Lesson Plan
Title:​​​​​​​​​​​​​
Stained-Glass Celtic Knots









Length: 7 days
Note: Before you plan and write art experiences; pre-assess your students based on the proposed concepts, enduring understandings, and objectives of the unit/lesson(s). You may also gather this information from (previous) teachers, by reviewing already completed art work, consulting curriculum materials, etc., to get a better understanding of what content students already know and what they will need to know to be successful.
	Pre-Assessment: 
This will need to be done prior to teaching your lesson. Outline the method you will use to determine the skill/knowledge level of your students based on the concepts/enduring understandings/objectives of the lesson. (Hint: turn these into questions.) Be specific in describing what you would recognize as proficient skill/knowledge.

	· What is a Celtic knot? What culture do Celtic knots come from?
· What is stained glass art? Where do you typically find stained glass art?

· What is cellophane?

· Safety test for x-acto knife is another form of pre-assessment




	Performance:
What will students accomplish as a result of this lesson? This can be presented to students in the form of a story. In this narrative the students take on a role and create a learning product about a specific topic for a certain audience. (RAFT – Role / Audience / Format / Topic)

	Role: Stained glass artist
Audience: people in a sacred place
Format: Faux stained glass (black construction paper, cellophane, sharpie)
Topic: transparent and opaque color mixing



	Concepts:

List the big ideas students will be introduced to in the lesson. These ideas are universal, timeless and transferrable. Examples of concepts used in art might include: Composition, Patterns, Technique, Rhythm, Paradox, Influence, Style, Force, Culture, Space/Time/Energy, Line, Law/Rules, Value, Expressions, Emotions, Tradition, Symbol, Movement, Shape, Improvisation, and Observation Look for concepts in the standards, content specific curriculum, etc.

	Symbols, Transparency/opacity, color


	Enduring Understanding (s):

Enduring Understandings show a relationship between two or more concepts; connected with an active verb. The best enduring understandings not only link two or more concepts; but demonstrate why this relationship is important. Like concepts, they are timeless, transferrable and universal.

	Artists experiment with the transparency and opacity of color to magnify the emotional expression of their symbols.


	Standards: (All lessons should address all standards.)

1. Observe and Learn to Comprehend

2. Envision and Critique to Reflect


3. Invent and Discover to Create
4. Relate and Connect to Transfer


	Objectives/Outcomes/Learning Targets:
Objectives describe a learning experience with a condition → behavior (measurable) → criterion. Aligned to: Bloom’s – Standards – GLEs - Art learning and, when appropriate, Numeracy, Literacy and Technology.  Should be written as: Objective.  (Bloom’s: _____ - Standard: _____ - GLE: _____ -Art learning: _____ -Numeracy, Literacy, and/or Technology)

	Objective 1: After learning the history of Celtic knots and stained glass, students will be able to illustrate copies of Celtic knot designs using pencil and paper. 
· Envision and Critique to Reflect

· Reflect and Connect to Transfer

· GLE: Visual symbols and metaphors can be used to create visual expressions
· GLE: visual arts impact community, cultural traditions, and events
· Blooms: Apply
· Art Learning: History and culture, ideation
· Literacy: vocabulary (stained glass, Celtic knots)
· Numeracy: symmetry, proportions, pattern-making

Objective 2: After drawings and cutting the final Celtic knot design on black construction paper, students will be able to create stained glass designs taped behind their black Celtic knot pattern using colored cellophane sheets.
· Invent and Discover to Create

· GLE: Explore various media, materials, and techniques used to create works of art. 

· Blooms: Create
· Art Learning: Materials and techniques
· Literacy: vocabulary (cellophane)

· Numeracy: symmetry, proportions, pattern-making
Objective 3: After finishing their project, students will be able to interpret how the effects of black and transparent color impact the work’s emotional expression when held behind a light source.
· Observe and Learn to Comprehend

· GLE: The characteristics and expressive features of art and design are used in unique ways to respond to two- and three-dimensional art
· Blooms: Apply
· Art Learning: Critical Reflection, Expressive features and inherent characteristics

· Literacy: writing down the answers to guiding questions based on technical and expressive observations



	Differentiation:  

Explain specifically how you have addressed the needs of exceptional students at both end of the skill and cognitive scale.  Describe the strategies you will use for students who are already proficient and need growth beyond what you have planned for the rest of the class, as well as modifications for students with physical and/or cognitive challenges. Students must still meet the objectives.


	Differentiation:
(Multiple means for students to access content and multiple modes for student to express understanding.)
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	ESL

· Silent guided instruction would work well with the Celtic knot designs because there won’t be a language barrier.
· Print out safety instructions in Spanish so students are able to easily understand safety rules.

