Lesson Plan
Title:​​​​​​​​​​​​​
Portrait Painting











Length: 5.5 weeks
Note: Before you plan and write art experiences; pre-assess your students based on the proposed concepts, enduring understandings, and objectives of the unit/lesson(s). You may also gather this information from (previous) teachers, by reviewing already completed art work, consulting curriculum materials, etc., to get a better understanding of what content students already know and what they will need to know to be successful.
	Pre-Assessment: 
This will need to be done prior to teaching your lesson. Outline the method you will use to determine the skill/knowledge level of your students based on the concepts/enduring understandings/objectives of the lesson. (Hint: turn these into questions.) Be specific in describing what you would recognize as proficient skill/knowledge.

	Part 1: Reviewing drawing anatomy
· Review the basic anatomical structure of a face and measurements (front on)

· Have the students draw a face front on, three quarter, and profile to see how familiar they are with correct anatomy and proportion

· Have students walk me through the process of drawing each pose

Part 2: Underpainting

· What is an underpainting? Why is it important to have an underpainting before adding color?

· What colors are typically used during an underpainting?

Part 3: Painting with Color
· What is glazing?

· Looking at examples of skin colors, what colors do you think the artists had to mix to create that color? 

· What are the obvious colors that we see in the skin? What are the more subtle versions?

· Get a survey of students that have every painted skin with colors. Ask them what colors they typically have on their color palette when they mix with colors.


	Performance:
What will students accomplish as a result of this lesson? This can be presented to students in the form of a story. In this narrative the students take on a role and create a learning product about a specific topic for a certain audience. (RAFT – Role / Audience / Format / Topic)

	N/A


	Concepts:

List the big ideas students will be introduced to in the lesson. These ideas are universal, timeless and transferrable. Examples of concepts used in art might include: Composition, Patterns, Technique, Rhythm, Paradox, Influence, Style, Force, Culture, Space/Time/Energy, Line, Law/Rules, Value, Expressions, Emotions, Tradition, Symbol, Movement, Shape, Improvisation, and Observation Look for concepts in the standards, content specific curriculum, etc.

	Color, observation, technique


	Enduring Understanding (s):

Enduring Understandings show a relationship between two or more concepts; connected with an active verb. The best enduring understandings not only link two or more concepts; but demonstrate why this relationship is important. Like concepts, they are timeless, transferrable and universal.

	Artists carefully observe their subjects to improve their technical skills, particularly when using color.  


	Standards: (All lessons should address all standards.)

1. Observe and Learn to Comprehend

2. Envision and Critique to Reflect


3. Invent and Discover to Create
4. Relate and Connect to Transfer


	Objectives/Outcomes/Learning Targets:
Objectives describe a learning experience with a condition → behavior (measurable) → criterion. Aligned to: Bloom’s – Standards – GLEs - Art learning and, when appropriate, Numeracy, Literacy and Technology.  Should be written as: Objective.  (Bloom’s: _____ - Standard: _____ - GLE: _____ -Art learning: _____ -Numeracy, Literacy, and/or Technology)

	After looking at photos of portrait from different 19th, 20th, and 21st century eras, students will be able to analyze how each style of portrait painting (realism, painterly, and hard-edged) epitomized the characteristics of those eras.
· Blooms: Analyze

· Standard: Relate and Connect to Transfer

· GLE: Research and analyze the ways visual artists, designers and scholars express personal views and beliefs and how these perspectives have a social context that enlarges the meaning of an artwork beyond the individual maker.
· Art Learning: History and Culture

