Lesson Plan
Title:​​​​​​​​​​​​​ Anti-Bullying Posters (Grades 3-5)









Length: 4 days
Note: Before you plan and write art experiences; pre-assess your students based on the proposed concepts, enduring understandings, and objectives of the unit/lesson(s). You may also gather this information from (previous) teachers, by reviewing already completed art work, consulting curriculum materials, etc., to get a better understanding of what content students already know and what they will need to know to be successful.
	Pre-Assessment: 
This will need to be done prior to teaching your lesson. Outline the method you will use to determine the skill/knowledge level of your students based on the concepts/enduring understandings/objectives of the lesson. (Hint: turn these into questions.) Be specific in describing what you would recognize as proficient skill/knowledge.

	· Describe the three common types of bullying. (physical, verbal, cyber)
· What are some ways to stop bullying if you experience it or see it happen to someone else?

· What is an anti-bullying poster?

· What are some successful ways to work with a partner on an art project?




	Performance:
What will students accomplish as a result of this lesson? This can be presented to students in the form of a story. In this narrative the students take on a role and create a learning product about a specific topic for a certain audience. (RAFT – Role / Audience / Format / Topic)

	Role: Student Artists
Audience: Other Students at Holm Elementary School

Format: Poster

Topic: Anti-Bullying

Students are artists working in pairs to create an anti-bullying poster for their school to illustrate what bullying looks like (physical, verbal, or cyber) and/or how to stop it.


	Concepts:

List the big ideas students will be introduced to in the lesson. These ideas are universal, timeless and transferrable. Examples of concepts used in art might include: Composition, Patterns, Technique, Rhythm, Paradox, Influence, Style, Force, Culture, Space/Time/Energy, Line, Law/Rules, Value, Expressions, Emotions, Tradition, Symbol, Movement, Shape, Improvisation, and Observation Look for concepts in the standards, content specific curriculum, etc.

	Composition, Advocacy, Collaboration, Style


	Enduring Understanding (s):

Enduring Understandings show a relationship between two or more concepts; connected with an active verb. The best enduring understandings not only link two or more concepts; but demonstrate why this relationship is important. Like concepts, they are timeless, transferrable and universal.

	Artists collaborate on the style and composition of their work to advocate for a cause.


	Standards: (All lessons should address all standards.)

1. Observe and Learn to Comprehend

2. Envision and Critique to Reflect


3. Invent and Discover to Create
4. Relate and Connect to Transfer


	Objectives/Outcomes/Learning Targets:
Objectives describe a learning experience with a condition → behavior (measurable) → criterion. Aligned to: Bloom’s – Standards – GLEs - Art learning and, when appropriate, Numeracy, Literacy and Technology.  Should be written as: Objective.  (Bloom’s: _____ - Standard: _____ - GLE: _____ -Art learning: _____ -Numeracy, Literacy, and/or Technology)

	After watching two videos on anti-bullying for elementary students and looking at examples of professional anti-bullying posters, students will be able to illustrate one of the three common types of bullying (physical, verbal, or cyber) and/or how to stop it using a small sheet of sketch paper and a pencil.

Observe and Learn to Comprehend
· Third Grade: art has intent and purpose

· Fourth Grade: Works of art articulate and express different points of view

· Fifth Grade:  visual arts communicate the human experience

Relate and Connect to Transfer

· Third Grade: works of art connect individual ideas to make meaning

· Fourth Grade: viewers and patrons make personal meaning and infer artistic intent

· Fifth Grade: artists, viewers, and patrons assign intended meaning to works of art
Blooms: Apply

Art Learning:
· Ideation

· History and Culture
Numeracy/Literacy:

· Sequential order of information on a poster

· Visual flow of information on a poster

· Explaining the different types of anti-bullying and how to stop it.
After completing their small poster sketch, students will be able to create a large-scale anti-bullying poster by combining their design ideas with a partner’s design using mixed media materials. 

Invent and Discover to Create

· Third Grade: use basic media to express ideas through the art-making process

· Fourth Grade: use media to express and communicate ideas about an issue of personal interest

· Fifth Grade: use artistic media and expression to communicate personal and objective point of view
Blooms: Create
Art Learning:

· Materials and techniques

· Expressive features and inherent characteristics
Numeracy/Literacy:

· Sequential order of information on a poster

· Visual flow of information on a poster

· Explaining the different types of anti-bullying and how to stop it.
After finishing their posters, students will be able to analyze how their design choices and collaborative work-process would positively impact their anti-bullying advocacy in their school community during a gallery walk activity.