· Have a meeting with all the ESL students (either during class or after class) to review questions. If there is truly a language barrier, have a verbal conversation with the rules and have them explain why they’re important to follow.

· Have visual instructions printed (do/don’t do) for ESL students.
Sp.Ed.
· Depends on the level of functioning. If they are higher functioning, have them draw their designs bigger and use scissors rather than x-acto knives (teach them to fold a little in the middle to cut out a diamond hole).

· If motor skills are an issue, cut out shapes that the para can help student trace with sharpie and cut with scissors. Have them glue the designs down with a glue stick and have them outline with sharpie. Para and teacher can create a black construction paper frame for the students to feel excited about.

· Students can trace Celtic knot designs (either inside the designs or copying the lines) to get the motor memory of drawing Celtic designs. This will also practice their observational skills.
High Functioning Autism
· Provide visual instructions printed (do/don’t do) for x-acto knife safety

· Maybe provide gloves for students that are anxious about accidentally cutting themselves

· Depending on the level of functioning, have them actively demonstrate x-acto knife safety with the teacher

· Pair students with a para if they have serious behavioral issues, or have students use scissors and work bigger

· If x-acto knives are an issue, have them draw their designs bigger and teach them how to fold small sections to cut them out with scissors
	ESL

· Have the teacher work one-on-one with the ESL group for the critique activity and show visual cues for the answers.
· Put Spanish students together so that they can help translate the information.
Sp.Ed.

· Have their work included in the group project so they feel like they are included in the group.

· Come up with simpler questions that the student can assess for the technical and emotional expression (remove piece from outside and put it inside). Show difference between transparent shapes and opaque shapes and have them explain their answers. If they are nonverbal, they can identify the colors and how the piece makes them feel. Let them play with fidget toys or free draw while the group finishes.
High Functioning Autism
· Not much changes for product and performance
· Maybe have them answer one-two questions from each section and give them a brain break

· Give them the option to do the critique activity alone if groups overwhelm them (special circumstance)

	Extensions for depth and complexity:
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	GT

· Give them access to more complex, single section Celtic knot designs (ideation and final project design)
· Allow them to put their own creative spin on the Celtic knot designs

ADHD

· Pair students that are hyperactive with a para to help them redirect focus if they are working with an x-acto knife
· Have them take brain breaks and body movement breaks when working with the designs (agree on the length of time)

· Make sure students are not sitting next to each other if they get distracted easily, especially if they have an x-acto knife


	GT

· Challenge them to create positive/negative space shaped designs with the cellophane

· Create two designs that connect to each other, but have one continuous cellophane background design

· Layer tissue paper or construction paper behind the cellophane designs for more complex layering
ADHD

· Give specific feedback on craftsmanship to make sure students slow down with the drawing/cutting process. Ask questions about the need to move fast. Encourage more complex drawings for slowing down and simple designs for more energetic temperaments.



	Literacy:
List terms (vocabulary) specific to the topic that students will be introduced to in the lesson and describe how literacy is integrated into the lesson.

	Vocabulary:

· Stained glass: colored glass used to decorate windows in churches; used to create images that tell a religious story
· Cellophane: transparent, colored plastic paper
· Celtic knot: decorative designs used in Celtic/Irish illustrations; can be 2-D or 3-D
Critique Activity:

· Students will display their projects outside and examine the technical and emotionally expressive aspects of their projects. They will have sheets with guiding questions that they will silently write down the answers to.




	Materials:  

Must be grade level appropriate.  List everything you will need for this lesson, including art supplies and tools.  (These are the materials students will use.)  List all materials in a bulleted format.

	· Linoleum floor mats (cheaper to buy rather than mattes)—15”x15”—contact Habitat for Humanity for resources
· Colored cellophane (“Cello Sheets”)

· Black construction paper—12”x9”
· White colored pencil and erasers

· X-acto knives

· Scissors




	Resources:  

List all visual aids and reference material (books, slides, posters, etc. Be specific; include title, artist, etc. Make reference to where the material can be found.  (These are the resources used by the teacher to support/develop the lesson.)  List all resources in a bulleted format.

	· Printed designs for Celtic knot art (simple, intermediate, advanced)
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· Paul Kremer—stained glass layering effect
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· Book of Kells illustrations
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· Examples of stain glass—Middle Ages to Contemporary
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Piet Mondrian
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Henri Matisse
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	Preparation:  

What do you need to prepare for this experience? List steps of preparation in a bulleted format.

	· Pre-cut paper and cellophane
· Printed Celtic knot art



	Safety: 
Be specific about the safety procedures that need to be addressed with students. List all safety issue in a bulleted format.

