Lesson Plan
Title:​​​​​​​​​​​​​
Realistic Hands











Length: 4 weeks
Note: Before you plan and write art experiences; pre-assess your students based on the proposed concepts, enduring understandings, and objectives of the unit/lesson(s). You may also gather this information from (previous) teachers, by reviewing already completed art work, consulting curriculum materials, etc., to get a better understanding of what content students already know and what they will need to know to be successful.
	Pre-Assessment: 
This will need to be done prior to teaching your lesson. Outline the method you will use to determine the skill/knowledge level of your students based on the concepts/enduring understandings/objectives of the lesson. (Hint: turn these into questions.) Be specific in describing what you would recognize as proficient skill/knowledge.

	Drawing Assessment: Doing a demo on drawing a standard hand to see where students are technically regarding their realism skills
Verbal Assessment: Conversation about the history and practical use of shadow puppets and ASL.

· What does ASL stand for?

· When would ASL be used in practical settings?

· What is a shadow puppet?

· Can anyone make a shadow puppet with their hands?

· What is the history and use of shadow puppets?


	Performance:
What will students accomplish as a result of this lesson? This can be presented to students in the form of a story. In this narrative the students take on a role and create a learning product about a specific topic for a certain audience. (RAFT – Role / Audience / Format / Topic)

	N/A


	Concepts:

List the big ideas students will be introduced to in the lesson. These ideas are universal, timeless and transferrable. Examples of concepts used in art might include: Composition, Patterns, Technique, Rhythm, Paradox, Influence, Style, Force, Culture, Space/Time/Energy, Line, Law/Rules, Value, Expressions, Emotions, Tradition, Symbol, Movement, Shape, Improvisation, and Observation Look for concepts in the standards, content specific curriculum, etc.

	Value, observation, gesture


	Enduring Understanding (s):

Enduring Understandings show a relationship between two or more concepts; connected with an active verb. The best enduring understandings not only link two or more concepts; but demonstrate why this relationship is important. Like concepts, they are timeless, transferrable and universal.

	Artists capture the likeness of a gesture by carefully observing its shapes and shadow values.


	Standards: (All lessons should address all standards.)

1. Observe and Learn to Comprehend

2. Envision and Critique to Reflect


3. Invent and Discover to Create
4. Relate and Connect to Transfer


	Objectives/Outcomes/Learning Targets:
Objectives describe a learning experience with a condition → behavior (measurable) → criterion. Aligned to: Bloom’s – Standards – GLEs - Art learning and, when appropriate, Numeracy, Literacy and Technology.  Should be written as: Objective.  (Bloom’s: _____ - Standard: _____ - GLE: _____ -Art learning: _____ -Numeracy, Literacy, and/or Technology)

	Using reference photos of ASL poses, students will be able to design a creative composition of 6 hands that spell out a word or illustrate a shadow puppet.

· Blooms: Create

· Standard: Invent and Discover to Create, Relate and Connect to Transfer
· GLE: Ideate and build works of art and design to demonstrate growth and proficiency in traditional and new art media.
· GLE: Develop proficiency in visual communication skills that extends learning to new contexts.
· Art Learning: Ideation, History and Culture
· Literacy: Spelling out their names using sign language

· Numeracy: Finger dexterity in space to create the sign language letter (how many fingers need to be put down or up to create the sign)

After receiving demos on drawing and shading hands, students will be able to draw 6 hands with realistic anatomical details and shading.

· Blooms: Create

· Standard: Observe and Learn to Comprehend

· GLE: Use art-making processes as forms of inquiry to increase independent reasoning and perception skills to increase knowledge

· Art Learning: Materials and Techniques, Expressive Features and Inherent Characteristics

· Numeracy: Sighting and measuring skills (length, width, angles measurements) to determine correct anatomical proportions

After finishing their projects, students will be able to evaluate the craftsmanship strengths and areas of growth of each other’s work during a partner critique.

