Lesson Plan
Title:​​​​​​​​​​​​​
Color Field Weaving









Length: 13 days
Note: Before you plan and write art experiences; pre-assess your students based on the proposed concepts, enduring understandings, and objectives of the unit/lesson(s). You may also gather this information from (previous) teachers, by reviewing already completed art work, consulting curriculum materials, etc., to get a better understanding of what content students already know and what they will need to know to be successful.
	Pre-Assessment: 
This will need to be done prior to teaching your lesson. Outline the method you will use to determine the skill/knowledge level of your students based on the concepts/enduring understandings/objectives of the lesson. (Hint: turn these into questions.) Be specific in describing what you would recognize as proficient skill/knowledge.

	· What is a color field painting?
· What are warm and cool colors?

· What is a warp and a weft in a weaving?




	Performance:
What will students accomplish as a result of this lesson? This can be presented to students in the form of a story. In this narrative the students take on a role and create a learning product about a specific topic for a certain audience. (RAFT – Role / Audience / Format / Topic)

	Role: weavers
Audience: students/teacher

Format: weaving

Topic: color field




	Concepts:

List the big ideas students will be introduced to in the lesson. These ideas are universal, timeless and transferrable. Examples of concepts used in art might include: Composition, Patterns, Technique, Rhythm, Paradox, Influence, Style, Force, Culture, Space/Time/Energy, Line, Law/Rules, Value, Expressions, Emotions, Tradition, Symbol, Movement, Shape, Improvisation, and Observation Look for concepts in the standards, content specific curriculum, etc.

	Color, contrast, observation


	Enduring Understanding (s):

Enduring Understandings show a relationship between two or more concepts; connected with an active verb. The best enduring understandings not only link two or more concepts; but demonstrate why this relationship is important. Like concepts, they are timeless, transferrable and universal.

	Artists experiment with color relationship to observe light/dark contrast.


	Standards: (All lessons should address all standards.)

1. Observe and Learn to Comprehend

2. Envision and Critique to Reflect


3. Invent and Discover to Create
4. Relate and Connect to Transfer


	Objectives/Outcomes/Learning Targets:
Objectives describe a learning experience with a condition → behavior (measurable) → criterion. Aligned to: Bloom’s – Standards – GLEs - Art learning and, when appropriate, Numeracy, Literacy and Technology.  Should be written as: Objective.  (Bloom’s: _____ - Standard: _____ - GLE: _____ -Art learning: _____ -Numeracy, Literacy, and/or Technology)

	Objective 1: After looking at example of color field paintings and learning about warm/cool colors, students will be able to sketch a color field drawing (warm colored shapes/cool colored background and cool colored shapes/warm colored background) using colored pencils.

· Observe and Learn to Comprehend/ Envision and Critique to Reflect

· GLE: Visual arts learning involves analyzing the formal and sensory qualities of art. 

· GLE: Specific methods of planning support the development of intended meaning
· Blooms: Create
· Art Learning: Ideation, history and culture
· Literacy/Numeracy: vocabulary (warm/cool colors, color field paintings)
Objective 2: After setting up their warp string on a Masonite loom, students will be able to compose a warm/cool color field weaving with an opposite color circle or square in the middle.
· Invent and Discover to Create

· GLE: Applying an understanding of art processes and creative thinking to plan and create art.
· Blooms: Create
· Art Learning: Materials and Techniques, Expressive Features/Inherent Characteristics
· Literacy/Numeracy: vocabulary (warp, weft)
Objective 3: After finishing their project, students will be able to explain what they know, what they want to know,  and what they learned about color field paintings and weaving.
· Relate and Connect to Transfer

· GLE: Artists, viewers, and patrons assign intended meaning to works of art
· Blooms: Understanding
· Art Learning: Critical Reflection
· Literacy/Numeracy: KWL/STW worksheets



	Differentiation:  

Explain specifically how you have addressed the needs of exceptional students at both end of the skill and cognitive scale.  Describe the strategies you will use for students who are already proficient and need growth beyond what you have planned for the rest of the class, as well as modifications for students with physical and/or cognitive challenges. Students must still meet the objectives.


	Differentiation:
(Multiple means for students to access content and multiple modes for student to express understanding.)
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	ESL
· Color field drawing: give a sheet that breaks down the instructions for each criteria in Spanish.
· Meet with students one-on-one, showing students their color options. Let them work with it one square at a time to make sure they are following along.