	X-Acto knives
· Place knife at the center, not on the side
· Nobody should be talking while using the knife

· Safety test with contract they have to sign with an agreement—DUE AFTER MLK

· Go over rules at the beginning of each class

· Take away participation points for screwing around with cutting—have students self-assess and set goals with cutting safety and responsibility of using knives (tie-in to woodworking project)—knock off 3 points off each time students don’t follow the rules—6 points total loss

· Third strike—take away project get incomplete

· Expectation for no talking class on the basis of safety

· Number the knives and pre-assign students based on that. This will keep students accountable for not stealing the blades for cutting. Teacher will pass out and collect blades.

Safety Test:

· Where is it placed on the table?

· Where should your hand be when you cut? True/False

· How much pressure should you put on the knife when you cut?

· Do you think it’s appropriate to use your knife as a fidget for focus?

· True/False. It’s okay to stab your knife into your matte when you’re done cutting.

· How do you know when your blade is dull? What do you do when this happens?

· If you accidentally cut yourself, what is an appropriate response?
· Should you walk with the knives in your hand or stay seated?

· Write contract at the bottom.

Differentiation:

· Have students come in during lunch to work with the teacher one-on-one

· Have a para come in to work with hyperactive students—must have that one-on-one attention



	Action to motivate/Inquiry Questions:  

Describe how you will begin the lesson to stimulate student’s interest. How will you pique their curiosity and make them interested and excited about the lesson? What inquiry questions will you pose? Be specific about what you will say and do to motivate students and get them thinking and ready to participate. Be aware of the varying range of learning styles/intelligences of your students. Some ideas might include: telling a story, posing a series of questions, role-playing, etc.

	· Show the students the final product
· Talk about the history of knot tying

· Practice different kinds of knot tying—difference of 2-D and 3-D knot and how they would draw a 3-D knot

· Start with the visuals and ask them how they think it’s drawn

· Ask them about history of culture with knot tying

· Show 2-D and 3-D examples from professional artists from different cultures


	Ideation/Inquiry: 

Ideation is the creative process of generating, developing, and communicating new ideas, where an idea is understood as a basic element of thought that can be visual, concrete or abstract.  List and describe inquiry questions and processes you will engage students in to help them develop ideas and plans for their artwork.

	· Students will practice drawing various kinds of Celtic knots based on silent guided instruction from the teacher. While working on their drawings, the teacher will give feedback based on symmetry and proportions. Students will draw roughly four designs and pick one they would like to draw for their black construction paper design for the final project. 
· Students will get ideas for their designs by looking at examples of historic Celtic designs and historic/modern uses of stained glass.




	Instruction:  

Give a detailed account (in bulleted form) of what you will teach. Be sure to include approximate time for each activity and instructional methodology: skills, lecture, inquiry, etc. Include motivation and ideation/inquiry where appropriate; including what student will understand as a result of the art experience


	Day 1
Day 2
	Instruction - The teacher will... (Be specific about what concepts, information, understandings, etc. will be taught.) Identify instructional methodology. KNOW (Content) and DO (Skill)

Celtic Knot Drawings
Learning Target: I can copy my teacher’s Celtic knot drawings without talking.

Initial Prep Time:

· Print hard copies of Celtic knot designs, progressing from easy to advanced. Place one copy at each table after the teacher finishes drawing the demo so students that work slow can catch up.

Instruction and Work Time:

· Introduce the project and show teacher example

· Pre-assess students about stained glass and Celtic knots

· Prep students for drawing Celtic knot designs. The teacher should model the drawing and students should silently follow along. This will force them to focus on the details of the design and make them predict in their minds what the next drawing step will be. Encourage students to predict in their head rather than with their mouth.

· Give them two designs, then give them a brain break activity (mindful movement stretching)

· Explain the cultural significance of Celtic knots. Show them illustrations from the Book of Kells and ask students to raise their hand and explain what they notice (this could also be done before the drawing activity; it depends on the group’s level of hyperactivity).

· If there is time, introduce one more design. Alternative activity: giving students string to tie their own Celtic knots in a 3-D form.

· Depending on the student’s level of interest with the project, have them work on designs for one more day. If they are ready to move on, print out copies for designs that students have seen and not seen to give them variety for their final project.
Clean-Up:

· Put pencils away

· Collect drawings and printed Celtic knot designs

X-Acto Knife Safety Test
Learning Target: I can pass the x-acto knife safety test, showing that I understand how to safely use an x-acto knife.

Initial Prep Time:

· Type and print the safety test

· Refill x-acto knife blades and replace dull ones

· Tape a number onto the handles of each knife

· Double check to make sure there are enough knives and linoleum mats for each student

Instruction:

· Review the expectations for noise level in the classroom. Remind students that there are natural consequences for being loud and distracting in the classroom, like maintaining a positive social reputation and not agitating students or making them anxious.