· Literacy: Students write an exit ticket that reflects on what they learned and makes them do a KWL about portrait paintings.
Using reference photos of themselves, students will be able to create three drawings (front on, three quarters, and profile) with segregated light/dark values.
· Blooms: Create
· Standard: Observe and Learn to Comprehend
· GLE: Use art-making processes as forms of inquiry to increase independent reasoning and perception skills to increase knowledge.
· Art Learning: Ideation
· Numeracy: Bilateral symmetry and correct anatomical proportions, sighting and measuring (length, width, and angles) to figure out correct anatomical proportions.
After making an underpainting of their portraits, students will be able to apply skin tone colors to their portraits in either a realistic, painterly, or a hard-edged style.
· Blooms: Apply
· Standard: Invent and Discover to Create
· GLE: Establish a practice of planning and experimentation to advance concepts and technical skills.
· Art Learning: Expressive Features and Inherent Characteristics, Materials and Techniques
· Numeracy: Mixing primary colors in fractions to get the right skin tones
After finishing their projects, students will be able to evaluate the craftsmanship strengths and areas of growth of each other’s work during a partner critique.

· Blooms: Evaluate

· Standard: Envision and Critique to Reflect

· GLE: Use criteria and personal discernment to evaluate works of art and design, taking into consideration the variables that influence how the work is perceived.
· Art Learning: Critical Reflection

· Literacy: Writing down the answers of their partner’s responses during the partner critique interview. Writing down the strengths and areas of growth of the lesson after the project is finished.


	Differentiation:  

Explain specifically how you have addressed the needs of exceptional students at both end of the skill and cognitive scale.  Describe the strategies you will use for students who are already proficient and need growth beyond what you have planned for the rest of the class, as well as modifications for students with physical and/or cognitive challenges. Students must still meet the objectives.


	Differentiation:
(Multiple means for students to access content and multiple modes for student to express understanding.)
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	ESL
· Provide visuals with simplified steps, either as a hard copy or digitally. Model each step for the students.
Sp.Ed./IEP
· Have students work on one portrait (most likely front on) instead of three. If two portraits are an option, have them do the profile. Three-quarter would be the hardest.
· Have students work with alcohol based markers to practice skin tones (unless the smell would be a challenge)
· Have students mix various shades of light/dark burnt sienna, white, and burnt umber rather than having them use primary colors
· Give students a template to outline the shape of their head and mark off the areas where the facial parts would be. Possibly have them draw larger.
· Print off a colored picture and segregate the red, yellow, and blue colors
· Have colors pre-mixed in case students have challenges with motor skills
· Tape down stencils so students are able to paint within the lines with a thicker boundary
· Have students create a value scale using the primary color mixtures, write down a formula of how they created those colors, and separate painting based on individual color groups.
· Most likely have the students with IEPs do the hard-edged paintings

	ESL

· Verbal without good writing skills—give students the option to participate in an oral group critique rather than writing. Simplify terms to look for. Have them point, use sentence stems.

· Nonverbal—translate some words from English to Spanish. Have phrasing that the students would have to learn in English so that they are not writing down their answers in Spanish but they are still getting the experience of writing down their answers in English. Check with ESL teacher about grade level comprehension for English.
Sp.Ed./IEP
· Sp.Ed.: Get them to understand the concept of mixing colors with light/dark values of one color. If there is time, get them to understand and identify the different primary colors that would be found in a portrait.
· IEP: Get them to identify and mix primary skin colors using the hard-edged painting approach.
· Assess for correct overall basic proportions rather than whether or not the portraits are hyper-realistic
· Verbal students—give students the option to participate in an oral group critique rather than writing, be present to give them supported prompts

· Nonverbal—have the student point to the images that they like the most and where they can find primary colors. Also have them identify what a front on, three quarter, and profile portrait looks like.


	Extensions for depth and complexity:
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	GT
Realism
· Provide atelier-based resources for classical and photorealism finish

· Have the student look at examples of atelier quality portrait paintings and analyze how they think the artists made the work

· Provide materials for glazing acrylic paints

· Show Van Eyck and Rubins portraits for glazing vs opaque oil painting approaches (explain how that would be transferred to acrylic)

· Depending on their skill level, possibly provide canvas board rather than illustration board for a smoother surface finish

Painterly
· Have them look at impressionist and palette painted portraits. Have students assess what subtle colors that they see in the portraits and what kind of unblended strokes that they would put in the painting if they were going for an impressionist approach.