· Blooms: Evaluate
· Standard: Envision and Critique to Reflect
· GLE: Use criteria and personal discernment to evaluate works of art and design, taking into consideration the variables that influence how the work is perceived.
· Art Learning: Critical Reflection
· Literacy: Writing down the answers of their partner’s responses during the partner critique interview. Writing down the strengths and areas of growth of the lesson after the project is finished.


	Differentiation:  

Explain specifically how you have addressed the needs of exceptional students at both end of the skill and cognitive scale.  Describe the strategies you will use for students who are already proficient and need growth beyond what you have planned for the rest of the class, as well as modifications for students with physical and/or cognitive challenges. Students must still meet the objectives.


	Differentiation:
(Multiple means for students to access content and multiple modes for student to express understanding.)
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	Sp.Ed./IEP/ ESL
· Provide a hand template that the student can trace. Have the student practice drawing sign language poses that could be easily traced
· Give out black and white printed copies of the hand drawings with blocked off areas for the shadows drawn in pen/ink. Provide another sheet for nuanced shadows and highlights. Modeling.

· Draw hands as “stick figures” (especially for the fingers) and having the students draw the finger shape around the stick figure

· Draw tick marks that the student can connect the dots with for drawing the hands (particularly for more challenging poses)

· Have the student draw less hands (1-3 hands rather than 6)
· Brain breaks in case the student cannot sustain focus for long periods of time
· Depending on ability level, have the student practice working with soft shading before working on the hands

· Provide visuals with simplified steps, either as a hard copy or digitally. Model each step for the students
	ESL
· Verbal without good writing skills—give students the option to participate in an oral group critique rather than writing. Simplify terms to look for. Have them point, use sentence stems.
· Nonverbal—translate some words from English to Spanish. Have phrasing that the students would have to learn in English so that they are not writing down their answers in Spanish but they are still getting the experience of writing down their answers in English. Check with ESL teacher about grade level comprehension for English.
Sp.Ed./IEP
· Using alternative materials that explore warm/cool color relationships (crayons, colored pencils)

· Have the student work with light/dark pressure to create values for the hands

· Assess for correct overall basic proportions rather than whether or not the hand is anatomically correct

· Verbal students—give students the option to participate in an oral group critique rather than writing, be present to give them supported prompts
· Nonverbal—have the student point to the images that they like the most, identify the letters of the hands (scavenger hunt) 

	Extensions for depth and complexity:
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	GT
· Provide atelier-based resources for classical and photorealism finish

· Push them to use colored pencil, particularly for rendering skin realistically

· If the student has a strong interest in painting and wants to paint skin tones realistically, allow them to do that

· Encourage more creative compositions and creative conceptual depth (hands interacting with each other in a way that has a deeper conceptual meaning)

· Have the student look at examples of atelier quality hand drawings and have them analyze how the artist made the work
ADHD

· Using checkmarks to get the project done if focus is a huge issue. Make an agreement with the student and checking in to see how they’re doing (let them guide the conversation). Let it be a learning experience for their own temperament.

· Providing space in accordance with an IEP that will enable them to work in a low distraction environment.

· Put student in a seat with other students that are quiet and hard working. Do not put them near the super chatty kids.

	GT

· Definitely pushing for a higher quality finish in terms of color or graphite. Textures from the materials should be smooth and seamless
· Pushing stronger attention to nuance, less attachment to using line and possibly having the student shade a background color so that the hands look rounder in space

· Give the students the option to work on toned paper so that the resolution of realism is stronger

· When doing the critique activity, thinking about what technical direction they want to push their skills and whether or not they felt successful with their execution

ADHD

· Pay attention to the details of the students’ work (rushed pencil scratches vs. tight, small details). Have them create a design that works for their temperament and focus—would it be more beneficial for them to work larger and looser or would it be better for them to have tighter details and have more focus? It will ultimately depend on the student. 



	Literacy:
List terms (vocabulary) specific to the topic that students will be introduced to in the lesson and describe how literacy is integrated into the lesson.