· Explain to students that the next step of the project will be to draw and cut out their Celtic knot designs on black construction paper. In order to cut out their designs, they will be using x-acto knives. They are very sharp, and they can be dangerous if they are not used properly. Students will complete a safety test that they are all required to pass in order to use x-acto knives.

Work Time:

· Students take the x-acto knife safety test.

Review:

· Call students to answer each question. Explain and model the answers and why they are so important to safety.

· Explain the contract that is at the bottom of the safety test and review the behavioral expectations/consequences when violating the rules.  Make sure every student signs it and collect the papers.
· As a reward for completing the test, students will get an x-acto knife and practice cutting paper with them. Each student will be assigned a number for their x-acto knife based on assigned seat order and/or alphabetical order. This is to hold students accountable if there is a blade missing or if the knife gets damaged.

Work Time:

· X-acto knife cutting practice. Recommend students to draw shapes before they get started on their projects.

Clean-Up: 
· Put away x-acto knives with blades down. Remind students to be aware of walking with the knife. ABSOLUTELY NO ROUGH HOUSING WITH THE KNIVES.

· Throw away paper scraps from the practice sheet.

Group Discussion: 
· Every student passes a ball to each other and states how they felt about the noise level in the class. Teacher writes down common vocabulary students use and how often they’re said. During the next class, students will state a goal for what new step they will take to prevent the noise level from getting out of hand. Make sure every student gets a chance to talk.


	Learning - Students will... i.e.: explore ideation by making connections,
comparing, contrasting; synthesize possibilities for each painting technique; etc.  (Be specific about what will be the intended result of the instruction as it relates to learning.) UNDERSTAND
· S-22 listening critically: the art of silent dialogue 

· S-8 developing intellectual perseverance 

· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-3 exercising fairmindedness 

· S-7 developing intellectual good faith or integrity
· S-3 exercising fairmindedness 

· S-7 developing intellectual good faith or integrity
· S-35 exploring implications and consequences 

· S-1 thinking independently 

· S-3 exercising fairmindedness 
· S-3 exercising fairmindedness 

· S-7 developing intellectual good faith or integrity
· S-35 exploring implications and consequences 


	Time

Total Class Time: 45 min.

40 min.

5 min.

5 min.

10 min.

15 min.

5 min.

10 min.

	Day 3
Day 4

Day 5

Day 6
	Construction Paper Design
Learning Target: I can draw my Celtic knot design on black construction paper.
Initial Prep Time:

· Print out hard copy designs for easy-difficult Celtic knot designs (one per table group)

Instruction:

· Show teacher examples to the students. Have them notice that the designs are in the middle of the paper and that the designs are really thick. If the outlines are too thin, then it’s going to be really hard for the students to cut out their designs with x-acto knives (it runs the risk of it tearing). The students also need to have their designs attached to the borders or extending little branches to the borders so it connects to the frame. If they don’t do this, the design will fall through the paper and it will be very difficult to have it connect to the cellophane.

· Step 1: Draw a 1” border around the edge of the black construction paper. Have them make tick marks and connect the dots for precise measurements.
· Step 2: Draw designs. Make sure they are large and centered on the paper with thick outlines.

· Step 3: Mark light “x’s” in the areas where negative space will be cut out.

Work Time:

· Students should have their designs drawn on the black paper.
Clean-Up: 
· Put names on the back of the designs. Have one person from each table row collect all the projects.

· Put away pencils and erasers

Group Discussion: 
· Every student passes a ball to each other and states one goal they will work on for managing noise level. Teacher writes down goals on the board. Make sure every student gets a chance to talk.

· Write down all the goals students mentioned. Pair them down into 3-5 simple sentences. Create a poster to hang up on the board for the students to see the next day.
Learning Target: I can cut out my Celtic knot design while safely using an x-acto knife.

Initial Prep Time:

· Count the number of x-acto knives

Group Discussion:

· Show the goals poster on the board and review them with students. Have each student (call up different table groups) sign their name under the “contract” to hold them accountable for following with the rules. Ask students to hold each other accountable for their behavior rather than having the teacher bark at them.

· The poster should be tacked on the board when students walk in and left for the duration of the class. If students are violating a rule, point it out to them on the board. 
· If the entire class meets the goals, they will get a reward (a marble for a tea party)

Instruction:

· Review rules of x-acto knife safety cutting before giving out knives. Remind students that each knife will have a number, and that they are held accountable for returning the knife and the blade at the end of class. If the knife is not returned, they will not be allowed to complete their project.
· Have a design drawn and ready. Demonstrate to students how to cut with the x-acto knife by tracing the lines with the blade. Make sure students take their time with the cutting process. Rushing it runs the risk of injuring themselves/another person or tearing the paper. Cut lines should be clean. If there are ragged or fuzzy lines, that’s a sign to get a new blade.

