Lesson Plan
Title:​​​​​​​​​​​​​ Spooky Winter Tree Silhouette (Grade 5)







Length: 3 days
Note: Before you plan and write art experiences; pre-assess your students based on the proposed concepts, enduring understandings, and objectives of the unit/lesson(s). You may also gather this information from (previous) teachers, by reviewing already completed art work, consulting curriculum materials, etc., to get a better understanding of what content students already know and what they will need to know to be successful.
	Pre-Assessment: 
This will need to be done prior to teaching your lesson. Outline the method you will use to determine the skill/knowledge level of your students based on the concepts/enduring understandings/objectives of the lesson. (Hint: turn these into questions.) Be specific in describing what you would recognize as proficient skill/knowledge.

	Students will be pre-assessed on their knowledge for the skills related to their project based on the inquiry discussion (see the ideation section). Relevant questions can also connect prior understanding to relevant vocabular words, such as:
· What is charcoal? What kind of visual look does it have when we look at the teacher sample?

· What is a silhouette? How is it created with a light source (like the moon)?
· What is value and gradation? How do you think we get light values and dark values on the teacher sample using charcoal pencil?

· What parts of a tree silhouette do our eyes move towards? What is that point of emphasis called?


	Performance:
What will students accomplish as a result of this lesson? This can be presented to students in the form of a story. In this narrative the students take on a role and create a learning product about a specific topic for a certain audience. (RAFT – Role / Audience / Format / Topic)

	Role: Nature Artist
Audience: patrons at a Halloween exhibition

Format: Charcoal drawing

Topic: Silhouettes

Students are nature artists creating a spooky winter tree silhouette for a Halloween exhibition using charcoal pencils. 


	Concepts:

List the big ideas students will be introduced to in the lesson. These ideas are universal, timeless and transferrable. Examples of concepts used in art might include: Composition, Patterns, Technique, Rhythm, Paradox, Influence, Style, Force, Culture, Space/Time/Energy, Line, Law/Rules, Value, Expressions, Emotions, Tradition, Symbol, Movement, Shape, Improvisation, and Observation Look for concepts in the standards, content specific curriculum, etc.

	Value, mood, movement 


	Enduring Understanding (s):
Enduring Understandings show a relationship between two or more concepts; connected with an active verb. The best enduring understandings not only link two or more concepts; but demonstrate why this relationship is important. Like concepts, they are timeless, transferrable and universal.

	Artists manipulate value and movement of the subjects in their work to impact the mood of the piece. 


	Standards: (All lessons should address all standards.)

1. Observe and Learn to Comprehend

2. Envision and Critique to Reflect


3. Invent and Discover to Create
4. Relate and Connect to Transfer


	Objectives/Outcomes/Learning Targets:
Objectives describe a learning experience with a condition → behavior (measurable) → criterion. Aligned to: Bloom’s – Standards – GLEs - Art learning and, when appropriate, Numeracy, Literacy and Technology.  Should be written as: Objective.  (Bloom’s: _____ - Standard: _____ - GLE: _____ -Art learning: _____ -Numeracy, Literacy, and/or Technology)

	Objective 1: After looking at examples of tree silhouette drawings and watching a demo on how to draw a winter tree, students will be able to create a creepy nighttime tree silhouette using charcoal pencils. 
· Blooms: Create

· Standard and GLE: Observe and Learn to Comprehend (Visual arts learning involves analyzing the formal and sensory qualities of art) and Invent and Discover to Create (Use artistic media and expression to communicate personal and objective points of view)

· Art Learning: Materials and techniques, ideation, history and culture

· Numeracy: symmetry/asymmetry of branches, particularly how they divide off from larger branches

· Literacy: vocabulary words (charcoal, silhouette, value, gradation, emphasis)

Objective 2: After completing their projects, students will be able to evaluate the technical and expressive qualities of their work using the artist’s statement worksheet.
· Blooms: Evaluate

· Standard and GLE: Envision and Critique to Reflect (Evaluative criteria is used when responding to works of art) and Relate and Connect to Transfer (Artists, viewers, and patrons assign intended meaning to works of art)
· Art Learning: Expressive features/inherent characteristics and critical reflection

· Literacy: Artist’s statement worksheet


	Differentiation:  

Explain specifically how you have addressed the needs of exceptional students at both end of the skill and cognitive scale.  Describe the strategies you will use for students who are already proficient and need growth beyond what you have planned for the rest of the class, as well as modifications for students with physical and/or cognitive challenges. Students must still meet the objectives.