· Experiment with the thickness of brushstrokes as a way to create depth on the face (thicker strokes come forward)

Hard-Edged
· Push them to create color swatches of colors in lights and shadows so that there are more subtle separations.

· See if the student wants to go for a more pop art approach for a faux atelier classical realism approach.

Portraits

· If students really want to challenge their drawing skills, they could make expressive portraits that show a strong emotion (such as a goofy face, anger, or sadness). The colors that the students use to mix for their portraits might be based on that.
ADHD

· Using checkmarks to get the project done if focus is a huge issue. Make an agreement with the student and checking in to see how they’re doing (let them guide the conversation). Let it be a learning experience for their own temperament.

· Providing space in accordance with an IEP that will enable them to work in a low distraction environment.

· Put student in a seat with other students that are quiet and hard working. Do not put them near the super chatty kids.

	GT

· Definitely pushing for a higher quality finish in terms of color or graphite. Textures from the materials should be smooth and seamless

· Pushing stronger attention to nuance, particularly when it comes to parts of the face that protrude or recede in space (atelier style)

· When doing the critique activity, thinking about what technical direction they want to push their skills and whether or not they felt successful with their execution

· Give differentiated options for the scale—does the student want to work on a larger surface so that the realism nuance could be pushed more?

ADHD

· Pay attention to the details of the students’ work (rushed pencil scratches vs. tight, small details). Have them create a design that works for their temperament and focus—would it be more beneficial for them to work larger and looser or would it be better for them to have tighter details and have more focus? It will ultimately depend on the student. 



	Literacy:
List terms (vocabulary) specific to the topic that students will be introduced to in the lesson and describe how literacy is integrated into the lesson.

	Literacy
· Critique activity: students do a partner critique and write down their answers to an interview that identifies their strengths and areas of growth.

· Lesson feedback: students give feedback on strengths and areas of growth for the lesson
Vocabulary

· Glazing: A glaze is a thin transparent or semi-transparent layer on a painting which modifies the appearance of the underlying paint layer
· Primary Colors: the three colors on the color wheel that cannot be mixed but are used to mix other colors (red, blue, yellow)
· Portrait: an image of a person painted from the head down to the shoulders

· Underpainting: In art, an underpainting is an initial layer of paint applied to a ground, which serves as a base for subsequent layers of paint. Underpaintings are often monochromatic and help to define color values for later painting.
· Realism: the quality or fact of representing a person, thing, or situation accurately or in a way that is true to life.
· Painterly: It is a loose and expressive approach to the process of painting in which the brushstrokes (or even knife strokes, if any paint was applied with a palette knife) are visible. It contrasts with a style of painting that is controlled and tries to hide the brushstrokes.
· Hard-edged painting: Hard-edge painting is painting in which abrupt transitions are found between color areas, without blending the edges.



	Materials:  

Must be grade level appropriate.  List everything you will need for this lesson, including art supplies and tools.  (These are the materials students will use.)  List all materials in a bulleted format.

	· 15”x20” illustration board (see preparation for specific cutting instructions)
· Acrylic paint (specifically burnt sienna, burnt umber, white, cadmium yellow, possibly yellow ochre, cadmium red, and ultramarine blue)

· Detail brushes

· Water cups

· Pencils

· Tape


	Resources:  

List all visual aids and reference material (books, slides, posters, etc. Be specific; include title, artist, etc. Make reference to where the material can be found.  (These are the resources used by the teacher to support/develop the lesson.)  List all resources in a bulleted format.