Envision and Critique to Reflect

· Third Grade: artists, viewers, and patrons use the language of art to respond to their own art and the art of others

· Fourth Grade: the critique process informs judgments about artistic and aesthetic merits in works of art

· Fifth Grade: specific methods of planning support the development of intended meaning
Blooms: Analyze
Art Learning:

· Critical reflection
Numeracy/Literacy:

· Using an exit ticket to survey students on their real opinions working with a partner



	Differentiation:  

Explain specifically how you have addressed the needs of exceptional students at both end of the skill and cognitive scale.  Describe the strategies you will use for students who are already proficient and need growth beyond what you have planned for the rest of the class, as well as modifications for students with physical and/or cognitive challenges. Students must still meet the objectives.


	Differentiation:
(Multiple means for students to access content and multiple modes for student to express understanding.)
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	· Odd number students can work in groups of three or by themselves. If they work in a group of three, they have to do more problem-solving on compositional arrangements.

· Students that have a challenging time with collaboration can separate their composition in half. This means that one person can work on one side of the poster and the other person can work on the other side of the poster. 

· Having Spanish translations for bullying terms covered in the lesson so ESL students can participate.

· Having the option to make the poster both English and Spanish.
· If students work with a partner that has a hard time understanding the concept of bullying (such as a student on the autism spectrum), they can use collage materials to capture the mood of bullying.
	· Leave dry materials open-ended so students can focus more on collaboration and concept rather than working with a new medium
· Students that have gross motor skill issues can work on a smaller piece of paper.
· If students are stuck on what kinds of things they can draw, they can consider creating an anti-bullying mascot that represents their message (like McGruff the crime dog).

	Extensions for depth and complexity:
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	· Third and Fourth Grade videos on anti-bullying is age-appropriate and elementary friendly. Fifth grade videos on anti-bullying can introduce more mature concepts that have to do with the after-effects of bullying (particularly suicide).

· If students have an interest to express their concept using more complicated mediums (such as watercolor or technical drawing), they can pitch their idea to their teacher and have it approved. All students cannot have painting materials because of the mess and the cost of materials.

· Students are allowed to cut and manipulate the outside border of the poster to create unique designs relevant to their concept.

· If there are resources accessible, fifth grade students could create their poster designs using photoshop.
· Students have to think about a thematic color scheme that works with their design rather than using any color they want. This could include some artistic research on color psychology.
	· Students could create a skit or a commercial that markets their poster design during critique activity
· Third and fourth grade would have looser expectations in terms of design structures for the posters so they can focus on working collaboratively and designing their concept. Fifth grade would have to create a design that focuses a lot more heavily on compositional structure, color theory, and organizing information in a legible way.
· If students created their work digitally, they could print it and make copies to distribute to the school.

· Student teams have the option to pick places throughout the school to hang their posters.




	Literacy:
List terms (vocabulary) specific to the topic that students will be introduced to in the lesson and describe how literacy is integrated into the lesson.

	Vocabulary:
· Physical bullying: when a person punches or kicks another person
· Verbal bullying: when a person hurts another person with mean words and name-calling
· Cyber bullying: when a person bullies another person using social media and texting
· Anti-bullying: informational actions people can take to stop bullying
· Typography: the style and expression of works on a poster
Integration:

· Typography design and composition—how words are organized on the composition to be both informative and eye-catching




	Materials:  

Must be grade level appropriate.  List everything you will need for this lesson, including art supplies and tools.  (These are the materials students will use.)  List all materials in a bulleted format.

	· Poster paper (white)
· White construction paper

· Pencils

· Markers

· Colored pencils and sharpeners

· Crayons

· Letter stencils




	Resources:  

List all visual aids and reference material (books, slides, posters, etc. Be specific; include title, artist, etc. Make reference to where the material can be found.  (These are the resources used by the teacher to support/develop the lesson.)  List all resources in a bulleted format.