	Differentiation:
(Multiple means for students to access content and multiple modes for student to express understanding.)
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	· Having students draw a tree in the center with at least five branches coming off and smaller details
· Giving students a tissue for smudging if there are sensory discomforts

· Providing a charcoal stick instead of a charcoal pencil to prevent students from pressing too hard and breaking tips

· Wearing gloves to prevent sensory discomfort from using a charcoal stick
	· Circling the elements and principles of art being used
· Oral explanations with teacher or partner if there is an issue with writing

· Differentiated artist’s statement worksheet for ESL students (simplified instructions)



	Extensions for depth and complexity:
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	· Teaching them core shadow 
· Offer them a tortillion

· Use of 1-2 colors for emphasis and focal point in the composition


	· Add owls, different forms of the moon, attention to details with the branches being an illusion to human features
· In the artist’s statement, write down any conceptual descriptions of their intentions with their designs (like sneaking in special shapes hidden into their design)—was it successful or not




	Literacy:

List terms (vocabulary) specific to the topic that students will be introduced to in the lesson and describe how literacy is integrated into the lesson.

	Vocabulary Words:

· Charcoal: dry black powder bound together with wax; can be used to draw like a pencil and smudges easily (also comes in pencil form)
· Silhouette: the shape an object makes when it is sitting in front of a light source (like a moon)
· Value: how light or dark and object is
· Gradation: the transition between light to dark values in one object (based on light source)
· Emphasis: the focal point (or specific area your eye goes to) in the project
Artist’s statement worksheet:
· 3 things you learned

· 2 things you found interesting

· 1 question you have




	Materials:  

Must be grade level appropriate.  List everything you will need for this lesson, including art supplies and tools.  (These are the materials students will use.)  List all materials in a bulleted format.

	· Construction paper (white for blue group, light blue for red group, light purple for green group)—9”x12”
· White charcoal pencils

· Black charcoal pencils

· Yogurt cups (for tracing the moon)

· Graphite pencils

· Erasers

· Hairspray (as a spray fixative)



	Resources:  

List all visual aids and reference material (books, slides, posters, etc. Be specific; include title, artist, etc. Make reference to where the material can be found.  (These are the resources used by the teacher to support/develop the lesson.)  List all resources in a bulleted format.

	· Examples of tree silhouette pictures from Google search
· Tree silhouette example worksheet
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	Preparation:  

What do you need to prepare for this experience? List steps of preparation in a bulleted format.

	· Cut construction paper (originally 18”x24”) into 9”x12” strips
· Make prints of those worksheets

· Pull up silhouette examples

· Sharpen all charcoal pencils

· Create teacher sample




	Safety: 
Be specific about the safety procedures that need to be addressed with students. List all safety issue in a bulleted format.

	· Make sure students are not touching or using the paper cutter
· Explain to students not to sharpen and jab pencils into other students


	Action to motivate/Inquiry Questions:  

Describe how you will begin the lesson to stimulate student’s interest. How will you pique their curiosity and make them interested and excited about the lesson? What inquiry questions will you pose? Be specific about what you will say and do to motivate students and get them thinking and ready to participate. Be aware of the varying range of learning styles/intelligences of your students. Some ideas might include: telling a story, posing a series of questions, role-playing, etc.

	This project will be thematic with fall and winter season, so the subject itself has relevance to important holidays and students’ experiences of nature. By drawing silhouettes, they get a change to draw creepy trees and animals in a medium that they’ve never been exposed to. The inquiry discussion will also give students a chance to investigate the qualities of the teacher sample and expectations I have for their project. See the Ideation section for more details. 