· Rather than erasing all the pencil lines, have the students flip the design over. This will be the side that’s displayed.

· Students can use a ruler to help them cut straight lines for the border.

· Students can practice x-acto knife cutting on scrap paper if they are nervous to work with the knife.

Work Time:

· Students should finish drawing their designs and cutting out their shapes.

Clean-Up:

· Return x-acto knives to the drawer

· Have one person from each table row collect all the projects.

· Put away linoleum mats

· Put away pencils and erasers

· Throw away paper scraps

· Exit ticket: students get a notecard and fill out how well they think they followed their noise management goals and how well the class did.

Cellophane Design
Learning Target: I can cut and glue colored cellophane shapes for my stained-glass background. 

Initial Prep Time:

· Prepare teacher sample for cellophane that is almost complete so students are able to see the process

Group Discussion:

· Briefly review the exit ticket answers and how well students think they did with noise management. Collectively set a goal and expectation for the noise level.

Instruction:

· Define cellophane and hold papers up to the light. Have students make note of what they notice when happens.

· Show the flimsy and stiff cellophane papers. The stiff cellophane paper can be used for the background because it is stiff and holds its shape better. It also comes in multiple colors. Choose only one for the background.

· Stiff cellophane is easier to cut detailed designs with. The flimsy one is more difficult because it tears easily.

· Use scissors or x-acto knife to cut.

· Use glue stick to glue down shapes to stiff side. Careful with gluing because it can cause the shapes to tear, or the shape will curl from the wetness and stick to itself.

· Glue down the shape to the front side of the stiff cellophane. Flip the colors on the front and back to show the difference in color vibrancy to show the difference.

· Outline the shapes with sharpie to give the designs the stained-glass illusion.

· When you are done, use black tape or glue to put down the designs over the black construction paper. Make sure that the cellophane touches all sides of the black paper for a secure seal.

· Answer questions.

· Have a teacher sample ready for demonstration.

· Have Piet Mondrian, Henri Matisse, and stained-glass examples printed and displayed on the back of the room.
Work Time:

Clean-up:

· Return x-acto knives to the drawer

· Have one person from each table row collect all the projects.

· Put away linoleum mats

· Put away pencils and erasers

· Throw away cellophane scraps

· Exit ticket: students get a notecard and fill out how well they think they followed their noise management goals and how well the class did.

· Exit ticket: how well did you do with noise management and how well did the group do

Catch-Up Day
Learning Target: I can finish my cellophane design and glue/tape it to the back of my black Celtic knot design.
Initial Prep Time:

· None

Group Discussion:

· Briefly review exit ticket answers and reinforce expectations.

Work Time:

· Students should be able to finish their project. Students that are finished can free draw.

Clean-Up:
· Return x-acto knives to the drawer

· Have one person from each table row collect all the projects.

· Put away linoleum mats

· Put away pencils and erasers

· Throw away cellophane scraps

· Exit ticket: students get a notecard and fill out how well they think they followed their noise management goals and how well the class did.

· Exit ticket: how well did you do with noise management and how well did the group do


	· S-3 exercising fairmindedness 

· S-7 developing intellectual good faith or integrity
· S-1 thinking independently 

· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-3 exercising fairmindedness 

· S-7 developing intellectual good faith or integrity
· S-35 exploring implications and consequences 

· S-3 exercising fairmindedness 

· S-7 developing intellectual good faith or integrity
· S-3 exercising fairmindedness 

· S-7 developing intellectual good faith or integrity
· S-10 refining generalizations and avoiding oversimplifications 

· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-7 developing intellectual good faith or integrity
· S-35 exploring implications and consequences 

· S-3 exercising fairmindedness 

· S-7 developing intellectual good faith or integrity
· S-35 exploring implications and consequences 
· S-10 refining generalizations and avoiding oversimplifications 

· S-4 exploring thoughts underlying feelings and feelings underlying thoughts 

· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-7 developing intellectual good faith or integrity
· S-35 exploring implications and consequences 

· S-3 exercising fairmindedness 

· S-7 developing intellectual good faith or integrity
· S-10 refining generalizations and avoiding oversimplifications 

· S-4 exploring thoughts underlying feelings and feelings underlying thoughts 
· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-7 developing intellectual good faith or integrity
· S-35 exploring implications and consequences 


	Total Class Time:
45 min.

5 min.

25 min.

5 min.

10 min.

5 min.

5 min.

30 min.

5 min.

2 min.

7 min.

28 min.

8 min.

2 min.

35 min.

8 min.