· Weaving: sit next to the student and model the project again with them. Or have them partner up with someone that can help them do it on their own.
Sp.Ed.

· Color field drawing: Have students work with just warm and cool colors without the specific detailed instructions. They can use colored pencils vs. markers to show visual contrast of bright colors. Use shape tracing templates. Use grips or work with larger materials/paper for less pressure on fine motor skills.
· Weaving: Make the board bigger with larger spaces apart for the weft so it is easier to weave the yarn. Give them an actual shuttle to help them catch the yarn better (depends on how well they could use the popsicle stick shuttle). Make sure they push down on the yarn to compress space and make it more secure.
High Functioning Autism

· Color field drawing: Make instructions on the board very clear with simple language. Limit color choices so student has visual understanding of what to work with
· Weaving: give them access to yarn that is tactilely comfortable
	ESL and High Functioning Autism
· Have a one-on-one meeting about the KWL statements if writing and interpreting are challenging

· Have them use simple adjectives or sentences to write down their answers so that there is some English literacy practice
Sp.Ed.

· If the child is verbal, have them do a KWL about color and weavings.
· If the child is nonverbal, have them speak with the talker or identify colors in the weaving. Also, have them organize visual cards of each step in the process.
· Have their piece be included in the center of the work (due to scale) if the students decide to combine the work


	Extensions for depth and complexity:
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	GT
· Weaving: give students the option to incorporate multiple background colors in a specific stripe pattern (as long as they stick to the warm or cool color scheme). Teach the student how to weave a more complex shape into the middle (like a triangle).
· Color field drawing: have them practice value gradations within the shapes and in the background. Students can also practice pattern-making in the background.
ADHD/Hyperactive
· Present the information in chunks during demonstrations (not longer than 4-5 min.)

· Give more instructions as they work

· Fidgets

· Stand up at the drafting board when they work

· Give them tedious instructions that they can’t rush through

· Flexibility about students that are tired from sensory overwhelm

· Headphones

· Ball up yarn as a redirect

· Think about redirects more than punishments (proximity, appropriate touching, sitting down at the table)

· Goal: get them to sit in a normal class and function

Other (Group Differentiation for Hyperactivity and High Anxiety)
· Clarity on noise level—hold them accountable for a whisper—do a visual dial; artists in the circle

· Shorter demonstrations, more one-on-one meetings

· Consequences based on the reward of chattiness

· Segmenting when it’s appropriate to talk

· Having a hand signal students can do when noise level is too loud—having them take accountability for their own noise level

· Preview/Review with students with high anxiety when they enter the classroom; unpacking strategies at the end of the day—could also do this with whole group

· Use the talking ball when students are sharing during the demonstration

· Discussing what talking looks like during specific tasks (preview/review) so that students have accountability for polite chatter

· For students that blurt constantly out of turn: cannot participate in discussions, give fidget to help listen but take it away as punishment if behavior continues

Worst case scenario: take the project away and assign a simpler project for the students
	GT
· None for critique activity

· They could do suggestions for a border if the class wants to combine their projects for the final display
ADHD/Hyperactive
· Tell them to slow down if they’re speeding up—find more detail
· Encouraging out of the box thinking (3-D concept)
· Materials differentiation for slowing down (especially for adding technical detail)
Other (Group Differentiation for Hyperactivity)
· One-on-one meetings with each students

· Time for sharing student work


	Literacy:
List terms (vocabulary) specific to the topic that students will be introduced to in the lesson and describe how literacy is integrated into the lesson.

	Vocabulary:
· Color field painting: a painting that studies how colors optically look next to each other
· Warm colors: red, orange, yellow

· Cool colors: green, blue, purple

· Warp: the string that goes up/down on the loom
· Weft: the string that goes across on the loom; it is the string that the students will be weaving with
Literacy integration
· KWL/STW writing exercise about what students learned about color




	Materials:  

Must be grade level appropriate.  List everything you will need for this lesson, including art supplies and tools.  (These are the materials students will use.)  List all materials in a bulleted format.