	Videos on Anti-Bullying:
· McGruff the Crime Dog: https://www.youtube.com/watch?v=EvhIdB_8WXE (4:59)
· Pride Patrol Anti-Bullying for Elementary Schools:  https://www.youtube.com/watch?v=0_oEWe3REDY (6:55) (3rd and 4th grade)
· Middle-School Anti-Bullying: https://www.youtube.com/watch?v=XZdrOv-t-Q0 (5:03) (5th grade)
Examples of anti-bullying posters:
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Sheppard Fairey
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Anti-Bullying Mascot Designs:

McGruff the Crime Dog
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Billy the Bull
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Other anti-bullying mascots:
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	Preparation:  

What do you need to prepare for this experience? List steps of preparation in a bulleted format.

	· Watch all anti-bullying videos and make sure they are age-appropriate for each group. Also, make sure that the videos are not blocked by the school district.
· Cut poster boards in half for all students.

· Cut construction paper in half so students have an ideation sheet.


	Safety: 
Be specific about the safety procedures that need to be addressed with students. List all safety issue in a bulleted format.

	· Students are not allowed to make art that depicts guns, knives, blood, cursing, or racially derogatory slang
· Working in partners: students have the option to create a list of shared teamwork norms so that they can work together without getting frustrated. It’s important for them to brainstorm how they prefer to work together and how they can problem-solve without resorting to yelling or shaming. Also, it’s important for students to talk about their ideas without hurting their feelings. For example, instead of saying “That is a bad idea,” students can say, “I like your idea. Have you considered this? Can I recommend this?” It’s important for students to understand how to be flexible when collaborating.
· Bullying during class and outside of class: because students are creating anti-bullying posters, it’s important to review some of the anti-bullying actions students can take to advocate for their physical and emotional safety. Also, it’s important to emphasize that being in a creative community means that students support each other. Create the expectation (maybe with a class contract) that students will not bully each other while creating the anti-bullying poster. If students see bullying, they have to report it to a teacher immediately.


	Action to motivate/Inquiry Questions:  

Describe how you will begin the lesson to stimulate student’s interest. How will you pique their curiosity and make them interested and excited about the lesson? What inquiry questions will you pose? Be specific about what you will say and do to motivate students and get them thinking and ready to participate. Be aware of the varying range of learning styles/intelligences of your students. Some ideas might include: telling a story, posing a series of questions, role-playing, etc.

	Introduction to the project:

· Telling students that they will create anti-bullying posters and describing why bullying is such a problem in schools. It’s also important to discuss how bullying changes as kids become adults, the dangers of bullying, and why people do it.
· Explain to students that by creating an anti-bullying poster, they will be able to stand up for themselves and support each other in the school community by advocating for a positive message.

· If there were specific bullying incidents in the community (like a student that recently committed suicide), discuss this with the students and how anti-bullying posters would’ve helped.

· In terms of teacher actions, it’s important that the teacher sits at eye level with the students so that he/she shows sympathy for the students’ stories related to bullying. The teacher can also organize the students to sit in a circle to discuss the situation in more depth.

Inquiry Questions:
· How is bullying different between elementary school, middle school, and high school?

· What are the three common types of bullying? Physical, verbal, and cyber bullying

· What are the best ways to stop bullying? Tell a teacher, walk away, ask for help, don’t fight back, etc.

· How does bullying make us feel when we experience it? What kind of support do we need to make us feel better?

Alternative Introductory activity (if there is time):

· The teacher can take a red delicious apple and repeatedly drop it on the ground until it bruises prior to students coming into the classroom. The teacher asks students to say mean things to the apple or pretend to punch it. After everyone finishes, the teacher can say that the apple looks the same on the outside as it did before students bullied it. But after the teacher cuts the apple open, the students see the bruising that happens inside the apple. This is a great way for students to learn how bullying can hurt someone’s insides more than their outsides.


	Ideation/Inquiry: 

Ideation is the creative process of generating, developing, and communicating new ideas, where an idea is understood as a basic element of thought that can be visual, concrete or abstract.  List and describe inquiry questions and processes you will engage students in to help them develop ideas and plans for their artwork.