	Literacy
· Learning ASL is a form of literacy, as they are learning how to spell their name/word using sign language

· Students also give written and verbal feedback on the projects during the critique. At the end of the lesson, students fill out a feedback form that evaluates the strengths and areas of growth of the lesson.
Vocabulary

· Sighting and measuring: comparing the length and width of various compositional parts using the angles of a pencil
· Realism: the quality or fact of representing a person, thing, or situation accurately or in a way that is true to life.
· ASL: a form of sign language developed in the US and used also in English-speaking parts of Canada.
· Shadow Puppets: using one or two hand poses to create a shadow silhouette of an animal


	Materials:  

Must be grade level appropriate.  List everything you will need for this lesson, including art supplies and tools.  (These are the materials students will use.)  List all materials in a bulleted format.

	· Graphite pencils (2H-6B)
· White hard eraser

· Kneaded eraser

· 18”x12” sulfite drawing paper

· Colored pencils (optional)

· Pen and ink (optional)

· Watercolor/acrylic paint (optional)


	Resources:  

List all visual aids and reference material (books, slides, posters, etc. Be specific; include title, artist, etc. Make reference to where the material can be found.  (These are the resources used by the teacher to support/develop the lesson.)  List all resources in a bulleted format.

	Reference Images
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Websites:
25 Basic ASL Signs for Beginners: https://www.youtube.com/watch?v=Raa0vBXA8OQ
25 Basic ASL Signs for Beginners Part 2: https://www.youtube.com/watch?v=OtiZqSHawXo
25 Basic ASL Signs for Beginners Part 3: https://www.youtube.com/watch?v=ZR5oVj9wJ_Y
How to Make Shadow Puppets with Your Hand: https://www.youtube.com/watch?v=-6oUqb94txc&feature=emb_logo


	Preparation:  

What do you need to prepare for this experience? List steps of preparation in a bulleted format.

	· Cut 18”x24” paper in half for all students, with the exception of students that have creative compositions.
· Help students pose their hands in their chosen poses (ASL or shadow puppets) with strong lighting. The shadows should have enough contrast for the students to easily see them and draw them.

· For students with IEP and special needs: print of black and white images of hands. Outline all of the shadows on the hands and shade them in.


	Safety: 
Be specific about the safety procedures that need to be addressed with students. List all safety issue in a bulleted format.

	There are no physical safety issues with this project. However, students are not allowed to do any obscene gestures.


	Action to motivate/Inquiry Questions:  

Describe how you will begin the lesson to stimulate student’s interest. How will you pique their curiosity and make them interested and excited about the lesson? What inquiry questions will you pose? Be specific about what you will say and do to motivate students and get them thinking and ready to participate. Be aware of the varying range of learning styles/intelligences of your students. Some ideas might include: telling a story, posing a series of questions, role-playing, etc.

	Motivation
· Students that are interested in realism will be stimulated by learning how their technical skills will improve with hands. Students that want to experiment with different materials can also learn how to work with that during demonstrations.

· Giving two options for approaching the hand drawing gives students the option of how they want to explore it, and whether they want to take their own approach to it.

· For IEP students, breaking down how to draw hands realistically into basic terms can engage interests.

Inquiry
· Having a conversation with students about what is easy/hard about drawing hands. Why is it important to draw hands and why is it so hard to do?

· Comparing a basic hand drawing and a photorealistic hand drawing, what do you think makes them similar? What makes them different from a technical standpoint?

· If we could make a prediction of how we could shade hands realistically (based on photos), what steps do you think we could take to do that?
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	Ideation/Inquiry: 

Ideation is the creative process of generating, developing, and communicating new ideas, where an idea is understood as a basic element of thought that can be visual, concrete or abstract.  List and describe inquiry questions and processes you will engage students in to help them develop ideas and plans for their artwork.