	· Crayons or color pastels for color field drawings
· 9”x12” paper for studies

· Weaving boards

· Yarn (weft and warp)

· Scissors

· Pencils

· Cut out shapes (circles/squares)

· Construction paper strips for paper weaving

· Tape


	Resources:  

List all visual aids and reference material (books, slides, posters, etc. Be specific; include title, artist, etc. Make reference to where the material can be found.  (These are the resources used by the teacher to support/develop the lesson.)  List all resources in a bulleted format.

	Mark Rothko 
[image: image1.jpg]




 INCLUDEPICTURE "/var/folders/sx/bphp8k1d6k19kycdy1x916sw0000gn/T/com.microsoft.Word/WebArchiveCopyPasteTempFiles/1950scombo.jpg" \* MERGEFORMATINET [image: image2.jpg]Mark Rothko, No. 10.1950. Oi on canvas, 2292 x 146.4 cm (90 VA X 57 5/8).  Mark Rothko, White Center 1950, Prvate Collection

The Museum of Modern Art, New York, Gift of Philp Johnson, 1952, © 1998,
he Museum of Modern Art, New York




[image: image3.jpg]




 INCLUDEPICTURE "/var/folders/sx/bphp8k1d6k19kycdy1x916sw0000gn/T/com.microsoft.Word/WebArchiveCopyPasteTempFiles/?resize_to=width&src=https%3A%2F%2Fd32dm0rphc51dk.cloudfront.net%2FL0fGq-55xViKvgy0H1f4Tw%2Flarger.jpg&width=1200&quality=80" \* MERGEFORMATINET [image: image4.jpg]



Helen Frankenthaler
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Barnett Newman
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Kenneth Noland
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Clyfford Still
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Jules Olikski
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Paul Kremer
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	Preparation:  

What do you need to prepare for this experience? List steps of preparation in a bulleted format.

	· Cut Masonite boards into notches to create weaving
· Organize materials

· Cut paper

· Print images of professional artists

· Organize yarn into warm and cool colors




	Safety: 
Be specific about the safety procedures that need to be addressed with students. List all safety issue in a bulleted format.

	· Don’t tie the yarn around body parts (especially neck)
· Walk with scissors—blade pointing down inside clutched hands



	Action to motivate/Inquiry Questions:  

Describe how you will begin the lesson to stimulate student’s interest. How will you pique their curiosity and make them interested and excited about the lesson? What inquiry questions will you pose? Be specific about what you will say and do to motivate students and get them thinking and ready to participate. Be aware of the varying range of learning styles/intelligences of your students. Some ideas might include: telling a story, posing a series of questions, role-playing, etc.

	Gallery walk activity with the professional artists:

Without giving them too much instruction, the activity will add a certain level of mystery that will keep the students on their toes. After looking at all the work, they will stand next to the artists that interest them and explain why they were drawn to that artist based on the color. 
Inquiry questions:

· What do all the paintings have in common with each other?

· Which artist’s work interests you and why?

· Why do you think artists just focus on using color?

· Why is color important in art?

· Why do you think these artists only made paintings about color and nothing else?




	Ideation/Inquiry: 

Ideation is the creative process of generating, developing, and communicating new ideas, where an idea is understood as a basic element of thought that can be visual, concrete or abstract.  List and describe inquiry questions and processes you will engage students in to help them develop ideas and plans for their artwork.

	Students will create two color field drawings:
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Criteria:
· Two circles, two squares

· One side has cool colored shapes/warm colored background and warm colored shapes/cool colored background

· One box has a light color background, one has a dark colored background

· One has a split color—light and dark pressure

· One has two separate colors in background

· Two shapes have to be the same color

· The goal is that students look at how color relationships are affected by the color behind it—context for the weaving project




	Instruction:  

Give a detailed account (in bulleted form) of what you will teach. Be sure to include approximate time for each activity and instructional methodology: skills, lecture, inquiry, etc. Include motivation and ideation/inquiry where appropriate; including what student will understand as a result of the art experience


	Day 1
Day 2

Day 3


	Instruction - The teacher will... (Be specific about what concepts, information, understandings, etc. will be taught.) Identify instructional methodology. KNOW (Content) and DO (Skill)

Color Field Drawings
Learning Target:
· I can make a color field drawing using warm colored shapes and a cool colored background.

Initial Prep Time:

· Set up one artist’s work at each table group, making sure that all the paintings are spread across the tables.