	· Step 1: All students will watch anti-bullying videos based on grade-level appropriateness so that they can brainstorm ideas for what strategies they can use to stop bullying.
· Step 2: Students create a version of their concept of what they picture their poster looking like by drawing on a small piece of construction paper. Students research the type of font they want to use to communicate their messages. They are required to use big letters that can be seen from far away. They also have the option to create an anti-bullying mascot or do a split composition where one side shows a certain type of bullying and the other side shows how to present it.

· Step 3: If students have access to personal computers (or the teacher can rent out the library) students can do some artistic research online for posters and text that inspire them.

· Step 4: Students pick their partners and determine if they want to make their poster about what bullying looks like or if they want to show how to stop it. If students choose to do the split composition poster, they can do both concepts. During this collaboration process, students have to figure out ways to combine both of their ideas onto the paper and discuss ways they can work together successfully.


	Instruction:  

Give a detailed account (in bulleted form) of what you will teach. Be sure to include approximate time for each activity and instructional methodology: skills, lecture, inquiry, etc. Include motivation and ideation/inquiry where appropriate; including what student will understand as a result of the art experience


	Day 1
	Instruction - The teacher will... (Be specific about what concepts, information, understandings, etc. will be taught.) Identify instructional methodology. KNOW (Content) and DO (Skill)

Day 1:
Learning Target: I can explain the 3 different types of bullying and how to stop them. I can also make a small drawing of my anti-bullying poster.
Class Discussion:

Introduce that students will be creating anti-bullying posters for their assignment.

Go over the pre-assessment questions:

· Describe the three common types of bullying. (physical, verbal, cyber)

· What are some ways to stop bullying if you experience it or see it happen to someone else?
Show anti-bullying videos:

· McGruff the Crime Dog: https://www.youtube.com/watch?v=EvhIdB_8WXE (4:59)

· Pride Patrol Anti-Bullying for Elementary Schools:  https://www.youtube.com/watch?v=0_oEWe3REDY (6:55) (3rd and 4th grade)

· Middle-School Anti-Bullying: https://www.youtube.com/watch?v=XZdrOv-t-Q0 (5:03) (5th grade)
· Review the things that students in the videos did to stop bullying and what students have done in the past to stop it.

Show anti-bullying posters:
· What is an anti-bullying poster?

· Show examples of anti-bullying posters. Have students make observations about how the information is organized on the poster.
· Show pictures of anti-bullying mascots. What is a successful anti-bullying mascot? What does not make them successful? How could you create a different one?

· Show pictures of Sheppard Fairey’s work. Have them notice what makes the posters appealing in terms of design, colors, typography, and message.

Introduce the assignment:  Anti-Bullying posters for the school.

· Start out by making a small poster on white construction paper.

· Prompt: create a poster with a drawing that shows what bullying is (choose one of the three types) and how to stop it. Colors have to be visible from a distance, so make sure they’re bright. Text also has to be big and bold so it can be seen far away.

· Students will be combining their designs with a partner’s design on the larger poster. Students need to be aware that this is happening, but they will not pick partners or plan out the designs for their posters until Day 2.

Work Time:

· Students should be finished with their small anti-bullying posters by the end of class.

Clean-Up:

· Stack small posters in a pile on the demonstration table.

· Put all art materials away. (markers, colored pencils, crayons, etc.).
	Learning - Students will... i.e.: explore ideation by making connections,
comparing, contrasting; synthesize possibilities for each painting technique; etc.  (Be specific about what will be the intended result of the instruction as it relates to learning.) UNDERSTAND
· S-14 clarifying and analyzing the meanings of words or phrases
· S-4 exploring thoughts underlying feelings and feelings underlying thoughts 

· S-23 making interdisciplinary connections 

· S-2 developing insight into egocentricity or sociocentricity 

· S-11 comparing analogous situations: transferring insights to new contexts 

· S-1 thinking independently 

· S-9 developing confidence in reason 

· S-7 developing intellectual good faith or integrity 

· S-1 thinking independently 


	Time

Total Class Time: 40 min.

3 min.

10 min.

5 min.

2 min.

17 min.

3 min.

	Day 2
	Day 2: 
Learning Target: I can finish the outline for my large anti-bullying poster with a partner.

Teacher Prompt:

· Explain to students that their next step is to pick partners to work on their projects. This means that they will have to figure out how to combine their ideas onto the same poster paper. That means combining ideas that work and leaving others out or splitting the poster in half and doing two separate drawings.