	Videos:
· Portraits: How to Mix Skin Tones and Blend: https://www.youtube.com/watch?v=nVIF0munO4A
· Painting a Face in 5 Steps: https://www.youtube.com/watch?v=pa2bEmPNBlg
· Dos and Don’ts of Skin Tone Painting: https://www.youtube.com/watch?v=zXcXzAp_-ns
· Do’s and Don’ts of Realistic Hair Painting: https://www.youtube.com/watch?v=dxFv72NiDIw
· How to Paint a Realistic Eye: https://www.youtube.com/watch?v=zOtU0ChWSfo
· Do’s and Don’ts of Realistic Nose Painting: https://www.youtube.com/watch?v=w8o-o4f9dL0
Websites:

· Painting Realistic Skin Tones: https://www.mybluprint.com/article/an-easy-method-for-mixing-acrylic-paint-for-skin-tones
· Painting Skin Tones: https://www.thesprucecrafts.com/painting-skin-tones-2578322
· 12 Steps to Painting Realistic Skin Tones in Your Acrylic Portrait: https://realisticacrylic.com/12-steps-to-painting-realistic-skin-tones-in-your-acrylic-portrait/
· Painting Teeth Realistically: https://realisticacrylic.com/how-to-paint-teeth-realistically-in-an-acrylic-portrait/
Examples of different kinds of portrait images:

Realistic:
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Expressionistic/Painterly

[image: image4.jpg]


 [image: image5.png]


 [image: image6.jpg]


 [image: image7.png]I"!.“. ".:E




[image: image8.jpg]


[image: image9.jpg]



Hard-edged

[image: image10.jpg]


 [image: image11.jpg]


 [image: image12.jpg]


 [image: image13.jpg]





	Preparation:  

What do you need to prepare for this experience? List steps of preparation in a bulleted format.

	· Cut 15”x20” illustration board into 15”x18” (2” strip can be used for making a painted value scale), then 7.5”x18” sizes (cut in half horizontally) in case students want to paint smaller and conserve illustration board
· Do teacher example (steps for drawing the portrait, blocking out the basic shadows, underpainting, and final painting). Make sure that a primary color scheme limited palette would work for skin tones.

· Get students to take pictures of their faces (front on, three quarter, and profile) with strong shadows for better success with painting.


	Safety: 
Be specific about the safety procedures that need to be addressed with students. List all safety issue in a bulleted format.

	No specific safety issues other than making sure students don’t stab each other with brushes/pencils or get paint on each other.


	Action to motivate/Inquiry Questions:  

Describe how you will begin the lesson to stimulate student’s interest. How will you pique their curiosity and make them interested and excited about the lesson? What inquiry questions will you pose? Be specific about what you will say and do to motivate students and get them thinking and ready to participate. Be aware of the varying range of learning styles/intelligences of your students. Some ideas might include: telling a story, posing a series of questions, role-playing, etc.

	Motivation
· The biggest reason that we’re doing this project is because students last semester had requested getting support on how to paint skin. This is a lesson that focuses solely on developing this skill.

· Start with a discussion about the students’ experiences with painting skin, what they think is easy about it, what’s challenging, and what strategies they’ve tried in the past.
Inquiry

· Start with a discussion about the students’ experiences with painting skin, what they think is easy about it, what’s challenging, and what strategies they’ve tried in the past.
· Discuss and show examples of different ways artists paint skin and why it represents that era

· Discuss the process of painting skin—what are the starting steps that someone would have to take to paint skin? What are the colors that you would have to mix to get those skin colors? What are the starting colors out of the tube that you would get to mix those colors (highlights, local colors, and shadows)?


	Ideation/Inquiry: 

Ideation is the creative process of generating, developing, and communicating new ideas, where an idea is understood as a basic element of thought that can be visual, concrete or abstract.  List and describe inquiry questions and processes you will engage students in to help them develop ideas and plans for their artwork.

	This project focuses purely on technical skills, so there is not much creative ideation that comes out of it. The only experimental ideation that the students may deal with is figuring out what type of painting style they want to use for their projects.
Also, the students will get a technical demonstration on how to draw the faces front on, three-quarter, and profile. This technical skill prepares them for their final project.


