lesson. (Hint: turn these into questions.) Be specific in describing what you would recognize as proficient skill/knowledge.

	· What is a portrait? How much of the human body is shown a portrait?
· What is mixed media art?
· What are the principles of design?

· Why do artists create portraits?




	Performance:
What will students accomplish as a result of this lesson? This can be presented to students in the form of a story. In this narrative the students take on a role and create a learning product about a specific topic for a certain audience. (RAFT – Role / Audience / Format / Topic)

	Role: Artist
Audience: Other artists
Format: Graphite portraiture and mixed media collage background
Topic: Artistic identity
As professional artists, students will create a portrait that represents their identity as an artist to their peers. The portrait must communicate what their style and personality is like as an artist.




	Concepts:

List the big ideas students will be introduced to in the lesson. These ideas are universal, timeless and transferrable. Examples of concepts used in art might include: Composition, Patterns, Technique, Rhythm, Paradox, Influence, Style, Force, Culture, Space/Time/Energy, Line, Law/Rules, Value, Expressions, Emotions, Tradition, Symbol, Movement, Shape, Improvisation, and Observation Look for concepts in the standards, content specific curriculum, etc.

	Identity, Observation, Expression


	Enduring Understanding (s):

Enduring Understandings show a relationship between two or more concepts; connected with an active verb. The best enduring understandings not only link two or more concepts; but demonstrate why this relationship is important. Like concepts, they are timeless, transferrable and universal.

	Artists carefully observe themselves and the world around them to express their identity.


	Standards: (All lessons should address all standards.)

1. Observe and Learn to Comprehend

2. Envision and Critique to Reflect


3. Invent and Discover to Create
4. Relate and Connect to Transfer


	Objectives/Outcomes/Learning Targets:
Objectives describe a learning experience with a condition → behavior (measurable) → criterion. Aligned to: Bloom’s – Standards – GLEs - Art learning and, when appropriate, Numeracy, Literacy and Technology.  Should be written as: Objective.  (Bloom’s: _____ - Standard: _____ - GLE: _____ -Art learning: _____ -Numeracy, Literacy, and/or Technology)

	Objective 1: After participating in a gallery walk about different kinds of portraiture, students will be able to create an “I am from…” poem that reflects on who they are and how they want to be portrayed in their portraits. 
· Standard: Relate and Connect to Transfer

· GLE: Visual arts are valuable for a variety of art and non-art related lifelong endeavors

· Blooms: Create
· Art Learning: History and Culture
· Literacy: writing the “I am from…” poem
Objective 2: After finishing exercises on how to draw realistic parts of the face, students will be able to create a realistic self-portrait using graphite and paper.
· Standard: Invent and Discover to Create

· GLE: Demonstrate technical proficiency and craftsmanship when planning
· Blooms: Create
· Art Learning: Materials and Techniques, Ideation
· Numeracy: symmetry and proportions with facial anatomy
Objective 3: After reviewing the principles of design and learning about mixed media, students will be able to design an expressive background using mixed media materials and at least one principle of design. 
· Standard: Envision and Critique to Reflect

· GLE: Visual literacy skills help to establish personal meaning and artistic intent in works of art

· Blooms: Create
· Art Learning: Expressive features/inherent characteristics

· Numeracy: pattern making based on the principles of design
Objective 4: After finishing their projects, students will be able to analyze how the technical and expressive qualities of their partner’s portrait represents his/her personality.
· Standard: Observe and Learn to Comprehend

· GLE: Art criticism strategies are used to analyze, interpret, and make informed judgments about works of art

· Blooms: Analyze
· Art Learning: Critical reflection

· Literacy: artist’s interpretation written activity, self-assessment on strengths and areas of improvement with the drawing.



	Differentiation:  

Explain specifically how you have addressed the needs of exceptional students at both end of the skill and cognitive scale.  Describe the strategies you will use for students who are already proficient and need growth beyond what you have planned for the rest of the class, as well as modifications for students with physical and/or cognitive challenges. Students must still meet the objectives.


	Differentiation:
(Multiple means for students to access content and multiple modes for student to express understanding.)
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	ESL
· Have a template with labels for facial features in English and Spanish
· Act out or motion while teaching to get the correct angles and so students make sense of what you’re talking about (make instruction kinesthetic)

· Meet one-on-one to track progress. 