· Possibilities for split posters: one person could do cyber bullying while the other person can do verbal bullying. One person can draw what bullying looks like and the other person can do ways to stop it.

· Have students discuss what it means to work successfully and not successfully with a partner. Write their comments on the board. It’s also important to discuss that kind communication is important because the project is about anti-bullying.

· Options for picking partners: students pick their partners, counting off numbers, drawing out of a hat, or teacher picks. Students can put this to a vote.

· Remind students that part of their grade for their project is the ability to work well with their partners. That includes respectful communication and not giving all the work to one person.

Work Time:

· Students have the option of creating a second small poster to experiment with combining their ideas before working on their final poster.

· Students can start working on their final poster board if they are confident about their idea.

· Teacher checks in with each student group to give suggestions on their ideas. This is a formative assessment.

Clean-up:
· Stack small posters in a pile on the demonstration table.

· Stack large posters in a pile on the demonstration table.

· Put all art materials away. (markers, colored pencils, crayons, etc.).
	· S-5 developing intellectual humility and suspending judgment
· S-3 exercising fairmindedness 

· S-1 thinking independently 

· S-9 developing confidence in reason 

· S-7 developing intellectual good faith or integrity 

· S-1 thinking independently 


	Total Class Time: 40 min.

7 min.

30 min.

3 min.



	Day 3 
Day 4
	Day 3:
Learning Target: I can draw and color my anti-bullying poster with my partner.

Work Time:

· Students need to finish 75% of their coloring by the end of class.

Clean-up:

· Stack small posters in a pile on the demonstration table.

· Stack large posters in a pile on the demonstration table.

· Put all art materials away. (markers, colored pencils, crayons, etc.).
Day 4:
Learning Target: I can finish coloring my anti-bullying poster with my partner. I can also discuss the meaning of my poster during the gallery walk activity.

Work Time:

· Students should be completely finished with their anti-bullying posters.

Clean-up:

· Stack small posters in a pile on the demonstration table.

· Stack large posters in a pile on the demonstration table.

· Put all art materials away. (markers, colored pencils, crayons, etc.).

Gallery Walk:
At the end of the project, students lay out their large posters and do a gallery walk. They will answer these questions during the verbal discussion (make sure everyone gets a chance to speak):

Design choice:

· What colors do these anti-bullying posters have in common? How do you think the colors relate to anti-bullying?

· What are some interesting fonts on these posters? Why do they catch your attention?

· What are some common illustrations that we see on these posters?

Concept and process

· If we were to print these posters and display them at other schools, what advice would you give to make the posters even better than they already are?

· Raise your hand if you liked working with a partner. Tell me why you liked working with a partner.

· Raise your hand if you did not like working with a partner. Please know that it’s okay to not like working with a partner even if you liked the person you worked with. Some artists prefer to create their work on their own. With that said, tell me why you didn’t like working with a partner.

· Alternative question: What are some advantages and disadvantages working with a partner on this project?
· Did this project teach you how to stand up for yourself or for other people if you see or experience bullying? 
Exit Ticket:

· Students fill out a survey of how they felt working with a partner at the end of the project, give suggestions for how to make the project better, and tell the teacher where they would like to have their anti-bullying poster hung in the school.
	· S-1 thinking independently 

· S-9 developing confidence in reason 

· S-7 developing intellectual good faith or integrity 

· S-1 thinking independently 

· S-1 thinking independently 

· S-9 developing confidence in reason 

· S-7 developing intellectual good faith or integrity 

· S-1 thinking independently 
· S-5 developing intellectual humility and suspending judgment 

· S-7 developing intellectual good faith or integrity 

· S-9 developing confidence in reason 

· S-5 developing intellectual humility and suspending judgment
· S-3 exercising fairmindedness 


	Total Class Time: 40 min.

37 min.

3 min.

25 min.

3 min.

7 min.

5 min.


	Student reflective/inquiry activity:  

Sample questions and activities (i.e. games, gallery walk, artist statement, interview) intended to promote deeper thinking, reflection and refined understandings precisely related to the grade level expectations. How will students reflect on their learning? A participatory activity that includes students in finding meaning, inquiring about materials and techniques and reflecting about their experience as it relates to objectives, standards and grade level expectations of the lesson.)