	Instruction:  

Give a detailed account (in bulleted form) of what you will teach. Be sure to include approximate time for each activity and instructional methodology: skills, lecture, inquiry, etc. Include motivation and ideation/inquiry where appropriate; including what student will understand as a result of the art experience


	Week 1
	Instruction - The teacher will... (Be specific about what concepts, information, understandings, etc. will be taught.) Identify instructional methodology. KNOW (Content) and DO (Skill)

Day 1:

Learning Target: I can explain what the purpose of portrait painting is from different artistic eras. I can draw a front-on portrait.
Introduce Lesson
· Explain the requirements of the lesson, show teacher examples, and describe the need behind doing the lesson.
· Show steps of the portrait painting project (drawing with basic shadows, underpainting, and colored portrait)

Discussion About Skin Painting

· Start with a discussion about the students’ experiences with painting skin, what they think is easy about it, what’s challenging, and what strategies they’ve tried in the past.
· Discuss the process of painting skin—what are the starting steps that someone would have to take to paint skin? What are the colors that you would have to mix to get those skin colors? What are the starting colors out of the tube that you would get to mix those colors (highlights, local colors, and shadows)?

Painting Styles

· Show examples of realistic, painterly, and hard-edged paintings. Have students make assumptions about why an artist would choose that style and what kind of concept they’d try to communicate. 

· Discuss the purpose of portrait paintings. Have students come up with a list of ideas on the board. Talk about the main things (study, originally used to replace photography, commemorate an important historical figure, social justice purpose (voice and visibility for underrepresented group))

Portrait Demo: Front On
· Have students walk the teacher through the basic portrait anatomy. Review basic proportional measurements.
Clean-Up

· Put sketch paper back in cubby

· Put away pencils and erasers in respective drawers
Day 2:

Learning Target: I can draw a profile portrait and a three-quarter portrait.
Portrait Demo: Profile

· Based on their pre-existing knowledge of drawing front on faces, have the students start by mapping out where all the body parts would go.

Portrait Demo: Three-Quarter
· Have the students start out by mapping where everything is. Teacher can explain how three-quarter angle slightly distorts some of the facial features.

Clean-Up

· Put sketch paper back in cubby

· Put away pencils and erasers in respective drawers
Day 3:

Learning Target: I can draw the three portrait angles on my illustration board.
Work Day
· Teacher should get front on pictures of all students in the classroom. Students that get their pictures taken can use that reference for their final project. While students are working on their portraits, teacher can pull students aside to get photos of three-quarter and profile.

· Ideally, students should at minimum get their front on portrait drawn by the end of class.

Clean-Up

· Put sketch paper back in cubby

· Put away pencils and erasers in respective drawers
Day 4:

Learning Target: I can draw and shade the basic shadow shapes on all three of my portraits. 
Demonstration Shading

· Review with students how to squint at a portrait and look for the obvious light/dark values. Make sure that students color their shadows mid-tone gray. Also, tell students that if their eyes or teeth are obscured in the shadows, they need to shade that too. The tendency is that students will leave them white because eyes and teeth are white. However, because they are inside eyelids and teeth, the whites are a little darker than usual.

Work Day
· Students are either working on drawing or shading their portraits.

Clean-Up

· Put sketch paper back in cubby

· Put away pencils and erasers in respective drawers
Day 5:

Learning Target: I can draw and shade the basic shadow shapes on all three of my portraits.
Work Day

· Students are either working on drawing or shading their portraits.

Clean-Up

· Put sketch paper back in cubby

· Put away pencils and erasers in respective drawers

	Learning - Students will... i.e.: explore ideation by making connections,
comparing, contrasting; synthesize possibilities for each painting technique; etc.  (Be specific about what will be the intended result of the instruction as it relates to learning.) UNDERSTAND
	Time

3 min.