· Make I am From poem simple, either written in Spanish/native tongue or listing materials and style that they like
Sp.Ed.
· Tracing the portrait or with the light table

· Drawing the basic face and adding their own hair (include a head template to trace)

· Left out shading, focus on line work

· Use color for skin and hair

· Photo reference

· I am From: make it like an ad lib with sentence stems, focusing on what hobbies they like and things in the arts, maybe the poem is more about them and less about their artistic identity
High Functioning Autism

· Make sure that students don’t get too fixated on details of the face—working on larger parts before focusing on the middle

· Making sure that students do not get attached to working in a particular style because of a comfort zone—offer support and extra one-on-one practice if student feels frustrated (breaks could relate to free drawing)
· Have student draw the I am From poem instead of writing it if writing is challenging (or listing it in an artist’s statement)
	ESL

· have students share with the class if they are comfortable (if the class is large and students need to meet in small groups, have all the Spanish speakers for less language pressure or sit together or have a mix)
· verbal meeting about strengths and improvements—have students point to each aspect of their work and explain the answer
Sp.Ed.

· verbal: have them share their project during critique and talk about their work
· nonverbal: point to areas you like the most about the work and the emotion that they think it’s expressing. Also have them think about how they feel it accurately represents their personality. Free draw when done
High Functioning Autism
· Option to take the work home if detail fixation is important to the work
· Have the option to share during class (though it would be encouraged if it were a smaller class)

	Extensions for depth and complexity:
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	GT
· Focus on giving them the advanced, atelier strategies for drawing and shading the facial parts

· Give them photo resources of atelier drawings for them to reference (like David Kassan)
ADHD
· Special emphasis on slowing down and taking their time
· Taking breaks as needed, making sure that they are not distracting in other people’s space

· Present the information in chunks during demonstrations (not longer than 4-5 min.)

· Give more instructions as they work

· Fidgets

· Stand up at the drafting board when they work

· Give them tedious instructions that they can’t rush through

· Flexibility about students that are tired from sensory overwhelm

· Headphones

· Ball up yarn as a redirect

· Think about redirects more than punishments (proximity, appropriate touching, sitting down at the table)

· Goal: get them to sit in a normal class and function

Other (Group Differentiation for Hyperactivity and High Anxiety)
· Clarity on noise level—hold them accountable for a whisper—do a visual dial; artists in the circle

· Shorter demonstrations, more one-on-one meetings

· Consequences based on the reward of chattiness

· Segmenting when it’s appropriate to talk

· Having a hand signal students can do when noise level is too loud—having them take accountability for their own noise level

· Preview/Review with students with high anxiety when they enter the classroom; unpacking strategies at the end of the day—could also do this with whole group

· Use the talking ball when students are sharing during the demonstration

· Discussing what talking looks like during specific tasks (preview/review) so that students have accountability for polite chatter

· For students that blurt constantly out of turn: cannot participate in discussions, give fidget to help listen but take it away as punishment if behavior continues

· Worst case scenario: take the project away and assign a simpler task
	GT

· Give them the opportunity to practice writing an artist’s statement for his/her work
· Push them to reflect deeply on strengths and improvements for their work, potentially having a one-on-one discussion with them.
ADHD
· Tell them to slow down if they’re speeding up—find more detail
· Encouraging out of the box thinking (3-D concept)
· Materials differentiation for slowing down (especially for adding technical detail)
Other (Group Differentiation for Hyperactivity)
· One-on-one meetings with each students

· Time for sharing student work



	Literacy:
List terms (vocabulary) specific to the topic that students will be introduced to in the lesson and describe how literacy is integrated into the lesson.

	Vocabulary:
· Portrait: a work of art depicting the head, neck, and shoulders of a person
· Mixed media: using more than one art material on a project

Activities:

· Students write “I am from…” poems for ideation

· Critique worksheet: Students trade portraits and analyze what the positioning of the face, the style of the mark-making, and the background suggests about the artist and what they are trying to communicate.



	Materials:  

Must be grade level appropriate.  List everything you will need for this lesson, including art supplies and tools.  (These are the materials students will use.)  List all materials in a bulleted format.

	· Graphite and erasers
· Tortillion

· Colored pencils (optional)

· Drawing paper (12”x18”)
· Sketchbooks

· Camera

· Mirrors

· balloons




	Resources:  

List all visual aids and reference material (books, slides, posters, etc. Be specific; include title, artist, etc. Make reference to where the material can be found.  (These are the resources used by the teacher to support/develop the lesson.)  List all resources in a bulleted format.