	Ideation
Part 1: Students practice drawing their own hands to get a sense of the basic technical anatomy
Part 2: Students draw gesture hands of various ASL letters, using the mitten approach and breaking it down into individual fingers. This will also include a demonstration of foreshortening.

Part 3: Students choose whether they want to do ASL or shadow puppets. If they do the ASL approach, they can spell out their name, parts of their name, a word that they like, or random gestures that they want to try drawing. If students have a third creative idea, they can propose it to me. Compositionally, students can either organize their six hand drawings linearly or using their own creative composition. Students are required to draw at minimum six hands.
Inquiry
· Having a conversation with students about what is easy/hard about drawing hands. Why is it important to draw hands and why is it so hard to do?

· Comparing a basic hand drawing and a photorealistic hand drawing, what do you think makes them similar? What makes them different from a technical standpoint?

· If we could make a prediction of how we could shade hands realistically (based on photos), what steps do you think we could take to do that?


	Instruction:  

Give a detailed account (in bulleted form) of what you will teach. Be sure to include approximate time for each activity and instructional methodology: skills, lecture, inquiry, etc. Include motivation and ideation/inquiry where appropriate; including what student will understand as a result of the art experience


	Week 1
	Instruction - The teacher will... (Be specific about what concepts, information, understandings, etc. will be taught.) Identify instructional methodology. KNOW (Content) and DO (Skill)

Day 1: 
Learning Target: I can draw a flat hand with correct anatomy.

Introduce the Lesson

· Go over the expectations on the teacher website and show student examples.
ASL Discussion Questions (pre-assessment)

· What does ASL stand for?

· Who uses ASL? Where have you seen people using ASL to communicate?
· What is a shadow puppet?

· Can anyone make a shadow puppet with their hands?

· What is the history and use of shadow puppets?
Discussion about Hand Drawings and ASL (Discussion Questions Below)
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· Having a conversation with students about what is easy/hard about drawing hands. Why is it important to draw hands and why is it so hard to do?

· Comparing a basic hand drawing and a photorealistic hand drawing, what do you think makes them similar? What makes them different from a technical standpoint?

· If we could make a prediction of how we could shade hands realistically (based on photos), what steps do you think we could take to do that?
Demonstration on Hand Drawing
· Step 1: Get out sketch paper and pencil

· Step 2: Draw a rounded square for the palm of the hand. Optional differentiation skill is having the students lay their hands down on the paper and put down dots for the top and bottom of the palms. It would be preferable for the students to not trace their hands unless the student has a learning need.
· Step 3: Mark a dot for the middle finger, which for most hands is the same length as the palm of the hand (with the exception of male hands, which are sometimes a quarter longer than the middle finger).

· Step 4: Using sighting and measuring, figure out the angles between the tips of the middle finger, the index finger, and the ring finger. Measure the pinkie finger separate, since it is significantly shorter. Remind students that they need to draw their fingers broadly, like their hand drawings are wearing mittens.

· Step 5: Divide the four fingers into thirds, which is where the knuckles of the hands would be. Mark the wrinkles where those thirds are.

· Step 6: Mark sighting and measuring (angle, length, and width of negative space) for the thumb. 

· Step 7: Go back and find nuances of the bends and curves of the fingers and palm.

Clean-Up

· Put sketch paper back in cubbies

· Return pencils and erasers back to their respective drawers.
Day 2:

Learning Target: I can draw ten hand gestures. I can finish planning my composition for my hand drawing.
Demonstration on Gesture Hand Drawings
· Step 1: Draw the rounded square for the palm

· Step 2: Combine fingers that are stuck together into one mitten shape. Fingers that are separated from each other get their own mitten shape.

· Step 3: Draw individual fingers.