	Ideation/Inquiry: 

Ideation is the creative process of generating, developing, and communicating new ideas, where an idea is understood as a basic element of thought that can be visual, concrete or abstract.  List and describe inquiry questions and processes you will engage students in to help them develop ideas and plans for their artwork.

	Most of the ideation and inquiry steps students will take for this project will involve their observations drawing tree silhouettes and working in charcoal based on looking at the teacher sample and the silhouette worksheet examples. These inquiry steps will be explored in a group discussion. Topics of discussion will include:
· Describing what winter trees look like and why their leaves fall off in the winter 

· How the tree branches progressed from fat to skinny
· How students can draw curved and spindly branches that overlap each other
· How to camouflage branches to look like body features (such as a face and hands)
· Drawing a silhouetted animal
· What material was used, how it was applied, and what visual texture it has
This is also a great time to introduce them to important artistic language relevant to the project (see the literacy section).


	Instruction:  

Give a detailed account (in bulleted form) of what you will teach. Be sure to include approximate time for each activity and instructional methodology: skills, lecture, inquiry, etc. Include motivation and ideation/inquiry where appropriate; including what student will understand as a result of the art experience


	Day 1
	Instruction - The teacher will... (Be specific about what concepts, information, understandings, etc. will be taught.) Identify instructional methodology. KNOW (Content) and DO (Skill)

Learning Target: I can make a pencil drawing of a winter tree with a moon. This means that I am ready to work with charcoal.

Inquiry Discussion and Pre-Assessment:

· “As part of fall and winter, we are going to draw spooky winter tree silhouettes. What happens to trees during fall and winter?

· Students will look at the teacher sample project, tree silhouette examples, and tree silhouettes on Google search (SMART board) to answer the inquiry questions:

· What words would you describe the trees that you see in the teacher sample?
· What material was used to create the teacher sample? How do you think it was created using that material?

· What is a silhouette and how is it created using a light source?

· How are value and gradation used in this project?

· What parts of a tree silhouette do our eyes move towards? What is that point of emphasis called?

Demonstration:

· Ask students to gather around the demonstration table.

· Use yogurt cup to trace a circle for the moon. Students have the option to make it a full, half, or crescent moon.

· Start with two lines at a diagonal angle off the edges of the paper to create the trunk. Encourage students not to draw their tree in the center of their paper.

· Break off the trunk into at least three medium-sized branches. Break off those branches into at least three smaller branches. Show students how to draw curved branches that go in front of and behind other branches.

· Draw curved and jagged lines coming off the small branches to make really small, delicate branches. Students can think of making these branches look like cracked glass or lightning bolts. The more intricate and detailed the branches look, the more successful the drawing will be. 

· Remind students that their goal is to finish outlining their tree in pencil by the end of class, and that they have the option to include an animal silhouette or make their tree look like a human body part if they want to. Also, remind students to write their name, grade, and color group on the back of their projects.

Work Time:

· Have student volunteers pass out pencils, erasers, construction paper sheets, and tree silhouette example worksheets

· Students should have a completed drawing by the end of class with a moon, at least one tree with curving spindly branches, and an animal (optional). Their name, grade, and color group should be written on the back of their projects. 

Clean-Up:

· Put away pencils and erasers in their respective containers. Look for materials on the floor.
· Turn in their projects on the demo table

· Sit in chairs quietly. Wait for teacher to pick line leaders and dismiss table groups quietly.


	Learning - Students will... i.e.: explore ideation by making connections,
comparing, contrasting; synthesize possibilities for each painting technique; etc.  (Be specific about what will be the intended result of the instruction as it relates to learning.) UNDERSTAND
· S-14 clarifying and analyzing the meanings of words or phrases 

· S-4 exploring thoughts underlying feelings and feelings underlying thoughts 

· S-10 refining generalizations and avoiding oversimplifications
· S-1 thinking independently 

· S-10 refining generalizations and avoiding oversimplifications 

· S-1 thinking independently 

· S-3 exercising fairmindedness 


	Time

Total Class Time: 40 min.

5 min.

5 min.

25 min.

5 min.