	GALLERY WALK
Kehinde Wiley
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Frida Kahlo
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Tran Nguyen
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Afarin Sajedi
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Chuck Close
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David Kassan
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Tape contortion portraits and wind tunnel portraits
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DRAWING EXERCISES

Mike Mayhew
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Eyes, nose, mouth, and hair references are on separate attachments.



	Preparation:  

What do you need to prepare for this experience? List steps of preparation in a bulleted format.

	· Print out all reference images for portraits
· Have teacher examples ready for the ideation exercise




	Safety: 
Be specific about the safety procedures that need to be addressed with students. List all safety issue in a bulleted format.

	· Technical safety not an issue

· Safe space emotionally—keep from making fun of themselves or others




	Action to motivate/Inquiry Questions:  

Describe how you will begin the lesson to stimulate student’s interest. How will you pique their curiosity and make them interested and excited about the lesson? What inquiry questions will you pose? Be specific about what you will say and do to motivate students and get them thinking and ready to participate. Be aware of the varying range of learning styles/intelligences of your students. Some ideas might include: telling a story, posing a series of questions, role-playing, etc.

	· Gallery walk: students look at the different types of portraits and talk about the ones that they were drawn to the most
· Lead into a discussion about what portraiture is and why artists make them (documentation before photography, surreal/emotional, humor, social justice, etc.)

· Have students write the “I am from…” poem. Explain that the intent of the poem is where you come from as an artist.




	Ideation/Inquiry: 

Ideation is the creative process of generating, developing, and communicating new ideas, where an idea is understood as a basic element of thought that can be visual, concrete or abstract.  List and describe inquiry questions and processes you will engage students in to help them develop ideas and plans for their artwork.

	· Give students a balloon and have them draw where they think the proportions are—show them on the board—one balloon per table

· Technical drawings (2 days)—eyes, nose, mouth (with/without teeth), ears, hair (draw five or six eyes, taking turns being the model)—divide it in halves with drawing features
· Scaffolding to easy, intermediate, and advanced for each

· Principles of design review—creating it for the background of the portrait—take pictures in the meantime—small group meeting to share ideas and give feedback—tie background into I am statement—build visual literacy
· Collage or drawing the background

· Requirement—showing at least one eye, show nose and mouth

· After students are finished with their portraits, students plan out how they would incorporate the elements and principles of design into their work (using collage materials)


	Instruction:  

Give a detailed account (in bulleted form) of what you will teach. Be sure to include approximate time for each activity and instructional methodology: skills, lecture, inquiry, etc. Include motivation and ideation/inquiry where appropriate; including what student will understand as a result of the art experience


	Day 1
Day 2

Day 3


	Instruction - The teacher will... (Be specific about what concepts, information, understandings, etc. will be taught.) Identify instructional methodology. KNOW (Content) and DO (Skill)

Introduction to Head Proportions:
Learning Target: I can draw the basic proportions of a portrait.
Initial Prep Time: 

· Print out pictures for gallery walk portraits

· Get balloons

Gallery Walk:

· students look at the different types of portraits and talk about the ones that they were drawn to the most
· Lead into a discussion about what portraiture is and why artists make them (documentation before photography, surreal/emotional, humor, social justice, etc.)
· Review the expectations of the project and show student examples. Explain to students that their portrait should be a representation of their identity as an artist.

I Am From…Poems
· Explain what an I Am From poem is and read an example. Explain that students will be writing about where they come from as artists, which can be about the experiences they had that led them to be artists or to be more conceptual and describe the style, materials, and subjects they like to make.

· Give students time to write them. 

· Allow three students to share for the class if they are comfortable.

Break Time

Balloon Proportions

· Students will all blow up their own balloons. Using a sharpie, they will draw where they think the parts of the face are. Show the teacher example when you are finished.
· Have a discussion with students about what they think is working and what they think is off about their proportions.

· Make sure they include eyes, nose, mouth, chin, hairline, and ears

General Head Proportions Activity:

· Every student gets their sketchbook out. Note, talk to students about dividing the paper (maybe have them fold the paper for proportions.
· Step 1: Draw an upside-down egg shape for the head as the basic shape. Show them a picture of a skull to show them the subtle curves of the head and where they go. They don’t diverge too much from the overall egg shape.