Gallery Walk: 
· Have all the students stand up explain that they will be looking at some art (do not explain what the kind of art is). Demonstrate how to do a gallery walk by modeling having voice off, hands behind back, and slowly walking around the tables. When students are done looking at the art, they can go back to their seats. Remind students the expectation with talking, which is that they are not allowed to talk or mess around with their friends.

· After the gallery walk, have students stand next to the paintings that are their favorite work. Call on 1-2 people per table group (depending on the amount of people) to explain why they were drawn to that artist’s work. Also, ask the students about what the paintings had in common. Identify them as color field paintings, meaning that they are paintings that only focus on color relationships. 

Drawing Activity:

· Give a brief overview that students will be making color field weavings that explore the relationships between warm and cool colors.

· Fold paper into quarters. 

· Two circles, two squares

· One side has cool colored shapes/warm colored background and warm colored shapes/cool colored background

· One box has a light color background, one has a dark colored background

· One has a split color—light and dark pressure

· One has two separate colors in background

· Two shapes have to be the same color
· Students are also permitted to explore value by playing with light/dark gradients in the shapes and the backgrounds (experimenting with pencil pressure)
· The goal is that students look at how color relationships are affected by the color behind it—context for the weaving project
· Students are allowed to use colored pencils or crayons
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Work Time: 

· By the end of class, students should have the first page of their color field study finished. This would be warm colored shapes with a cool colored background.
Clean-Up: 
· Put colored pencils away 

· Collect professional artist’s work
· Turn in color field drawings to the teacher
Learning Target: I can make a color field drawing using cool colored shapes and a warm colored background.
Initial Prep Time:

· None

Instructions Review:

· Review the expectations for how to complete the color field drawings. This time, make sure that the students know that they are doing cool colored shapes with a warm colored background.

Work Time:

· Students should have one side finished and start the other side. 

Clean-Up:

· Put colored pencils away 

· Collect professional artist’s work

· Turn in color field drawings to the teacher
Learning Target: I can finish the front and back of my color field drawings.

Initial Prep Time:

· None

Instruction:

· Depending on how long they have to work on their projects, students will have one more day to finish their drawing projects

Work Time:

· Students should have their entire color field drawing finished. If not, move onto the weaving demonstration. They can work on the drawings after they finish their weaving.

Clean-Up:

· Put colored pencils away 

· Collect professional artist’s work

· Turn in color field drawings to the teacher

	Learning - Students will... i.e.: explore ideation by making connections,
comparing, contrasting; synthesize possibilities for each painting technique; etc.  (Be specific about what will be the intended result of the instruction as it relates to learning.) UNDERSTAND
· S-2 developing insight into egocentricity or sociocentricity
· S-11 comparing analogous situations: transferring insights to new contexts
· S-29 noting significant similarities and differences 

· S-9 developing confidence in reason 

· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-29 noting significant similarities and differences 

· S-9 developing confidence in reason 

· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-29 noting significant similarities and differences 

· S-9 developing confidence in reason 

· S-1 thinking independently 

· S-3 exercising fairmindedness 


	Time

Total Class Time: 45 min.

10 min.

3 min.

27 min.

5 min.

2 min.

38 min.

5 min.

2 min.

38 min.

5 min.

	Day 4
Day 5-6
Day 7-8
Day 9-10
Day 11-12
	Weaving Project
Learning Target: I can tie my warp onto my board loom and weave a paper circle or square inside the middle.

Initial Prep Time:

· Sort yarn into warm and cool colors

· Cut notches into Masonite board (if they have not been used before)

Instructions (have students follow along with the teacher):

· Students get their weaving board and their yarn to create their warp. The yarn should be skinny but sturdy (do not use wool). The color of the warp does not matter, but it would be preferable to have students work with white or a light pastel color (like periwinkle blue)

· Pass out boards to each student. Have the write their name on a piece of tape, which should go on the back of the board (or the rough side)

· Define warp and weft.

· Have students tie their string around the top left corner of the board. It should be looped with a double knot. There should be a “pinkie-length” tail coming off, which will be used to tie the other end of the warp after it’s been strung.

· Pull the string over the front of the board (smooth side) and hook it over one of the notches. Come up the back of the board (rough side) and hook it on the next notch. Repeat across the entire board. If done correctly, the front of the board should have straight parallel lines. The back of the board should have slightly diagonal lines.
· Flip the board onto the back and pull the remainder of the string diagonally across the bottom right corner to the top left corner (where the knot is). Cut the string off the spool and tie the diagonal string to the tail coming off the knot. Double knot it to make sure it’s secure. If done correctly, the strings should be pluckable like a guitar string.