	Day 2
	Learning Target: I can color my tree silhouette drawing in using charcoal pencil at least three values (white, black, and gray). This means that I understand how to create a value gradient using charcoal pencil.
Demonstration:

· Ask students to gather around the demonstration table.

· Ask students how they could use pressure to make light and dark values in their drawing. 
· Show students how to use light pressure with the charcoal pencils in the sky. Lighter values occur around the moon because it is glowing. As the sky gets further away from the moon, the gray gets a little darker. However, the sky can’t be so dark that we will not be able to see the tree silhouette.

· Encourage students to color slowly and use tinier pencil strokes. Blend the charcoal using a finger. Students are allowed to use tissue if they are not comfortable getting their hands dirty. It’s highly encouraged that students roll their sleeves up while working with charcoal, especially if they are wearing white or light colors.

· Color in the tree silhouette with a dark value and heavier pressure on the pencil. It’s important to not press too hard or else the pencil will break and charcoal will be wasted. Refer students to the teacher sample to show them how to do a dark gray rather than straight black.

· Allow students to ask questions. Remind them that they have the rest of class and the first have of Day 3’s class to work on the project.

Work Time:

· By the end of class, students should have at least their sky colored in. Let them know that it is important for them to color in the sky first before coloring in their tree.
Clean-Up:

· Put charcoal pencils away in their respective containers

· Clean up charcoal dust off tables using wet paper towels

· Wash hands if necessary

· Turn projects in on the demonstration table.

· Sit in chairs quietly. Wait for teacher to pick line leaders and dismiss table groups quietly.


	· S-10 refining generalizations and avoiding oversimplifications
· S-1 thinking independently 

· S-10 refining generalizations and avoiding oversimplifications 

· S-1 thinking independently 

· S-3 exercising fairmindedness 


	Total Class Time: 40 min.

5 min.

30 min.
5 min.

	Day 3
	Learning Target: I can finish my charcoal tree silhouette drawing and complete my artist’s statement worksheet. This means that I can reflect on how I made my work, how comfortable I was working with charcoal, and what was successful about the project. 

Work Time:

· Students should have their projects finished by the time class is halfway over.
· If students finish their projects early, they can help clean the classroom, free draw, or assist other students with their projects. 

Clean-up:

· Put charcoal pencils away in their respective containers

· Clean up charcoal dust off tables using wet paper towels

· Wash hands if necessary

Artist’s Statement:

· Students are given their artist’s statement worksheets and are given time to fill it out.

· If there is time left in class, students can do a gallery walk so they can see everyone’s projects and discuss what qualities they noticed about everyone’s drawings. They can also share what they learned from the project.
Dismissing Class:

· Have students turn their projects onto the demonstration table

· Sit in chairs quietly. Wait for teacher to pick line leaders and dismiss table groups quietly.


	· S-1 thinking independently 

· S-10 refining generalizations and avoiding oversimplifications 

· S-1 thinking independently 

· S-3 exercising fairmindedness 

· S-10 refining generalizations and avoiding oversimplifications 

· S-15 developing criteria for evaluation: clarifying values and standards 


	Total Class Time: 40 min.
20 min.

3 min.

15 min.

2 min.


	Student reflective/inquiry activity:  

Sample questions and activities (i.e. games, gallery walk, artist statement, interview) intended to promote deeper thinking, reflection and refined understandings precisely related to the grade level expectations. How will students reflect on their learning? A participatory activity that includes students in finding meaning, inquiring about materials and techniques and reflecting about their experience as it relates to objectives, standards and grade level expectations of the lesson.)

	When students are finished working on their project, they will fill out an artist’s statement sheet with three questions on it:
· 3 things you learned
· 2 things you found interesting
· 1 question you have

If there is time, students could also do a gallery walk so they can look at their projects and talk about what they noticed. We will review key art vocabulary words in class discussion to review comprehension. Students can also paint to examples of each vocabulary word in their projects. 


	Post-Assessment (teacher-centered/objectives as questions):  

Have students achieved the objectives and grade level expectations specified in your lesson plan?
	Post-Assessment Instrument:

How well have students achieved the objectives and grade level expectations specified in your lesson plan? Include your rubric, checklist, rating scale, etc.