· Step 2: draw the dotted cross on the face halfway vertically and horizontally to mark the face (light marks)

· Step 3: Halfway in between the bottom half of the face, draw a line to mark the nose (light marks)

· Step 4: A third of the way down from the nose line, mark a line for the mouth (light mark)

· Step 5: A quarter of the way down from the top half of the face, mark a line for the hairline (light marks)

· Step 6: Let students know that the edges of the nose and the inside corner of the eyes are in line with the chin, so this can help them figure out where to put everything.

· Step 7: Start with an almond shape for the eyes. Explain that sometimes eyes can have a subtle tilt that makes them distinct. Draw eyebrows on the top, as well as eyelids (upper and lower), the pupil, the iris, and the tear duct.

· Step 8: Make a triangle with the nose that looks 2-D and 3-D. Show the dimensions of where the nose is (where it angles). Also, have them draw the nostrils and septum.

· Step 9: Have students draw the mouth with the subtle up and down turns of the lips. Explain how to draw the upper and lower lips. Corners of the mouth curl up just a little bit and line up with the iris of the eyes.

· Step 10: Ears start where the eye line is and end and the nose line. Make sure that the ears are not drawn so large that they look cartoonish.

· Step 11: The neck comes off the head a few centimeters away from the jaw corners (towards the chin). The neck slopes down, but it is not skinny or too big. The shoulders slope down at an angle rather than a straight business jacket approach. They need to be wide enough to fit a head on each side, though women have less broad shoulders.
· Step 12: The hair comes off the hairline. Start by drawing the large form rather than individual strands. Explain about hairlines (making them soft and drawing widow’s peak)

Work Time:

· Have students practice their drawings on their own. Have them make their own portrait if they are comfortable.

Clean-Up:

· Turn in drawings with names on the back.

· Put away pencils.

Eyes and Nose Exercise
Learning Target: I can draw six eyes and six noses.
Initial Prep Time:

· Create drawings for demo for beginning, intermediate, and advanced.

· See pictures for details

Demo:

· Show basic example for the eye, which would look very similar to the way it looked on the drawing example. Eyebrow is a basic block line.

· Intermediate: have students pay attention to the subtle angle of the eyes (show how to draw different eyes based on race, also have them pay attention to tilts). Details with the eye lashes and eyebrows. Have them capture the basic gesture that captures the uniqueness (have them describe it in writing or talking). Eyebrow has angle that follows the socket and has hairs coming off.

· Advanced: show the subtle angles of the eye and show them the shading within the iris.  Eyebrow has light value with careful attention to hair details.

· Talk about different types of pencils to use to create different values.

Work Time:

· Students should draw six different eyes.

Break Time:

Demo: 

· Show basic example of the nose, which would look very similar to the way it looks on the drawing example.

· Talk about how to draw the nose in profile and front on.
· Start with a basic triangle and breaking up the shape into basic triangle angles show progress steps)

· Beginning: no visible shapes with depth, but the underside of the nose and nostrils are drawn with some attention to shadow

· Intermediate: Nose has basic structure with an attempt at subtle angles and shading (show examples of Mike Mayhew’s work)

· Advanced: Attention to detail based on planar analysis. 

· Show different examples of noses from different races. Have students pay attention the characteristics that set noses apart.

· Talk about different types of pencils you could use

Work Time:

· Students draw six different noses. Some can be in profile

Clean-Up:

· Put pencils, erasers, and sketchbooks away

Mouth and Hair Exercise
Learning Target: I can draw six mouths and six different hairstyles.

Initial Prep. Time:

· Create drawings for demo for beginning, intermediate, and advanced.

· See pictures for details

Demo:

· Show basic example of the mouth, which can look somewhat cartoony.

· Intermediate: have students pay attention to the subtle angles of the mouth and lip shapes, especially when it comes to the parting line.
· Advanced: pay attention to shading on the lips and corners of mouth. Have students look at different cultures of mouths and have them pay attention to different shapes (try not to caricaturize it). 

Work Time:

· Students draw six mouths.
· Students can use mirrors if they want to practice drawing themselves.

Break Time:

Demo: 

· When drawing the hair, start with the basic shape of the head.

· Start with the basic overall shape of the hair

· Pay attention to the curls of the hair like curling fabric (have them roll their sleeves back.

· For short hair, think of it like a ball and a big mass. Look for the highlights on top and the core shadow on the bottom. Show example of a shades sphere as an example. Any hair that starts at the hairline or comes behind the ears will be darker because less light will catch it

· For longer hair and hair in ponytails, you want to draw the overall form and basic shape (think of the edges of the hair). Think of it like a cartoon character. Shade all of the hair and use the eraser to pick up highlights (make sure to shade in the direction of the hair strands). Use the eraser to pick up highlights.