3 min.

3 min.

38 min.

3 min.

23 min.

24 min.

3 min.

47 min.

3 min.

5 min.
42 min.
3 min.

47 min.

3 min.

	Week 2
	Day 1-2:
Learning Target: I can draw and shade the basic shadow shapes on all three of my portraits.
Work Day

· Students are either working on drawing or shading their portraits.

Clean-Up

· Put sketch paper back in cubby

· Put away pencils and erasers in respective drawers
Day 3-4:

Learning Target: I can draw and shade the basic shadow shapes on all three of my portraits.
Work Day

· Students should at minimum have all their portrait drawings finished and basic shading started.

Clean-Up

· Put sketch paper back in cubby

· Put away pencils and erasers in respective drawers
Day 5: 
Learning Target: I can make the underpainting for my three portraits using white, burnt sienna, and burnt umber.
Underpainting Demo
· Break down steps for the students based on the website. Ask students what they think the purpose of an underpainting is and why they would start with that rather than directly painting skin colors.

· Show them how to mix the values for the basic light (white with little bit of burnt sienna) and dark (burnt sienna mixed with a little bit of white). 

· Mix 1-2 darker colors for the shadows and 1-2 lighter colors for the highlights. Mixing can be done with watered down edges. Burnt umber can be a stand-in for black.
· Optional: have students mix a value scale of white, burnt sienna, and burnt umber
Work Day
· Last work day for drawing stage

Clean-Up

· Wash paint brushes with soap and water. Put them back in their respective drawers.
· Dump water out of cups and put them in the cabinets.

· Wipe down the sink with sponge to get out all the globs of wet acrylic paint.

	
	47 min.

3 min.

47 min.

3 min.

7 min.

38 min.

5 min.

	Week 3 
	Day 1-5
Learning Target: I can make the underpainting for my three portraits using white, burnt sienna, and burnt umber.
Work Day

· Students should have the underpainting finished by the end of the week.
Clean-Up

· Wash paint brushes with soap and water. Put them back in their respective drawers.

· Dump water out of cups and put them in the cabinets.

· Wipe down the sink with sponge to get out all the globs of wet acrylic paint.
	
	45 min.

5 min.



	Week 4
	Day 1: 
Learning Target: I can mix the three primary colors with white to make skin tones. 
Demonstration on Color Mixing Skin Tones

· Have students mix the three primary colors together to get brown.
· Separate the brown into different piles. Add yellow to one pile, red to the second pile, and blue/reddish purple to the third pile. 
· Add mixtures of white to each one to create a value scale for the values.
· Optional: Add bits of orange to make the skin tones warmer. Add bits of purple to make the skin tones cooler (shadows).
· Start with the lighter areas. Due to acrylic drying so fast, it’s best to work with two color values at a time. Students should try their best to match the value of their underpaintings to the value of the color they are trying to mix.
· Show students how they can glaze by using a glazing medium or using water.
· Either order a slow dry medium for the acrylic, or have them put saran wrap and a little bit of water on the mixtures.
Work Time

· Students should begin working on light skin tones.
Clean-Up
· Wash paint brushes with soap and water. Put them back in their respective drawers.

· Dump water out of cups and put them in the cabinets.

· Wipe down the sink with sponge to get out all the globs of wet acrylic paint.
Day 2-3:

Learning Target: I can paint my primary color skin tones (highlights) over my underpaintings. 
Work Time:

· Students should have their skin tones finished or close to finished by Day 3

Clean-Up

· Wash paint brushes with soap and water. Put them back in their respective drawers.

· Dump water out of cups and put them in the cabinets.

· Wipe down the sink with sponge to get out all the globs of wet acrylic paint.
Day 5:

Learning Target: I can paint my primary color skin tones (shadows) over my underpaintings.
Demonstration on Shadows
· Explain the blending from cool/warm/cool formula
· Have students mix a reddish peach color with a brownish-purple for the shadows. For the shadows, find the darkest dark (most likely going to be on the eyes, corners of the mouth, nostrils, etc.) and compare 1-2 darker values to those darks to figure out the values.