	At the end of the project, students lay out their large posters and do a gallery walk. They will answer these questions during the verbal discussion (make sure everyone gets a chance to speak):
Design choice:

· What colors do these anti-bullying posters have in common? How do you think the colors relate to anti-bullying?

· What are some interesting fonts on these posters? Why do they catch your attention?

· What are some common illustrations that we see on these posters?

Concept and process
· If we were to print these posters and display them at other schools, what advice would you give to make the posters even better than they already are?

· Raise your hand if you liked working with a partner. Tell me why you liked working with a partner.

· Raise your hand if you did not like working with a partner. Please know that it’s okay to not like working with a partner even if you liked the person you worked with. Some artists prefer to create their work on their own. With that said, tell me why you didn’t like working with a partner.

· Alternative question: What are some advantages and disadvantages working with a partner on this project?
· Did this project teach you how to stand up for yourself or for other people if you see or experience bullying? 




	Post-Assessment (teacher-centered/objectives as questions):  

Have students achieved the objectives and grade level expectations specified in your lesson plan?
	Post-Assessment Instrument:
How well have students achieved the objectives and grade level expectations specified in your lesson plan? Include your rubric, checklist, rating scale, etc.

	Can individual students illustrate one of the three common types of bullying (physical, verbal, or cyber) and/or how to stop it using a small sheet of sketch paper and a pencil?

Can students create a large-scale anti-bullying poster by combining their design ideas with a partner’s design using mixed media materials?
Can students analyze how their design choices and collaborative work-process would positively impact their anti-bullying advocacy in their school community during a gallery walk activity?
	N (Nothing): 

· Project: No project or statement turned in, project is incomplete
· Collaboration, Studio Behavior, and Clean-Up: Missing class, class time was not used for making art, confrontational attitude towards other students and/or teacher, did not help clean the classroom
PP (Partially Proficient): 

· Small poster: small poster had a rushed look to it
· Large Poster: large parts of the poster were unfinished and had blank space, but descriptions about bullying are there

· Collaboration: Student teams experienced challenges working together and/or one person did all the work

· Critique: Did not participate during critique

· Studio Behavior and Clean-Up: not following instructions, not paying attention during instructions, confrontational attitude towards other students and/or teacher, did not help clean the classroom

P (Proficient): 

· Small poster: small poster was completed with legible writing and illustrations related to bullying
· Large poster: large poster completed with legible writing and illustrations related to bullying; color can be seen from a distance

· Collaboration: student teams were able to work effectively together, sharing equal work responsibilities.

· Critique: participated at least once during critique discussion

· Studio Behavior and Clean-Up: followed directions, worked well with others, used materials respectfully, cleaned up after own mess

A (Advanced): 

· Small poster: small poster was completed with legible writing and illustrations related to bullying; student attempted to reference professional design strategies from professional graphic designers in their work 
· Large poster: large poster completed with legible writing and illustrations related to bullying; color can be seen from a distance; students took creative risks when it came to the design process to communicate their message
· Collaboration: students demonstrated leadership and flexibility skills during collaboration, were able to clearly articulate their vision with their design choices

· Critique: student was able to analyze and relate design choices with the conceptual meaning of an anti-bullying poster at a deeper critical thinking level than other students
· Studio Behavior and Clean-Up: Helping other students without being asked, participated in class discussion, cleaned up their mess and other student’s mess


	Self-Reflection:  

After the lesson is concluded write a brief reflection of what went well, what surprised you, and what you would do differently.  Specifically address: (1) To what extent were lesson objectives achieved? (Utilize assessment data to justify your level of achievement.) (2) What changes, omissions, or additions to the lesson would you make if you were to teach again? (3)What do you envision for the next lesson? (Continued practice, reteach content, etc.)

	The ability to teach this lesson at my placement school (Holm Elementary School) experienced some instructional compromises based on scheduling, technology accessibility, and personal preferences collaborating with my mentor teacher. In order to keep on track with the main class lessons, my mentor teacher requested that I teach the anti-bullying poster lesson during the students’ enrichment period (which happened after recess). Each grade (3-5 only) had only twenty minutes four days a week to work on the project. We saw four separate enrichment groups, which meant that we only saw each group for two weeks total during my eight-week placement (160 minutes total to work on the project). Students were not allowed to bring their computers in during enrichment, so we did not have the time and resources for students to do super extensive artistic research. Because of these considerations, our goal was to focus more on artistic process rather than product. We wanted to give students the freedom to explore their own expressive feelings when it came to a topic that they personally cared about a lot. We also wanted to experiment with how each grade level viewed bullying and communicated it technically through their art. We still discussed typography, how to compositionally organize information and illustrations, and how to create images that could be seen from far away.