· Squint eyes and look for the basic light and dark parts. Mark those parts with a pencil and eraser lightly. Think about it like comic book hair.

· Then, add texture. For long hair, any hair that comes behind will catch the light when it’s draped over the chest. Draw the shapes of the shadows and drawing the highlights. Can always color over the highlights if they’re too light.

· Textures of the hair come last. They should not be very heavy-handed.

· Basic: basic form and textures

· Intermediate: three values of shading and making it look like a form

· Advanced: detail for texture and value, including hairline being soft.

· Include different types of hairstyles, including drag queen hair. Explain that for curly hair, getting the basic form is more important than getting the texture later (have that be a professional example).

Work Time

· Students draw six different hairstyles. They must include a head as part of it.

· Students can use mirrors if they want to practice drawing themselves.

· While both demos are happening, teacher will pull students aside to take pictures as reference for the portrait.

Clean-Up:

· Put pencils, erasers, and sketchbook away.

	Learning - Students will... i.e.: explore ideation by making connections,
comparing, contrasting; synthesize possibilities for each painting technique; etc.  (Be specific about what will be the intended result of the instruction as it relates to learning.) UNDERSTAND
· S-4 exploring thoughts underlying feelings and feelings underlying thoughts 

· S-9 developing confidence in reason 

· S-4 exploring thoughts underlying feelings and feelings underlying thoughts 

· S-2 developing insight into egocentricity or sociocentricity 

· S-29 noting significant similarities and differences 

· S-10 refining generalizations and avoiding oversimplifications 

· S-10 refining generalizations and avoiding oversimplifications 

· S-8 developing intellectual perseverance 

· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-10 refining generalizations and avoiding oversimplifications 

· S-10 refining generalizations and avoiding oversimplifications 

· S-8 developing intellectual perseverance 

· S-10 refining generalizations and avoiding oversimplifications 

· S-10 refining generalizations and avoiding oversimplifications 

· S-8 developing intellectual perseverance 

· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-10 refining generalizations and avoiding oversimplifications 

· S-10 refining generalizations and avoiding oversimplifications 

· S-8 developing intellectual perseverance 

· S-10 refining generalizations and avoiding oversimplifications 

· S-10 refining generalizations and avoiding oversimplifications 

· S-8 developing intellectual perseverance 

· S-1 thinking independently 

· S-3 exercising fairmindedness 
	Time

Total Class Time:

1 hr. 30 min.

First 45 min.
15 min.

5 min.

10 min. writing

10 min. sharing

5 min.
Second 45 min.
5 min.

15 min.

20 min.

5 min.

10 min.

35 min.

2 min.

10 min.

30 min.

3 min.

10 min.

35 min.

2 min.

10 min.

30 min.

3 min.

	Day 4
Day 5

Day 6

Day 7
	Final Drawing: Face Outline
Learning Target: I can draw the outline of my face with correct proportions.
Initial Prep Time:

· Have a teacher example ready

Demo:

· Showing students how to use the photo reference for sighting and measuring with a pencil. Recommendation that students start with the head first.

· Show students how to use measurements for proportions using the transparent triangle.  Mark them with a dry erase marker to plot angles, spacing, and length/width of facial proportions.

· Absolutely no tracing!

· Make sure students work with really light pencils (no darker than HB)

· Have sketchbook out and potentially mirror to help them figure out their plotting.

Work Time:

· Goal: have their entire outline drawn.

· Students can take one two-minute break during class.

Clean-Up:

· Put away all materials

· Make sure final drawing has the name on the back.

Final Drawing: Shading
Learning Target:  I can shade the skin, hair, and clothing of my portrait.
Initial Prep Time:

· Print pictures of Mike Mayhew’s work.
· Have teacher sample ready
Demo:

· Have students pull out their basic head proportions drawing. Map out general places where shadows are. Look for them in their photos.

· Show pictures from Mike Mayhew’s work—shading with high key light values while still capturing that realism. The heavier the lines are, the flatter the face will look.

· Alternative strategy: do a very light shade across the face with a 2H or 4H pencil. Use the eraser to pick up the highlights. Shade with an HB pencil to get the darker shadows on the face. Make sure they aren’t super black.

· While looking at their portrait, mark the areas with the darkest values (hair and clothes). When shading the face, make sure that there’s value comparison to the darkest dark on the drawing. Use the value scale as reference.