Work Time:
· Students are either painting the highlights, mid-tones, or shadows of their portraits.
Clean-Up

· Wash paint brushes with soap and water. Put them back in their respective drawers.

· Dump water out of cups and put them in the cabinets.

· Wipe down the sink with sponge to get out all the globs of wet acrylic paint.
	
	7 min.

38 min.

5 min.

45 min.

5 min.

5 min.

40 min.

5 min.

	Week 5
	Day 1-4:
Learning Target: I can paint my primary color skin tones over my underpaintings.
Work Day
· Students should have their faces finished by the end of day 4.

Clean-Up
· Wash paint brushes with soap and water. Put them back in their respective drawers.

· Dump water out of cups and put them in the cabinets.

· Wipe down the sink with sponge to get out all the globs of wet acrylic paint.
Day 5:

Learning Target: I can paint hair realistically on my three portraits.
Demonstration on Hair
· Have a short hairstyle, boy hairstyle, and long hair ready with underpaintings.

· Explain that hair should be painted as a form first rather than with all the individual hairs identified. All highlights and shadows should be defined.

· Go back to the images of the three painting styles for the project (painterly, realism, and hard-edged). Have students make observations about the different hairstyles and predict how they made them.

· Give examples of different color palettes for hair (blonde, brunette, and redhead) and what colors to mix for highlights, mid-tones, and shadows.

· Form should be figured out first, then add details.

· Important realism note: anything that’s closest to the viewer will have stronger highlights and details. Anything that’s further back will have less detail and fuzzier edges, usually with a darker background.

Work Time
· Students work on the hair and finish up details for the skin

Clean-Up

· Wash paint brushes with soap and water. Put them back in their respective drawers.

· Dump water out of cups and put them in the cabinets.

· Wipe down the sink with sponge to get out all the globs of wet acrylic paint.
	
	45 min.

5 min.

10 min.

35 min.

5 min.

	Week 6
	Day 1-2:

Learning Target: I can paint hair realistically on my three portraits. 
Work Day

· Students should have their paintings finished by the end of day 2.

Clean-Up
· Wash paint brushes with soap and water. Put them back in their respective drawers.

· Dump water out of cups and put them in the cabinets.

· Wipe down the sink with sponge to get out all the globs of wet acrylic paint.
Day 3:

Learning Target: I can evaluate the strengths and areas of growth of my critique partner’s painting.
Project Critique

· Students do a gallery walk activity to see everyone’s work. If relevant, separate the paintings based on which ones are realistic, painterly, or hard-edged.  

· Partner critique: Students will identify the strengths and areas of growth of their partners work. The student being interviewed will answer the question first, followed by suggestions from the interviewer. The interviewer will scribe the answers for the literacy component.
· At the end of the critique, students will gather into a large group discussion and talk about their responses.

Lesson Critique

· Students will fill out a survey that evaluates the lesson’s strengths (what they liked about the lesson) and areas of growth (suggestions to change the lesson to make it better). If there is time, we will do a discussion about the feedback.
	
	45 min.

5 min.

GW: 2 min.

PC: 10 min. (5 min. per partner)

GC: 20 min.

LC and GD: 18 min.


	Student reflective/inquiry activity:  

Sample questions and activities (i.e. games, gallery walk, artist statement, interview) intended to promote deeper thinking, reflection and refined understandings precisely related to the grade level expectations. How will students reflect on their learning? A participatory activity that includes students in finding meaning, inquiring about materials and techniques and reflecting about their experience as it relates to objectives, standards and grade level expectations of the lesson.)