· When students are done, have them cut out either a circle or a square (which could also be flipped to create a diamond). Have them weave it under/over style in the center of the weaving.

· If students are finished, have them work on their color field drawings if they have not been completed.

Work Time:

Clean-Up:

· Put loom boards, scissors, and color field drawings in the middle of the table for the teacher to collect later

· Sweep up all yarn and paper scraps off the floor
Learning Target: I can weave yarn up to the bottom of my paper shape.
Initial Prep Time:

· None

Demonstration:

· Pull desired yarn color at arms-length once. Cut the string off the spool. Wrap it around a popsicle stick to be used as a shuttle.

· Weave the popsicle stuck under/over across the warp. When done, pull it lightly across at a diagonal until there is about 2.5” of tail. Bring it gently down to the other corner to create a “weaver’s arc.” Lightly tap down the yarn to the bottom of the loom with your fingers.
· Weave the yarn through with the opposite over/under technique (if you repeat it, then the string will come undone). Do the weaver’s arc and tap it down lightly. Make sure that the yarn wraps loosely against the edge of the outside warp. Otherwise, pulling it tightly will create an hourglass shape.

· Continue to weave up to the bottom of the paper shape and stop. There will be later instruction on how to weave with two colors the next day. Students need to keep in mind that if they chose a warm color background, they will choose cool colored yarn for the shapes. Brown would be a warm color and gray/black would be a cool color.

Work Time

Clean-Up:

· Put loom boards, scissors, and color field drawings in the middle of the table for the teacher to collect later

· Sweep up all yarn and paper scraps off the floor
Learning Target: I can weave yarn up the sides of my shapes.
Initial Prep Time:

· None

Instruction:

· Weave up the sides of the shape, stopping at the edge, and continuing back. Continue up one side and stop at the top of the shape. Weave up the other side of the shape. Then, weave over the top of the shape (make sure that both sides are even).
Work Time:

Clean-Up:

· Put loom boards, scissors, and color field drawings in the middle of the table for the teacher to collect later

· Sweep up all yarn and paper scraps off the floor
Learning Target: I can finish my background. I can weave my inner shape and tuck my tails.
Initial Prep Time:

· None

Instruction:

· Once students have reached the top part of their project, use a large sewing needle to fit the last warp lines up on the top of the weaving.

· Weave a separate color into the center shape, leaving a tail. When making the turn, poke the needle up through one of the weft lines in the background. Then, continue to weave. Make sure that each row is secured into the weft of the background yarn.

· Use the sewing needle to weave tails back into the weaving. Cut excess with scissors. Do not cut the tail too close to the edge of the weaving or else the weaving will eventually unwind.

Work Time:

Clean-Up:

· Put loom boards, scissors, and color field drawings in the middle of the table for the teacher to collect later

· Sweep up all yarn and paper scraps off the floor

Learning Target: I can take my weaving off my board and tie my warp strings into knots.
Initial Prep Time:

· None

Instruction:

· When students are completely finished with their work, they should cut the diagonal warp line on the back. Then, students should cut two warp lines at a time, tying them together into a knot. They shouldn’t tie the knots so tightly that it bunches up the weft. Continue to cut warp lines two at a time after tying knots until the piece is completely removed from the board.

· Students should put their name on a piece of tape and put it on the back of their projects.

· Students that are finished with their projects can continue to work on their color field drawings if they are not finished with them. If those are finished, they can free draw.
· Students that do not finish their projects will not be able to display their group work.

Work Time:

Clean-Up:

· Put loom boards, scissors, and color field drawings in the middle of the table for the teacher to collect later

· Sweep up all yarn and paper scraps off the floor


	· S-1 thinking independently 

· S-8 developing intellectual perseverance
· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-1 thinking independently 

· S-8 developing intellectual perseverance
· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-1 thinking independently 

· S-8 developing intellectual perseverance
· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-1 thinking independently 

· S-8 developing intellectual perseverance
· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-1 thinking independently 

· S-8 developing intellectual perseverance
· S-1 thinking independently 

· S-3 exercising fairmindedness 


	Total Class Time: 45 min.
15 min.

25 min.