	Day 7
	Critique Activity
Learning Target: I can describe the technical and expressive qualities of our whole class’s work.
Initial Prep Time:

· Type up the reflective inquiry questions
· Hang up all the art projects on a string outside on tree branches (if the weather is warm enough)
Instruction:

· Hand out worksheets.
· Have students number off in groups of seven and have them sit in small groups (roughly 3-4 people)

· They will sit in small groups to look at the work and analyze the emotional/expressive impact of the work based on technical craftsmanship and transparent/opaque color layering.

· Have one group write down the answers to the technical aspects of light, transparency, and color. Switch groups and have them write down the answers to the emotional expression and how it made the students feel looking at it.

Technical guiding questions:

· What are some adjectives you’d use to describe the projects?

· What happens to the colors when sunlight shines through them? Do you think the colors would look different if they were inside?

· What do the stained-glass design and the Celtic knot designs have in common with each other? What makes them different?

· What are examples of “clean craftsmanship” that you see in the projects?

Emotional/Expressive guiding questions:

· Circle the emotions you feel when you look at the work. Explain why you feel these emotions.

· What kind of story do you see in the stained-glass design (colored cellophane)?

· Do you think your feelings would change if the projects were hanging inside rather than outside? Why?

· If these projects were the size of actual church windows, how would it make you feel to look at them?

Work Time:

Group Discussion:

· Have students review their answers and what they learned from the experience
Clean-Up:
· Turn in projects and worksheets
· If there is time, do a mindful movement activity and/or free drawing

	· S-9 developing confidence in reason 

· S-4 exploring thoughts underlying feelings and feelings underlying thoughts 

· S-5 developing intellectual humility and suspending judgment 

· S-9 developing confidence in reason 

· S-4 exploring thoughts underlying feelings and feelings underlying thoughts 

· S-5 developing intellectual humility and suspending judgment 

· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-7 developing intellectual good faith or integrity

	Total Class Time: 45 min.
5 min.

10 min. (5 min. per section)

15 min.

10 min.


	Student reflective/inquiry activity:  

Sample questions and activities (i.e. games, gallery walk, artist statement, interview) intended to promote deeper thinking, reflection and refined understandings precisely related to the grade level expectations. How will students reflect on their learning? A participatory activity that includes students in finding meaning, inquiring about materials and techniques and reflecting about their experience as it relates to objectives, standards and grade level expectations of the lesson.)

	Students will hang all of their projects outside (if it is warm enough). They will sit in small groups to look at the work and analyze the emotional/expressive impact of the work based on technical craftsmanship and transparent/opaque color layering. Have students number off in groups of seven and have them sit in small groups. Have one group write down the answers to the technical aspects of light, transparency, and color. Switch groups and have them write down the answers to the emotional expression and how it made the students feel looking at it. Bring the group together for a full class discussion based on their answers.
Edited Questions:

· What are some adjectives you’d use to describe this project?

· What happens to the color when sunlight shines through them?

· What do the stained glass and the celtic knot have in common? How are they different?

· What examples of “clean craftsmanship” do you see in this project?

· What emotions do you feel when you look at this project and why?

· Do you see any story in the stained glass design? If so…what?

· Do you think your feelings about the project would change if its hung without light behind it?

· If these projects were the size of an actual church window, how would it make you feel to look at them?

· Do you want to leave a note for Ms. N. here?


	Post-Assessment (teacher-centered/objectives as questions):  

Have students achieved the objectives and grade level expectations specified in your lesson plan?
	Post-Assessment Instrument:

How well have students achieved the objectives and grade level expectations specified in your lesson plan? Include your rubric, checklist, rating scale, etc.

	· Can students illustrate copies of Celtic knot designs using pencil and paper?
· Can students create stained glass designs taped behind their black Celtic knot pattern using colored cellophane sheets?
· Can students interpret how the effects of black and transparent color impact the work’s emotional expression when held behind a light source?

	Incomplete (D/F): (0 pts. per section)
· Sketches: student did not participate in the drawing exercises
· Craftsmanship: project was unfinished or not turned in

· Process: refused to problem-solve or take creative risks; did not have the motivation to finish the project

· Critique: student did not answer any of the questions or participate in discussion; had frequent side conversations with friends
· Studio Habits: student spent the majority of class talking to friends or not working; did not clean up after him/herself even after being asked; was deliberately disruptive to classmates and teacher; did not follow the x-acto knife rules (had x-acto knife confiscated more than once)
Partially Proficient (C): (4 pts. per section)
· Sketches: student missed at least 1-2 of the drawing exercises; drawings have outlines that are shaky and vary in thickness
· Craftsmanship: student chose a basic or intermediate Celtic knot design; project was turned in with lots of tears and jagged cuts; cellophane designs has lots of negative space and/or was not finished
· Process: hesitant about taking creative risks; did not demonstrate a strong willingness to persevere through technical and conceptual challenges