It’s also important to note that a fourth-grade student had committed suicide related to bullying at a neighboring elementary school three weeks before this lesson was taught. Students were fully aware of the consequences of bullying and came into this project with the suicide incident fresh on their mind.
What Went Well:

Creative Process:

· Students were very engaged with the concept of creating anti-bullying posters. They all understood the concept of bullying, how it made them feel, and ways they wanted to stop it. They put a lot of thought into how they wanted to empower their viewer to respond to different kinds of bullying, especially when they were working by themselves.
· Students were also comfortable and transparent discussing their experiences with bullying, though they did not share any stories that expressed extreme trauma or abuse. No one got upset sharing their stories, but everyone listened respectfully when other students were sharing.

· During our discussion on bullying, one of the students proposed that they could create a skit that could go along with the poster. Though this didn’t work for the project, it was a good idea to consider. 

· Students didn’t ask many artistic technical questions about the project. By leaving the conceptual structure of the project a little more open-ended, students seemed more excited to create the poster on their terms and collaborate with their partner.

· There wasn’t a ton of conflict when it came to working in partners. Students demonstrated a strong ability to work flexibly with their partner when it came time to combine or omit the conceptual ideas they came up with on their own.

· About 90% of the students stated that they appreciated working with a partner and thought that it was a new, fun way to create art. The students that did not like working in partners said that it was more of a reflection of their independent artistic process rather than not enjoying the person they were working with.

Quotes from the critique about the benefits of working in partners:
· “Be able to see what each other like.”

· “When you work with a partner, you have a choice to separate the poster or keep them together.”

· “A partner helps us to make our work better.”

· “Working with a partner is easier when we’re told what to do with our art.”

· “We get to know each other better.”

Artistic Product:
· Students were able to create compelling, colorful posters that could be seen from far away and provided a decent amount of educational information on how to stop it.

· There was a high success rate for the projects themselves. Whether the students were technically strong artists or did not feel comfortable with their drawing abilities, everyone felt proud of the poster they created and did not feel self-conscious of the way their art looked compared to other students.

· Students did a really good job effectively combining their ideas onto one piece of poster paper. The split composition still read as one cohesive project rather than two separate projects. Students also worked flexibly to combine bits and pieces of their work into the composition, which looked seamless.

· This project focused heavily on literacy, which most of the students were very comfortable with. There were few spelling errors (other than bullying, which was spelled “bulling”).

Critique

· Students made connections between the emotional concepts of bullying and the designs aspects of their posters. They were also able to identify common themes that related to their projects. For example, the third grade students noted that there were a lot of rainbow colors used in their designs. One student said that using rainbow colors was important in an anti-bullying poster because bullying is a sad experience and rainbow colors made people happy. The fifth grade students noted that their posters had a lot of black, blue, and white in them. They associated that with the depression and physical abuse of bullying, even when the messages and illustrations were positive. 

· All of the grades incorporated some sort of rainbow design in their projects.
· All students had an opportunity to share their thoughts about the project, collaboration, and school community advocacy. They stated that they were proud of the work they created and felt proud of themselves for adding value to their school community.
· When asked where they would display their projects, students stated that they would like to put their projects in the hallways and cafeteria because that’s where the most bullying happened. By having a poster up, students get a reminder of how to handle bullying.