Work Time:

· Students are not allowed to work on shading until they get their proportions approved by the teacher.

· Goal: finish shading by the end of class.
· Students can take one two-minute break during class.

Clean-Up:

· Put away all materials

Final Drawing: Catch-Up Day
Learning Target: I can finish drawing and shading my self-portrait.

Initial Prep Time:

· None
Work Time:

· Goal: finish shading their portrait (clothes included). Do not worry about the background. If students are not finished, they can take their projects home.
Clean-Up:

· Put away all materials

· Survey students on whether they want to work in acrylic for their background.

Final Drawing: Background

Learning Target: I can make a mixed media background (landscape or pattern) for my portrait using the principles of design.
Initial Prep Time:

· Print out examples of the principles of design for each table
· Gesso paper for students that want to paint in acrylic.

Demo: 

· Talk about the principles of design and show examples (do a scavenger hunt around the classroom for a bigger class)

· Have students create a wallpaper/clothing pattern or a landscape using at least one or two principles of design

· Open-ended materials: painting or drawing (will need to gesso heavy paper if students want to do acrylic). Work on a separate piece of paper with the exception of graphite and colored pencils (could be drawn on final project).

· Have students trace a basic outline of their portrait on paper. Cut it out and place it on the background so they can plan their composition. 

Work Time:

· Goal: Finish the background.

· When students are finished with their background and it is totally dry, they can trace the outline of their portrait using their paper template (make sure that the composition is in the right place). Cut the hole out and glue it onto the project.

Clean-Up:

· Put away all materials in their respective containers

· Wash paint brushes with soap and water

· Put paintings on the drying rack

	· S-10 refining generalizations and avoiding oversimplifications 

· S-10 refining generalizations and avoiding oversimplifications 

· S-8 developing intellectual perseverance
· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-10 refining generalizations and avoiding oversimplifications 

· S-10 refining generalizations and avoiding oversimplifications 

· S-8 developing intellectual perseverance
· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-10 refining generalizations and avoiding oversimplifications 

· S-8 developing intellectual perseverance
· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-10 refining generalizations and avoiding oversimplifications 

· S-4 exploring thoughts underlying feelings and feelings underlying thoughts 

· S-10 refining generalizations and avoiding oversimplifications 

· S-4 exploring thoughts underlying feelings and feelings underlying thoughts 

· S-1 thinking independently 

· S-3 exercising fairmindedness 


	Total Class Time: 1 hr. 30 min.
7 min.

1 hr. 18 min.

5 min.

7 min.

1 hr. 18 min.

5 min.

1 hr. 25 min.

5 min.

10 min.

1 hr. 15 min.

5 min.



	Day 8
	Critique Day and Catch-Up
Learning Target: 

· I can assess the strengths and improvements of my self-portrait.
· I can talk about my artistic identity using the stylistic appearance of my portrait.

Initial Prep Time:

· None
Work Time:

· Goal: completely finish the background

· Students can free draw in their sketchbook when they are finished

Clean-Up:

· Put away all materials in their respective containers

· Wash paint brushes with soap and water
Break Time:

Critique Discussion:

· Students fill out a reflective sheet that helps them assess what they did well and what they could improve on.
· Students trade portraits and analyze what the positioning of the face, the style of the mark-making, and the background suggests about the artist and what they are trying to communicate (written statements on same page). Emphasizing safe emotional environment is very important.
· Students get a chance to share their projects with the class and talk about what they are trying to communicate.
	· S-10 refining generalizations and avoiding oversimplifications 

· S-8 developing intellectual perseverance
· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-5 developing intellectual humility and suspending judgment 

· S-9 developing confidence in reason 


	Total Class Time: 1 hr. 30 min.
40 min.
5 min.

2 min.

43 min.


	Student reflective/inquiry activity:  

Sample questions and activities (i.e. games, gallery walk, artist statement, interview) intended to promote deeper thinking, reflection and refined understandings precisely related to the grade level expectations. How will students reflect on their learning? A participatory activity that includes students in finding meaning, inquiring about materials and techniques and reflecting about their experience as it relates to objectives, standards and grade level expectations of the lesson.)

	Students trade portraits and analyze what the positioning of the face, the style of the mark-making, and the background suggests about the artist and what they are trying to communicate. Print out a worksheet for this, connected to the back of the paper. They also fill out a reflective sheet that helps them assess what they did well and what they could improve on (which can be also on the same page).