· Critique: students answered the questions in incomplete sentences and/or missed at least two questions; minimal participation during discussion and had a few side conversations
· Studio Habits: student had moments of being focused but was mostly distracted; did not take responsibility to clean up after him/herself; had side conversations while classmates and teachers were talking; did not follow the x-acto knife rules (had the x-acto knife confiscated once)
Proficient (B): (8 pts. per section)

· Sketches: student participated in all of the drawing exercises; drawings look relatively similar to the teacher example; outline thicknesses were the same
· Craftsmanship: student chose a basic or intermediate Celtic knot design; design uses lots of tape and/or has jagged cuts; cellophane design is engaging but could activate the negative space more

· Process: persevered and problem-solved through technical and conceptual challenges; was willing to take creative risks

· Critique: students filled out all the answers to the questions with complete sentences and participated in the discussion (either by talking or attentively listening)
· Studio Habits: student was generally focused on project, took responsibility to clean up after him/herself, and treated his/her classmates and the teacher with respect; followed the x-acto knife rules but was somewhat distracted
Accomplished (A): (12 pts. per section)

· Sketches: student participated in all the drawing exercises and continued to practice drawing the designs for the final; drawings have creative shading; drawings look mirror symmetrical on both sizes
· Craftsmanship: student chose an advanced Celtic knot design; design uses minimal or no tape and has clean cuts; cellophane design utilizes the negative space under the Celtic knot in a unique manner
· Process: independently persevered and problem-solved through technical and conceptual challenges; took creative risks and reflected on how they worked/didn’t work during the project; asked critical thinking questions that further developed the lesson as a whole
· Critique: students answered the questions with complete sentences and participated in discussion; demonstrated deep reflective abilities in both activities
· Studio Habits: student used all of class time to focus on project; helped others clean classroom; treated his/her classmates and teachers with respect; took initiative to help settle the noise level down; followed the x-acto knife rules and did not talk to anyone while knives were out
Total Score: __________/60 pts.


	Self-Reflection:  

After the lesson is concluded write a brief reflection of what went well, what surprised you, and what you would do differently.  Specifically address: (1) To what extent were lesson objectives achieved? (Utilize assessment data to justify your level of achievement.) (2) What changes, omissions, or additions to the lesson would you make if you were to teach again? (3)What do you envision for the next lesson? (Continued practice, reteach content, etc.)

	What Went Well
Ideation
· Having the students follow along with the Celtic knot drawing on the board rather than instructing how to create the drawing worked really well to help them get focused and reduce the talking. This was especially important for supporting hyperactive students.

· Some students had a hard time following along and really needed one or two more attempts to get things right. I don’t think that’s a bad thing. It meant that the students were engaged with the project and really needed extra practice. Slowing down with the instruction was key for these students.
Project
· Students were more successful cutting out their designs when the lines were thicker rather than thinner. This left less room for error when students cut a little too far off the line and also made it easy to fix with black artist’s tape. Students that did not do this were more likely to tear their projects and start over. This was an important design lesson for them.

· We had a handful of students that were willing to take on very detailed and intricate designs, which I think turned out really well.
· All of the students passed the x-acto knife safety test and respected all the rules that came with it. Though talking was a slight issue when x-acto knives were being passed out or after they were finished with their projects, the students were very respectful about being quiet when all the knives were out. Students were also really great about reporting when the x-acto knives came out of the handle or accidentally poked them. 
· I was really surprised to discover that the students did not have a hard time cutting out the cellophane, given how fragile and easily tear-able it is. They came up with some really cool color combinations and designs, some of which were very intricate. The students also finished this part of the project relatively quickly, mostly in about a day.

Critique

· I did not observe the students’ critique
· Students identified that sunlight going through the stained glass makes the colors brighter. They also identified that clean craftsmanship means clean cutting.

· Some students were really good at holding themselves accountable for doing more work than they could’ve during the project.

· Students identified that dark colors made them feel sad.

· Similarities between stained glass and celtic knot is that they are abstract and unique. They are also ancient forms of art. Celtic knot is just an outline while stained glass is just color.
· The amount of light going through the project affects the emotional mood based on the lights/darks of the colors. 

· The amount of shapes on the project impacted the students’ feelings. For example, lots of shapes made them feel “cramped.”
Management

· Students were not allowed to talk while using x-acto knives, otherwise their project would get taken away and they would get an F. With the exception of a couple of students, all of them really respected this rule. 

· Students were assigned x-acto knives with a specific number on them, and each of them came with a plastic or cardboard cover. Students were responsible for returning the x-acto knife, blade, and cover at the end of class. Not doing so would cause them to fail the project. They respected this rule.