· Students were humble and excited to problem-solve how they could improve their projects if they were distributed to other schools. Though most of them felt that the posters were good as they were, some students noticed that a lot of the posters had a lot of white space that could’ve been filled with color. Other students suggested making the posters more informational rather than just writing a slogan with an illustration.
What Didn’t Go Well

Creative Process:

· During our fifth-grade class discussion about bullying, at least six girls counteracted the advice that students should report bullying to a teacher and not fight the bully. They claimed that their parents told them to fight back rather than tell a teacher because doing so made them appear strong and confident. This conversation turned into a respectful debate between students and teachers, but the girls stated that they were going to do what their parents told them. My mentor teacher stated that making a choice to fight back in the adult world has consequences, like going to jail, even if the person felt justified to attack. Reflecting on this experience, I discovered that there were different cultural views on ways to handle bullying. Most of these girls were African-American and Hispanic. I also learned about the powerful influence parents have on giving advice to students, which can contradict the advice of the teacher.
· We had one student that is suspected to have mental health issues related to autism or schizophrenia. This student had a history of being physically and emotionally aggressive towards students when he had a meltdown from sensory overwhelm and social challenges. Because of this, students were very apprehensive working with this particular student. He did not cause problems during the project, but it took some persuasion for his partner (a soft-spoken girl) to feel comfortable working with him.

· Ironically, one bullying incident occurred between two girls in class while we were working on this project. One of the girls made a passive-aggressive joke about the other girl’s mom not loving her, which hurt the other girl’s feelings. Though the aggressor misinterpreted the action as a light joke rather than bullying, this led to a class discussion about how light jokes between friends could be misinterpreted as hurtful remarks. My mentor teacher and I had to set clear expectations that students needed to set a better example for each other while creating the anti-bullying posters.
· Because students were heated and passionate about their posters, they were a lot more vocal about labeling other students in the class about bullying someone. This created some tension between students in the classroom. I listened to both sides of their story and told them that there were miscommunications and misunderstandings surrounding some of the nit-pickiness of some of the accusations of being a bully. Students were applauded for standing up for each other, but the incidents that they reported were very small and harmless.

Artistic Product
· Because of the time and resource constraints with the project, the end result focused more on process rather than product. If I were to teach this lesson again, I would focus a lot more on compositional rules and typographical design (especially with fifth grade).

· This project has the potential to introduce digital elements to it, which would be more appropriate for fifth grade. 

· The time that I was able to work with students was pretty short. Even though they got their work done, I wondered what their product would’ve looked like if they had more time to work on it. I also wondered how the message of anti-bullying would’ve resonated with students if they discussed it with their entire class rather than small enrichment groups. That said, I think the project was successful because the groups were small.

Critique

· Fourth grade was not able to do their critique because one of the student groups lost their poster. They were devastated by the loss of their poster, motivating the other students to postpone the critique until the poster was found. We have yet to find it, but I wanted to respect their requests.

· I was still shaky on names, which meant that it was sometimes hard to call on everyone to make sure they could all participate in the discussion. However, students weren’t afraid to raise their hands and discuss it.

What I Would Do Differently

Creative Process and Artistic Product:
· I would take the time to create more ideation support materials when it came to the design process. This would including having students select posters they were inspired by based on a list of artists I could provide for them; researching color psychology for the color scheme of their designs; printing out typographical examples of text that inspired them for their posters; and having them learn about compositional elements that would work for balancing illustration with information. This would be very appropriate with fifth grade. 

· I would also have students create a teamwork norm sheet where they can agree on some rules and expectations they can hold themselves accountable to so they can work together successfully

· As an exit ticket, I would have students give me feedback about working with their partner. Despite the discussion about partners going well, I want to honor the voices of students that were afraid to speak up.

· I don’t think I would change much about the process with the third and fourth graders. For third grade, I would keep everything open-ended. With fourth grade, I would challenge them to come up with an anti-bullying mascot that would deliver the information and create a design around that.

· The open-ended conceptual aspects of this project worked really well, so I want to keep that.

· If students have more access to technology, ideation would be a lot more tech-heavy. Fifth grade could have the chance to collaborate on Photoshop.

· Teaching this class during actual school periods versus enrichment time. This would impact product and camaraderie in the classroom.

· Have the projects be created in both English and Spanish to support ESL learners.

Critique

· I wouldn’t really change much with the critique process. The only thing I would add would be the exit ticket that allows students to be more transparent about working with a partner.
· If the above design considerations were integrated into the project, the first half of class could focus on think, pair, share critiques followed by a group critique. They could also fill out a critique worksheet that incorporates sentence stems for the younger students and open-ended questions for the older students.


Appendix: Include all handouts, prompts, written materials, rubrics, etc. that will be given to students.
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