	Post-Assessment (teacher-centered/objectives as questions):  

Have students achieved the objectives and grade level expectations specified in your lesson plan?
	Post-Assessment Instrument:

How well have students achieved the objectives and grade level expectations specified in your lesson plan? Include your rubric, checklist, rating scale, etc.

	· Can students create an “I am from…” poem that reflects on who they are and how they want to be portrayed in their portraits?
· Can students create a realistic self-portrait using graphite and paper?
· Can students design an expressive background using mixed media materials and at least one principle of design?
· Can students analyze how the technical and expressive qualities of their partner’s portrait represents his/her personality?

	Incomplete (D/F): (0 pts. per section)
· Sketches: student did not participate in the drawing exercises
· Craftsmanship: project was unfinished or not turned in

· Process: refused to problem-solve or take creative risks; did not have the motivation to finish the project

· Critique: “I am from…” poem was not written or turned in; student did not participate in critique discussion and/or had multiple side conversations
· Studio Habits: student spent the majority of class talking to friends or not working; did not clean up after him/herself even after being asked; was deliberately disruptive to classmates and teacher; 
Partially Proficient (C): (4 pts. per section)
· Sketches: student participated in less than four drawing exercises with basic or rushed drawing and shading
· Craftsmanship: portrait is unfinished (drawing and/or values) but has all the anatomical parts; background is a blank shade and does not show understanding of the principles of design
· Process: hesitant about taking creative risks; did not demonstrate a strong willingness to persevere through technical and conceptual challenges

· Critique: “I am from…” was written without a strong understanding of the artist’s identity; student experienced challenges describing how the technical and expressive qualities of his/her partner’s portrait represented his/her personality
· Studio Habits: student had moments of being focused but was mostly distracted; did not take responsibility to clean up after him/herself; had side conversations while classmates and teachers were talking; 
Proficient (B): (8 pts. per section)

· Sketches: students participated in all four drawing exercises with an intermediate understanding of technical realism (drawing and/or shading)
· Craftsmanship: portrait demonstrates realism with a few anatomical or value tweaks; background expresses artist’s identity but has vague references to the principles of design
· Process: persevered and problem-solved through technical and conceptual challenges; was willing to take creative risks

· Critique: “I am from…” poem was written with an understanding of the artist’s identity; student was able to describe how the technical and expressive qualities of his/her partner’s portrait represented his/her personality
· Studio Habits: student was generally focused on project, took responsibility to clean up after him/herself, and treated his/her classmates and the teacher with respect; 

Accomplished (A): (12 pts. per section)

· Sketches: students participated in all four drawing exercises with an advanced understanding of technical realism (drawing and shading)
· Craftsmanship: portrait has high degree of technical realism in the drawing and shading; background demonstrates principles of design in a unique/original way to the student’s artistic identity
· Process: independently persevered and problem-solved through technical and conceptual challenges; took creative risks and reflected on how they worked/didn’t work during the project; asked critical thinking questions that further developed the lesson as a whole
· Critique: “I am from…” poem was written with a strong understanding of artist’s identity and used creative narrative language; student was able to describe how the technical and expressive qualities of his/her partner’s portrait represented his/her personality and posed thoughtful critical-thinking questions
· Studio Habits: student used all of class time to focus on project; helped others clean classroom; treated his/her classmates and teachers with respect; took initiative to help settle the noise level down; 
Total Score: ___________/60 pts. (60% of grade)

Students also had to fill out a daily participation rubric that made them set their own artistic goals and evaluate their studio habits. Cumulatively, this should total 40% of their final grade:
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	Self-Reflection:  

After the lesson is concluded write a brief reflection of what went well, what surprised you, and what you would do differently.  Specifically address: (1) To what extent were lesson objectives achieved? (Utilize assessment data to justify your level of achievement.) (2) What changes, omissions, or additions to the lesson would you make if you were to teach again? (3)What do you envision for the next lesson? (Continued practice, reteach content, etc.)

	What Went Well

Ideation

· The students started the project with a very detailed understanding of how to draw portraits. This is probably because drawing is such an integral part to the Waldorf main lesson. Though some students seemed very comfortable in approaching the exercises with a very stylized drawing technique (most likely because they were self-conscious about their drawing skills), other students were willing to be more open-minded about strengthening their technical drawing skills.