Demonstration on Foreshortening

· Foreshortening: portray or show (an object or view) as closer than it is or as having less depth or distance, as an effect of perspective or the angle of vision.
· Draw the fingers as three cylinders that get wider, more circular, and stacked as the finger gets closer in space. Palm can be drawn like a skinny rectangle. When it’s foreshortened, the top of the rectangle would be more visible. 
Drawing Practice
· Students practice drawing hand gestures using the ASL alphabet (draw at least ten different hand gestures)

Ideation

· When students are finished with the drawing practice, they can figure out what composition they want to do (linear grid or creative composition, ASL or shadow puppets). They can practice working on their hand drawings on scrap paper until they feel ready to start their final project.

· While students are ideating their final project, teacher will take pictures of their hands with strong shadows for reference pictures. Ideally, have the classroom be dark with the teacher’s office (or another room) lit. Ask permission from students to touch and move hands to get the correct, crisp, strong shadow/highlight contrast.

Clean-Up

· Put sketch paper back in cubbies

· Return pencils and erasers back to their respective drawers.
Day 3-5:

Learning Target: I can draw six hands with realistic proportions using sighting and measuring. 
Work Day
· Students can either practice drawing their hands or start working on their final paper. Make sure that students are practicing basic proportions and realistic nuance using sighting and measuring.
· End of the week goal: students have at minimum three hands drawn on their paper.
Clean-Up

· Put drawing paper back in cubbies

· Return pencils and erasers back to their respective drawers.

	Learning - Students will... i.e.: explore ideation by making connections,
comparing, contrasting; synthesize possibilities for each painting technique; etc.  (Be specific about what will be the intended result of the instruction as it relates to learning.) UNDERSTAND
	Time

2 min.

3 min.

3 min.

39 min.

3 min.

5 min.

20 min.

22 min.

3 min.

47 min.

3 min.

	Week 2
	Day 1 and 2:
Learning Target: I can draw six hands with realistic proportions using sighting and measuring. 
Work Day
· Students can either practice drawing their hands or start working on their final paper. Make sure that students are practicing basic proportions and realistic nuance using sighting and measuring.
· Goal: students have all six hands drawn out.

Clean-Up

· Put drawing paper back in cubbies

· Return pencils and erasers back to their respective drawers.
Day 3: 

Learning Target: I can draw the basic shadows (mid-tone gray) on all six hand drawings.

Basic Hand Shading Demonstration
· Using a teacher example, tell the students to squint so that the nuanced dark and darker shadows blend in together and become one. When the students squint their eyes, they should be able to see very distinct separations between light and dark. Have the students draw out where all the dark shadows are on their hands and have them shade the shadow parts with a mid-tone gray value. Tell them not to blend or smudge the shadows. Instead, have them use layered shading (circular movements) for a consistent, velvety value. 
Work Day
· Students are either working on their hand drawings or hand shading.

Clean-Up

· Put drawing paper back in cubbies

· Return pencils and erasers back to their respective drawers.
Day 4 and 5:

Learning Target: I can draw the basic shadows (mid-tone gray) on all six hand drawings.

Work Day
· Students should be finished with their hand drawings by the end of the week and starting on their hand shading

Clean-Up

· Put drawing paper back in cubbies

· Return pencils and erasers back to their respective drawers.

	
	47 min.
3 min.

3 min.

44 min.

3 min.

47 min.

3 min.

	Week 3
	Day 1-2: 
Learning Target: I can draw the basic shadows (mid-tone gray) on all six hand drawings.

Work Day
· Students should be finished with their hand shading by the end of day 2.
Clean-Up

· Put drawing paper back in cubbies

· Return pencils and erasers back to their respective drawers.
Day 3

Learning Target: I can add at least 1-2 more dark values in my basic shadow shapes.

Demonstration on Shadow Drawing

· Show students how they can find the darks within their shadows and start shading those. Isolate one or two values within the overall shadows. Best practice is to find the darkest dark in their picture (most likely will be the creases in between the fingers) and compare other dark values to be the same or slightly lighter than the darkest dark.

Work Day

· Students should fill in the darker values of their shadows.