	At the beginning of the critique, students will do a gallery walk activity to look at all the projects. If relevant, separate the paintings based on which ones are realistic, painterly, or hard-edged. 
Because of the small number of students, we’ll do a partner critique. Students will identify the strengths and areas of growth of their partners work. The student being interviewed will answer the question first, followed by suggestions from the interviewer. The interviewer will scribe the answers for the literacy component.

Categories for reflection:

· Portrait anatomy: portraits are drawn realistically and/or at minimum anatomically correct, student shows accuracy of sighting and measuring skill
· Color theory: student demonstrates accurate color mixing of skin tones, even if there are a few expressive colors
· Stylization: student successfully used artistic style of choice (realism, painterly, or hard-edged)
· Values: portrait has a strongly defined light and dark value, with minimal smudginess or obscurity
At the end of the critique, students will gather into a large group discussion and talk about their responses.

After the critique activity, students will fill out a survey that evaluates the lesson’s strengths (what they liked about the lesson) and areas of growth (suggestions to change the lesson to make it better).


	Post-Assessment (teacher-centered/objectives as questions):  

Have students achieved the objectives and grade level expectations specified in your lesson plan?
	Post-Assessment Instrument:

How well have students achieved the objectives and grade level expectations specified in your lesson plan? Include your rubric, checklist, rating scale, etc.

	Can students be able to analyze how each style of portrait painting (realism, painterly, and hard-edged) epitomized the characteristics of those eras?

Can students be able to create three drawings (front on, three quarters, and profile) with segregated light/dark values?

Can students be able to apply skin tone colors to their portraits in either a realistic, painterly, or a hard-edged style?

Can students be able to evaluate the craftsmanship strengths and areas of growth of each other’s work during a partner critique?
	Portrait Painting Rubric






Name: 
D/F (0-69%)

C (70-79%)

B (80-89%)

A (90-100%)

D

Anatomy: student’s paintings are rushed and/or unfinished.

Process and Painting: At least 50% or more of the skin colors are unfinished. Student turned in the project with just the underpainting finished. Or student turned in the project with lots of white space, unresolved, or exposed drawing parts.

F

Student did not turn in the project.

Anatomy: student’s paintings have multiple inaccurate proportions, to the point where the portrait looks stylized and cartoon. Student did not make an effort to practice sighting and measuring.

Process: Student skipped straight to painting without drawing shadows or underpainting, possibly due to poor time management.

Painting: Student did not finish at least 25% of their portrait painting (skin colors). Painting strokes seem rushed in order to get the project done rather than based on a painting style.

Anatomy: student’s paintings are identifiable as a face with a few proportional inaccuracies. Student still made an active effort to practice sighting and measuring.

Process: Student drew their portraits with basic shadow shapes, but did not do an underpainting.

Painting: Student executed chosen style (blended, painterly, or hard-edged) but had less of a variety of skin colors (warm/cool colors). Student needs more practice mixing skin colors.

Anatomy: proportions details are drawn to a degree of photo-realism. Or at minimum the portrait looks almost identical to themselves or the models they’re referencing.

Process: Student drew their portraits with basic shadow shapes and under-painted before painting skin.

Painting: Student successfully executed chosen style (blended, painterly, or hard-edged) with a variety of complex colors. Student successfully demonstrated how to mix lifelike skin tones related to their reference pictures.

Background/Concept (optional): Student incorporated a background that added to the emotional impact of their portraits. Student designed their portraits with a compelling emotional meaning.




	Self-Reflection:  

After the lesson is concluded write a brief reflection of what went well, what surprised you, and what you would do differently.  Specifically address: (1) To what extent were lesson objectives achieved? (Utilize assessment data to justify your level of achievement.) (2) What changes, omissions, or additions to the lesson would you make if you were to teach again? (3)What do you envision for the next lesson? (Continued practice, reteach content, etc.)

	· 


Appendix: Include all handouts, prompts, written materials, rubrics, etc. that will be given to students.
8/9/15 Fahey
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