· The students were extremely invested in drawing the eyes. We spent an entire hour and a half letting students draw the eyes. They weren’t able to get six done, but they drew fewer eyes in greater detail. Noses were more of a challenge for the students, but they handled drawing them better than I expected.
· We had great discussions about “finding the darkest dark” of the drawing so students could assess how dark their values should be. Doing that and “carving out the highlights” with an eraser on lightly shaded parts helped them make sense of realism better.

· The students were really good about figuring out how to draw the anatomical structure of the nose. Shading was a little bit challenging for them, and they wanted to resort to outlining everything. But I feel like this is a pretty standard place for the eighth graders to be in right now. The students also did a really good job drawing the mouths realistically, even trying to draw teeth. I would say that some students needed to work on the nuances of shading, but their technical ability to draw the different facial parts was stronger than I expected.

Project

· Students demonstrated technical drawing skills that were above their grade level, most likely at the high school level. Though some students really struggled with shading (and mostly had light values), the actual drawing anatomy was handled with a lot of care. For most of the portraits, I could easily recognize which portrait belonged to which student.
· Even though the project was a very long term assignment, the students were highly invested in the project and were willing to work on it for long stretches of time. They seemed to care a lot about improving their technical skills and took everything they learned from their demos into their work.
Critique

· Critique was not observed. Students also didn’t have a critique because the project took so long to finish (counting snow days into the mix).
Management

· Besides a few moments of highly distracted chatter, the students were able to focus themselves into their projects and produce some pretty impressive drawings. Having a smaller group (8-10 students) was a huge advantage for managing their behavior and giving them constructive feedback.
Areas of Improvement
Ideation
· The balloon activity was a massive distraction. Students were using them as volleyballs and wanted to play with them outside. It was massively difficult to get them focused on the main lesson. Not doing the balloon activity with the second group made a massive difference for focus.

· The advantage I had of teaching this lesson was that our class periods were an hour and a half long. The students also had a vested interest in the project to be patient with how long it was taking (it took us two months to complete the project). I don’t think I’d be able to get away with this with a shorter class time. This is definitely more appropriate for a high school level class. I’ll have to scaffold this lesson down to make it more accessible to middle school students. 

· Students’ go-to for shading was smudging, either with their fingers or a tortillion stump. This was apparently something they were used to doing in their main lesson classes—a big deal in the Waldorf tradition. I couldn’t really work against that, but it’s something that I wouldn’t encourage if they were at the high school level. I really pushed them to shade and blend using just pencil values.
· Hair was somewhat of a challenge for the students. They had a tendency to draw every single hair texture and not think so much about the form. It was also somewhat of an intellectual jump for students to think about soft-shading the hair without adding texture lines. I also felt that demoing how to draw hair was difficult because drawing hair is super subjective based on the type of hair the students were drawing. I told them to block the basic shape, color with a single value, carve the highlights, and find the darkest darks. But the demonstration ended up being longer than I thought. I decided that it would be better for the students to explore and problem-solve on their own. This ended up being a better learning experience for them.

· Students got a little impatient with all the demoing after four days, frequently asking when they would start their final portraits. It made me think that the ideation practice would’ve been a lot more effective if the students drew zoomed in parts of their own facial features rather than random people. This would make them feel more confident as they tried to tackle their final portrait. However, the students told me that demoing for three days was enough time for them to focus on drawing. They didn’t want to practice just drawing their facial features because they liked the diversity of different ethnic options.
Project

· The background was very rushed because the students ran out of time for the project. The backgrounds represented each students’ personalities. However, they were too simple and didn’t really unify the portraits. Part of me wonders if the portraits would’ve benefited from colored pencil rather than pencil shading. If we had more time, I would do a more mixed media collage approach.
Critique

· Critique was not observed. Students also didn’t have a critique because the project took so long to finish (counting snow days into the mix).
Management

· In all honesty, I don’t think I would teach this lesson if I were teaching in a regular public school. I think the reason it’s going well so far is because I’m only working with 8-10 students. Trying to teach 30 students this kind of technical realism at the middle school level would be a huge challenge. That said, I’m not opposed to teaching the students how to draw portraits. I just think it would be better if it were more graphic and didn’t focus so much on delicate, nuanced shading. This lesson would be a lot more appropriate for students at the high school level, maybe even an intermediate class. But I commend the students that I currently have for being so proactive and interested in trying out this kind of drawing.



Appendix: Include all handouts, prompts, written materials, rubrics, etc. that will be given to students.
8/9/15 Fahey
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