· The x-acto knife safety test really gave the students a super clear expectation for safety protocols working with knives. Being aware of the consequences of not following the rules really gave them perspective on what was expected of them.

· All x-acto knives were locked away in a box, which was locked away in a cabinet, so students wouldn’t steal them.

· Students were very proactive to check with me about whether a blade was dull. They also let me know when other students carved curse words into the back of the linoleum mats.

· Noise level was a large issue with this class. We remedied this by drawing a stoplight and moving magnets up each level when students were talking too loud. If students stayed in the “green zone” for most of class (library voices or silence), they would earn two marbles that would add up to a tea party. In the “yellow zone,” students talked at a recess or cafeteria volume. It was on the students to move the marbles up and ring the bell, reminding the class that things were getting too noisy. If the group quieted down back to green, they would earn one marble. Students entered the “red zone” when talking was excessively loud (or there was screaming) and students were completely unfocused on their projects. Two magnets in red meant that students would get a two-minute silent time out. No marbles would be earned in that case. Though this was a good background protocol, the consequence of talking with x-acto knives seemed to resonate more with the students.

· Students gave me feedback that they liked that I was fun and silly while also being serious and strict. It was nice to see that the students appreciated my structure.
Areas of Improvement

Ideation
· I don’t think I would change much for ideation in terms of the designs I used or the process I implemented. However, the students seemed to want a lot of practice drawing the designs before putting them on the final black paper.
Project
· Emphasizing that students needed to create thicker designs for more successful cutting.

· We had a lot of perfectionist students that wanted to start over when they accidentally cut too much into the design. Even though this could be remedied with a little bit of black artist’s tape, there were some projects that genuinely required students to start over. That said, there were a few students that wanted to start over even though there were little cuts made. I created the expectation that students could only start over one more time and they had to save their first project. This was crucial for teaching them how to engage and persist through a project.
· Some of the students angled their blades in a way that caused it to not cut all the way through or to create very jagged lines. Some students also did gestured strokes with the blade rather than one consistent line, which created very jagged edges. I modeled how to cut correctly with the blade, but I think doing a demonstration with the entire class would’ve been beneficial. Giving students the chance to cut out their designs on a smaller scale with black paper would’ve helped too, especially for those that were unfamiliar with cutting.

· As stated in the strengths section, students had a hard time understanding that even when one knife was out, they were not allowed to talk. They also had an issue with talking when they were done with their project and they were free drawing. I think the issue was that they only thought about the talking rule when they had the x-acto knife in their possession, not when anyone else in the class had one. This would be something important to address in the x-acto knife safety test.

· Students were not given erasers for two weeks as a consequence of abusing them (crumbling and stabbing them). This was a rule set for grades 4-7. Students were very upset by this rule, but we stuck with it. Our perfectionistic students had the hardest time dealing with not having erasers, but I think it was good for them to commit to not working with erasers and planning out their drawings better.
· I had students outline their cellophane shapes with sharpies so that the designs could show through better, especially if the students worked with a lot of cool colors. However, one of the teachers commented how much she liked how the designs looked without the sharpie because it contrasted the black construction paper neatly. I wanted to take this piece of feedback into consideration for the future, as I kind of agreed with her. This was especially true if students drew with the sharpie in a very shaky manner. Ironically, none of the perfectionistic students complained about making any bad drawing moves.

· There were a lot of students that did a lot of haphazard shape designs. It looked a little collage-y. Encouraging them to work with more intentional designs was a little bit challenging for the students, especially if they just wanted to get the project over with. Even asking them to fill three-quarters of their background with shapes created some conversations with complaining. If I were to do this project again, I would have them draw and color their designs as part of their ideation. I think this kind of intentional planning would’ve made their designs a lot more successful.
Critique

· There were a handful of students that used complete sentences and went into elaborate detail with their answers. However, most students had one-word answers. Work on making sure that the students write with full sentences.

· There wasn’t as much conceptual thinking with some of the questions, causing the students to write “I don’t know.” Maybe make the questions a little more simple?
Management
· We had a little bit of dysfunction keeping tallies on all of our knives and assigning specific numbers to different students. At first, it was very random. Because the knives were not organized numerically, it ate up a lot of class time trying to figure out which knife belonged to which person. I remedied this by re-numbering the students and color coding them in groups of ten. Separating the knives into groups of ten (1-10, 11-20, 21-30) made passing out knives go so much smoother.
· Some students gave constructive feedback that I needed to let them make their art the way they wanted to. That said, these were the students that didn’t like making art and didn’t want to do more work.




Appendix: Include all handouts, prompts, written materials, rubrics, etc. that will be given to students.
8/9/15 Fahey
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