5 min.

7 min.

33 min.

5 min.

7 min.

33 min.

5 min.

7 min.

33 min.

5 min.

7 min.

33 min.

5 min.

	Day 13
	Critique Activity
Learning Target: I can fill out the KWL sheet about color field art and/or weaving.

Initial Prep Time:

· Print out the KWL sheets

Worksheet:

Students will fill out a KWL sheet about what they learned about color and/or weaving:

· What do you know about color field art and/or weaving?

· What do you want to know about color field art and/or weaving?

· What did you learn about color field art and/or weaving from this project?
· Discuss their answers when they are finished
Critique Discussion:

· Students will lay out their weavings individually and share with the class some of the answers to their STW answers. They can do this voluntarily.

· Have students look at their work individually and lay them out in their small table groups. What do they notice about how they worked looked visually when it’s in a group?
· Have students put all of their projects together as one big color field study. Ask them what they observe about the work from a color observation and emotional standpoint having all the weavings together vs. individually isolated.

· Ask students if they would like to display their work in the school as one giant project. If so, have the class work together to put them together (or have the teacher do it after school—make sure the yarn is tied loose enough so that the projects can come apart).
Free Draw when finished as a reward for completing the project.
Clean-Up:

· Turn in sheets

· Collect projects

	· S-4 exploring thoughts underlying feelings and feelings underlying thoughts 

· S-2 developing insight into egocentricity or sociocentricity 

· S-29 noting significant similarities and differences
· S-4 exploring thoughts underlying feelings and feelings underlying thoughts 


	Total Class Time: 45 min.
7 min.
15 min.

17 min.

5 min.


	Student reflective/inquiry activity:  

Sample questions and activities (i.e. games, gallery walk, artist statement, interview) intended to promote deeper thinking, reflection and refined understandings precisely related to the grade level expectations. How will students reflect on their learning? A participatory activity that includes students in finding meaning, inquiring about materials and techniques and reflecting about their experience as it relates to objectives, standards and grade level expectations of the lesson.)

	Students will fill out a KWL sheet about what they learned about color and/or weaving:
· What do you know about color field art and/or weaving?
· What do you want to know about color field art and/or weaving?

· What did you learn about color field art and/or weaving from this project?

Critique Discussion:

· Students will lay out their weavings individually and share with the class some of the answers to their STW answers. They can do this voluntarily.

· Have students look at their work individually and lay them out in their small table groups. What do they notice about how they worked looked visually when it’s in a group?
· Have students put all of their projects together as one big color field study. Ask them what they observe about the work from a color observation and emotional standpoint having all the weavings together vs. individually isolated.

· Ask students if they would like to display their work in the school as one giant project. If so, have the class work together to put them together (or have the teacher do it after school—make sure the yarn is tied loose enough so that the projects can come apart).



	Post-Assessment (teacher-centered/objectives as questions):  

Have students achieved the objectives and grade level expectations specified in your lesson plan?
	Post-Assessment Instrument:

How well have students achieved the objectives and grade level expectations specified in your lesson plan? Include your rubric, checklist, rating scale, etc.

	· Can students sketch a color field drawing (warm colored shapes/cool colored background and cool colored shapes/warm colored background) using colored pencils?
· Can students compose a warm/cool color field weaving with an opposite color circle or square in the middle?
· Can students explain what they know, what they want to know, and what they learned about color field paintings and weaving?
	Incomplete (N): (0 pts. per bullet point)
· Color Field Drawings:
· Craftsmanship: half to three-quarters of the project is unfinished
· Process: refused to problem-solve or take creative risks; did not have the motivation to finish the project

· Critique: student did not fill out any of the KWL questions; student was intentionally distracting during critique
· Studio Habits: student spent the majority of class talking to friends or not working; did not clean up after him/herself even after being asked; was deliberately disruptive to classmates and teacher
Partially Proficient PP: (2 pts. per bullet point)
· Color Field Drawings:
· Craftsmanship: student left a quarter of the project unfinished; edges were pulled in too tightly and not remedied in later weft lines; warm and cool colors were used randomly in the background and foreground
· Process: hesitant about taking creative risks; did not demonstrate a strong willingness to persevere through technical and conceptual challenges