Clean-Up

· Put drawing paper back in cubbies

· Return pencils and erasers back to their respective drawers.
Day 4-5

Learning Target: I can add at least 1-2 more dark values in my basic shadow shapes.

Work Day
· Students should at minimum fill out at least two-thirds of their shadows by the end of the week.

Clean-Up

· Put drawing paper back in cubbies

· Return pencils and erasers back to their respective drawers.
	
	47 min.

3 min.

3 min.

44 min.

3 min.

47 min.

3 min.

	Week 4
	Day 1:

Learning Target: I can shade lightly over my light areas and draw the highlights with my hard eraser.
Demonstration on Shading Highlights
· After students finish shading their shadows, they should’ve left their highlights completely white. Next step is to have them lightly shade over all the white areas (very light gray). Then, students use their hard erasers to “carve” out the areas with highlights.
Work Day

· Students are either working on shading the shadows or shading the highlights.
Clean-Up

· Put drawing paper back in cubbies

· Return pencils and erasers back to their respective drawers.
Day 2-4:

Learning Target: I can shade lightly over my light areas and draw the highlights with my hard eraser. I can finish shading all six hands realistically.
Work Day
· By the end of Day 4, students should have their shading completely finished. Teacher goes around and evaluates nuance in shading and anatomical shapes/proportions.

Clean-Up

· Put drawing paper back in cubbies

· Return pencils and erasers back to their respective drawers.
Day 5: 

Learning Target: I can identify the craftsmanship strengths and areas of growth of my critique partner’s project.

Critique Activity
· Students start with a gallery walk exercise so that they can see what the other students did.

· Students have a conversation about their work using guided questions provided below. While one student interviews, they have to write down the answers of the other student and justify their reasoning.

· Spell out the word/name that the person drew using the ASL alphabet chart, or guess what animals they drew for their shadow puppets.

· Identify two strengths of the artist’s work. Student being interviewed talks about the two strengths and interviewing student can add feedback.

· Identify one area of growth of the artist’s work and a suggestion they could make to improve their work. Student being interviewed can talk about what a struggle was and the other artist can make a suggestion of what could be improved.

· Students gather in a large group critique and discuss their answers.

Lesson Critique

· Students fill out the student feedback form and write down what they liked about the lesson, as well as things they would change to improve the lesson.
If there is time, introduce the next lesson.
	
	3 min.

44 min.

3 min.

47 min.

3 min.

GW: 2 min.

PC: 10 min. (5 min. per partner)

GC: 20 min.

LC and GD: 18 min.


	Student reflective/inquiry activity:  

Sample questions and activities (i.e. games, gallery walk, artist statement, interview) intended to promote deeper thinking, reflection and refined understandings precisely related to the grade level expectations. How will students reflect on their learning? A participatory activity that includes students in finding meaning, inquiring about materials and techniques and reflecting about their experience as it relates to objectives, standards and grade level expectations of the lesson.)

	Depending on the size of the class, we would gather in a small group critique setting and do a partner critique:
Students have a conversation about their work using guided questions provided below. While one student interviews, they have to write down the answers of the other student and justify their reasoning.

· Spell out the word/name that the person drew using the ASL alphabet chart, or guess what animals they drew for their shadow puppets.

· Identify two strengths of the artist’s work. Student being interviewed talks about the two strengths and interviewing student can add feedback.
· Identify one area of growth of the artist’s work and a suggestion they could make to improve their work. Student being interviewed can talk about what a struggle was and the other artist can make a suggestion of what could be improved.
Categories for the critique:
· Proportional Accuracy: student carefully measured the proportions of the fingers (length, width, gesture) in comparison to the palm to make the drawing look true to life, student was able to draw complicated poses (foreshortened fingers) with realistic accuracy
· Realism and Nuance: student paid attention to the subtle curves and textures of the fingers and palms to make it look realistic, student shaded drawing in a way that makes the hand look almost photorealistic
· Shading Quality: student clearly defined lights and darks, incorporating nuanced shadows in the light/dark areas for realism, student shaded with a velvety texture and minimal pencil scratches
· Compositional Arrangement (optional): the linear arrangement makes it easy to read the ASL letters; creative organization of composition adds conceptual meaning and visual interest
· Use of alternative materials (colored pencil, pen and ink, etc.): student was able to use alternative materials in a realistic and engaging way
Afterwards, students gather in a larger group critique and discuss their answers briefly.

To end the critique, students fill out the student feedback form and write down what they liked about the lesson, as well as things they would change to improve the lesson.


	Post-Assessment (teacher-centered/objectives as questions):  

Have students achieved the objectives and grade level expectations specified in your lesson plan?
	Post-Assessment Instrument:

How well have students achieved the objectives and grade level expectations specified in your lesson plan? Include your rubric, checklist, rating scale, etc.

	Can students be able to design a creative composition of 6 hands that spell out a word or illustrate a shadow puppet?

Can students be able to draw 6 hands with realistic anatomical details and shading?

Can students be able to evaluate the craftsmanship strengths and areas of growth of each other’s work during a partner critique?
	Name: 

Criterion
D/F (69 pts. or less)
C (70-79 pts.)
B (80-89 pts.)
A (90-100 pts.)
Hand Composition

D

Student drew three hands or less on the project, which did not fulfill the conceptual requirements of the assignments.

F
Student did not turn in the project.

Student drew four hands on the project, which did not fulfill the conceptual requirements of the assignments.

Student drew five hands on the project, which did not fulfill the conceptual requirements of the assignments. 

Student drew six hands and satisfied the conceptual requirements of the assignment (sign language, shadow puppets, new proposal, etc.).

Student arranged the six hands in a creative way for an interesting narrative.
Value/Shading

D

At least 25% of the drawing has no shading.

F

Student did not turn in the project.

Shading has aggressively rushed pencil strokes, sometimes shading past the drawn hand lines.

Hand has the basic shadow shapes. There are only 2 values (mid-tone gray and white).

Hands are overly blended/smudged, causing all values to read as mid-tone gray.

Due to the lack of values, the hand drawings look flat and/or cartoony.

Shading has some visible pencil scratchiness.

Shading does not have strong light/dark contrast, either because the values are shaded too light or there is too much smudging. 

Shading has 3-5 values that could be blended a bit more.

More shading could be added to make the hand look round and realistic.

Shading has a velvety texture with minimal smudging. 

Shading has strong light/dark contrast seen clearly from a distance. Edges that define shadows and highlights are somewhat crisp.

Shading has at least five values (black, dark gray, mid-tone gray, light gray, and white).

Shading gives the hand a round, realistic appearance.

Anatomy

D
Student drew three hands or less on the project, all in a rushed style.

F

Student did not turn in the project.

At least 1-2 hands were drawn in a very rushed style. Student did not take time to accurately measure proportions.

All six hands have correct anatomy. Hand has a more stylized appearance. For example, fingers look too round or boxy.

All six hands have correct anatomy. Student paid careful attention to the nuanced details when it comes to angles and proportions using sighting and measuring.

Process

D

Student did not finish all of his/her/their project.

If student chose to rush the project, then he/she/they made minimal or no attempt to do sighting and measuring.

Student spent all of class time inappropriately using social media on phone. 

Student spent at least ¾ of class time socializing rather than working on project.

F

Student did not turn in project. Student was absent for a majority of the project.
Student made a minimal attempt to use sighting and measuring to draw his/her/their hands, causing them to look stylized.

Student was frequently distracted by social media use on phone.

Student was frequently distracted by social interactions, impacting his/her/their time management.

Though student attempted sighting and measuring, he/she/they would benefit from practicing sighting and measuring more.

Student was occasionally distracted by social media use on phone.

Student was sometimes distracted by social interactions, impacting his/her/their time management.

Student practiced using sighting and measuring for most of the project. Even if the student felt challenged, he/she/they persevered.