· Critique: student did not answer all the KWL questions and/or did not answer them in complete sentences; student was engaged in critique but was caught having one or more side conversations 
· Studio Habits: student had moments of being focused but was mostly distracted; did not take responsibility to clean up after him/herself; had side conversations while classmates and teachers were talking
Proficient (P): (4 pts. per bullet point)

· Color Field Drawings:
· Craftsmanship: student finished the weaving and demonstrated appropriate warm/cool color relationships in the shape and background
· Process: persevered and problem-solved through technical and conceptual challenges; was willing to take creative risks

· Critique: student answered all the KWL questions in complete sentences; student was contributing or listening attentively during critique
· Studio Habits: student was generally focused on project, took responsibility to clean up after him/herself, and treated his/her classmates and the teacher with respect

Accomplished (A): (6 pts. per bullet point)

· Color Field Drawings:

· Craftsmanship: student finished the weaving with tails neatly tucked and edges not pulled in an hourglass shape; warm/cool color relationships have complexity and careful planning in value gradation and contrast
· Process: independently persevered and problem-solved through technical and conceptual challenges; took creative risks and reflected on how they worked/didn’t work during the project; asked critical thinking questions that further developed the lesson as a whole
· Critique: students answered all the KWL questions in complete sentences and demonstrates deep questioning or reflection; student contributed to the critique with critical thinking questions and constructive suggestions
· Studio Habits: student used all of class time to focus on project; helped others clean classroom; treated his/her classmates and teachers with respect; took initiative to help settle the noise level down
Total Score: __________/30 pts.



	Self-Reflection:  

After the lesson is concluded write a brief reflection of what went well, what surprised you, and what you would do differently.  Specifically address: (1) To what extent were lesson objectives achieved? (Utilize assessment data to justify your level of achievement.) (2) What changes, omissions, or additions to the lesson would you make if you were to teach again? (3)What do you envision for the next lesson? (Continued practice, reteach content, etc.)

	What Went Well
Ideation
· Artist’s examples: the students had never heard of color field paintings and were intrigued by why artists would make paintings that just focused on color relationships. They seemed to be drawn to Kenneth Noland and Clyfford Still’s work the most (even though many of the students weren’t aware that Clyfford Still had a museum in Denver).

· A majority of the students seemed to understand the expectations for the color field drawings. Some students wanted to take the lesson a step further by exploring value gradients within the shapes. There were also some students that wanted to incorporate color blending and pattern-making into their designs. They took a long time to complete the drawings, but I think that’s because they were very meticulous with it and really wanted to make sure the drawing looked good.
Project

· The weaving process was easy for them to understand. Because they got to string their own warp lines and weave their designs, students had a more active recollection of what “warp” and “weft” meant. What’s really great about this project is that students could easily do a project like this at home. 

· For the most part, students understood the idea that they needed opposite warm/cool colored shapes related to their background. While some students stuck to one color, other students wanted to explore value gradations with a specific color or color group. The expectation was that students were not allowed to weave with more than three colors in their background (even if they were value gradients).

· Students learned that thicker yarn meant that the weaving would go faster, which was important when they started lagging behind. As the project went on, the students started to strategically plan for this when working with their backgrounds and their shapes.
· Even though we expected students to work with just a square or a diamond, some students decided to create three separate rectangles or Tetris designs throughout their composition. This really enlivened the design process.

· While some students wanted to just focus on simple color blocking techniques, others wanted to explore patterns and value gradations in their background. There were also students that changed the colors inside their shapes to contrast or compliment the changing colors in the background. I thought this was extremely inventive of them to try out, and the technical execution elevated their experimentation with color.

Critique
· I gave the students to come up with a plan on how they would like to display the projects as a group. Multiple students liked the idea of having a dark outside border, cool colors in the second layer, warm/bright colors in the third layer, and pastel colors in the center. Giving them the chance to vote on this allowed them to have some sort of creative control of how their work would be displayed in the school. Some students expressed discomfort having their work displayed with the class until they found out that their names wouldn’t be attached to the large quilt.
· With the second group, students were a little more hands on about organizing their orientation for color schemes. Two people volunteered to move the pieces while other students gave directions. I took pictures of the orientation and picked two other students to arrange the quilt composition. This worked pretty well, though we had some girls that were trying to get out of this activity and free draw.
Management
· Noise level was a large issue with this class. We remedied this by drawing a stoplight and moving magnets up each level when students were talking too loud. If students stayed in the “green zone” for most of class (library voices or silence), they would earn two marbles that would add up to a tea party. In the “yellow zone,” students talked at a recess or cafeteria volume. It was on the students to move the marbles up and ring the bell, reminding the class that things were getting too noisy. If the group quieted down back to green, they would earn one marble. Students entered the “red zone” when talking was excessively loud (or there was screaming) and students were completely unfocused on their projects. Two magnets in red meant that students would get a two-minute silent time out. No marbles would be earned in that case. 

· Towards the end of the project, I experimented by raising my hand and waiting for students to do the same while being quiet and keeping their eyes on me. This worked really well, probably better than the “artists in the circle” approach. I will definitely apply this with other younger grades in the future.
Areas of Improvement
Ideation
· My presentation of the expectations was somewhat confusing for the students in the beginning. I tried to list everything out on the board, but it ended up being a little bit confusing. I changed the organizational flow of the information for the second class. Students seemed a lot clearer of what was expected of them after that.
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· Some students really rushed the coloring process. I tried to explain to them that they really needed to work on slowing down their coloring and moving their pencil in soft, concentric circles. They understood what I meant when I told them that they needed to fill up all the tiny white specks with color.

· There were some students that didn’t exactly follow the directions that I spelled out for them, such as exclusively using cool colors in their backgrounds. I wonder if printing out my teacher examples and placing them at the tables would’ve helped them out more.
Project
· Though we gave students the option to weave circles, they didn’t turn out really well because of the large spaces between the warp lines. Squares were more successful, and so were diamonds. I’m thinking that even having students weave a triangle or a rectangle would be good options.

· Students were very cautious about pressing down their weft lines, which caused a lot of warp lines to show through. They were very distressed when I broke the news that they needed to press down their warp lines even more, mainly because it caused them to see how little progress they actually made. Students that had finished weaving a hole for their shape were devastated when they saw their shape get crunched down into a nonexistent rectangle after pressing down on the weft yarn. Some students problem-solved around this by adding two rectangles into their composition and creating a didactic color scheme in the background. While I appreciate the problem-solving that went into this, I think I could’ve explained this a little more clearly with students before they started weaving their shapes. 
· There were a handful of students that worked very slowly with this project, mainly because they were easily distracted by social conversations. These students also didn’t follow the expectations of creating an exclusively warm or cool colored background.

· The project went extremely slow with the students. It took basically my entire student teaching experience for them to finish their project. This was because the students were very meticulous and/or very easily distracted. There wasn’t really enough urgency for them to finish the project within the deadline. However, on the last work day, we required a no-talk work day so they could finish their projects. Students finally picked up the pace and got all of their work done. I made a deal with them that if they finished by the end of class, I would tuck their tails in for them. This was a fair trade that motivated students to get their work done (though tucking in tails took way longer than I expected).
Critique

· I’ve come to learn that gallery walk activities don’t really work with the students that I am instructing because they are very hyperactive and easily distracted. The act of moving around with peers caused them to talk and be silly with each other rather than walk quietly around the projects with their hands behind their backs. Talking and deliberate disrespect for the rules caused the students to go into a four-minute silent time-out, which led to a discussion about appropriately following the rules. This took a lot of time away from having a conversation about the art. However, we finally got around to doing it. I’ll have to come up with another strategy with this group of students, but maybe keep this strategy if I work with students at a different school.
· For the second 

Management
· Talking, focus, and noise level were the major management issues with this class. This was mainly because a lot of the students were extremely hyperactive (with some ADHD diagnoses) and were distracted easily by side conversations around them. Even though my mentor teacher and I switched seats around, did the stoplight protocol, explained to students that art was not “social hour,” and held students in from recess that were excessively rude, the talking levels didn’t change much. We suspect that there was no malicious intent behind this, as students seemed completely unaware that they were getting off task and became a little testy when we gave them a consequence. With this group in particular, there was an abnormally large amount of students that were hyperactive (which was why they came to a Waldorf school). This is a very unique management challenge given the environment I was in. I believe that I need to learn more about ADHD management to improve this part of my lesson. With that said, solutions that worked were sitting with the most hyperactive students and putting tape on their board to represent checkpoints they needed to reach by the end of class.


Appendix: Include all handouts, prompts, written materials, rubrics, etc. that will be given to students.
8/9/15 Fahey
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