Student successfully used accommodated strategies to complete the assignment.

Student used reference photos on his/her/their phone appropriately.

Student was efficient with his/her/their time and focused on the project for most of class.




	Self-Reflection:  

After the lesson is concluded write a brief reflection of what went well, what surprised you, and what you would do differently.  Specifically address: (1) To what extent were lesson objectives achieved? (Utilize assessment data to justify your level of achievement.) (2) What changes, omissions, or additions to the lesson would you make if you were to teach again? (3)What do you envision for the next lesson? (Continued practice, reteach content, etc.)

	Strengths
Process
· Students had enough structure and choice to pick out what kind of composition they want to do. With the structure of the hand project, some students spelled out their names, some picked ones that interested them, and some spelled out a different word. There were a handful of students that took their drawing in a more conceptual direction, where the hand gestures conveyed some kind of emotion.

· The demonstration on how to draw a flat hand, how to draw a hand gesture, and how to draw a foreshortened hand worked well.
Product

· All of the students were able to successfully draw a hand from a reference picture. With some encouraged support, students were able to shift out of drawing a basic, cartoonish hand to identifying nuanced angles and shapes.

· The students spent most of the focus on the project drawing the hand and making sure proportions were correct. This left them a small amount of time for shading.

· About three-quarters of the students that did this lesson were able to practice breaking down shadows into steps (shading mid-tone shadows then adding darks, shading light gray and drawing highlights with eraser). Though there weren’t many students that achieved a super realistic look, they were able to understand how to break down complex value shapes into simple steps.

· Students that worked with colored pencils were able to problem solve successfully. Not only did they have to shade values, but they also had to mix skin tone colors using layered colored pencils. The students that attempted the project in colored pencil were the most successful of the bunch.
Critique

· Students were able to talk about their strengths and areas of growth with a partner, then later in a group setting. They seem comfortable critiquing each other. They didn’t write down as much for their feedback, but their oral discussions showed a lot more growth.
Management
· Students felt like they were getting their needs met. I circulated the room and helped students out. Students at least appreciated the demeanor and tone of voice that I used.
Areas of Growth
Process

· Students did not appreciate the lack of creative/conceptual freedom that they were afforded with this project. This caused some conflict about what the expectations were. Discussion about the limitations of creative freedom in an advanced project alleviated some tension. They also felt that two options were too stifling, even though I had communicated to them that they had more options that they could explore as long as they talked to me about it. This could be clarified more clearly on the teacher website. I was open to other suggestions of feedback from the students, so I’ll need to touch base with that. 
Product

· Again, students felt that dividing the hands into six boxes was not creative compositionally. Find a way to encourage more conceptual expression with this project.

· The project lasted four weeks, but some students felt like that was too short and wanted more time.

· Due to the students focusing so heavily on drawing the hand correctly, they ran out of time to fill in all the shadows. There are time management expectations that the students need to figure out, even if they are very technical and serious about art.

· Students tended to work in a very high key of shading. It helped for students to be able to hold their projects from a distance and determine if they could see the contrast from far away. Some students could have benefited from working on a mid-tone background so that the values weren’t so high-key.
Critique

· There were no issues with the critique process.
Management

· Students did not like how I gave constructive feedback. Even though my tone was calm and casual, the word choice was very prescriptive. Students felt like they were being forced to follow my feedback, and not doing so would impact grades and rapport. Students also didn’t like it when I nit-picked on anatomy and drew on their paper (which I did because I didn’t think they would understand what I was talking about due to the nuance of the feedback). Students felt that I was forcing them into a particular style of art (realism), which didn’t compliment the way they wanted to do their own work. Explaining to them that realism is a skill, not a style, helped them trust my feedback. What I’m working on moving forward is asking critical guiding questions to get students to identify incorrect anatomical proportions. I’ll only give them direct feedback if they ask for it.


Appendix: Include all handouts, prompts, written materials, rubrics, etc. that will be given to students.
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