	Can students create a creepy nighttime tree silhouette using charcoal pencils?
Can students evaluate the technical and expressive qualities of their work using the artist’s statement worksheet?
	N (Nothing): 

· Project and Artist’s Statement: No project or statement turned in, project is incomplete

· Studio Behavior and Clean-Up: Missing class, class time was not used for making art, confrontational attitude towards other students and/or teacher, did not help clean the classroom
PP (Partially Proficient): 

· Project: sloppy or unfinished effort on tree silhouette drawing (specifically tree branch design)

· Artist’s Statement: Questions were not answered using complete sentences, at least one question was left blank
· Studio Behavior and Clean-Up: not following instructions, not paying attention during instructions, confrontational attitude towards other students and/or teacher, did not help clean the classroom

P (Proficient): 

· Project: drawing is completed with good craftsmanship, included tree with gray sky and moon

· Artist’s Statement: answers were written using complete sentences
· Studio Behavior and Clean-Up: followed directions, worked well with others, used materials respectfully, cleaned up after own mess

A (Advanced): 

· Project: Clean technical craftsmanship with charcoal pencil, unique or original design ideas (branches looking like human body parts, incorporating an animal)

· Artist’s Statement: answers were written using complete sentences and showed deep reflective thought on the technical and conceptual aspects of their work
· Studio Behavior and Clean-Up: Helping other students without being asked, participated in class discussion, cleaned up their mess and other student’s mess


	Self-Reflection:  

After the lesson is concluded write a brief reflection of what went well, what surprised you, and what you would do differently.  Specifically address: (1) To what extent were lesson objectives achieved? (Utilize assessment data to justify your level of achievement.) (2) What changes, omissions, or additions to the lesson would you make if you were to teach again? (3)What do you envision for the next lesson? (Continued practice, reteach content, etc.)

	What Went Well
Creative Process

· Students were able to work fairly independently with a highly technical subject and medium. All of the students were able to create spooky trees, shade a sky, color in the moon, and color in a dark tree. Students were also able to create medium and small-sized branches. 
· Most of the students got the concept of being able to shade lightly. Rather than using their fingers, students problem-solved on their own to tear scrap paper and blend with that. When students made this artistic choice, they were less likely to tear their paper. 

Artistic Product

· Many students were very creative and whimsical with their tree designs. While some students were interested to play with form, shape, and line, others really wanted to experiment with creating optical illusions with the branches to make them look like human parts. 
· Some students took some creative risks and used white charcoal paper to create a soft white glow on the sides of their projects.
· Students added multiple animals on the tree branches. While some did animal silhouettes, others added some details like red eyes. One student made a white hole in his tree to show the animal sitting inside it.

· Overall attention to detail from at least two-thirds of the students were really good. This proved that students were invested in the project.

Management

· Because the students were very chatty, we set the expectation that the project would be due at the end of class. Though this didn’t quite register for the students immediately because they were so chatty, we pushed them hard until all of them finished their projects. 
What Didn’t Go Well

Creative Process

· Students were determined to use their fingers to blend their projects, even though we’d repeatedly told them not to do this.
· Ripping holes because of blending with their fingers and working with pencils that were too sharp. 

Artistic Product

· A few projects had holes and tears from students scrubbing their projects with their fingers, pressing down too hard with the pencils, and rushing the shading process. It wasn’t enough for them to ruin the project, but they struggled with knowing how to layer and shade lightly.
· Some projects had very dark skies. Students were frustrated that their backgrounds were too black and couldn’t fix the values. I suggested that they color in the tree with a darker black. It didn’t create a huge amount of contrast, but it was enough to separate foreground from background.  
Management

· Students were very chatty and hard to redirect for focus. Even when we reminded them about how much time they had, most of them preferred to talk. We enforced consequences like having the project due at the end of the class and enforcing a seating chart. Still, many of the technical issues for the project came from students choosing to talk rather than follow directions.
What I Would Do Differently
· A lot of the issues I experienced with this lesson was more of a reflection of the students’ behaviors and attention span rather than instruction and management issues. The only thing that I would change is reinforce rules and expectations is a little more of a strict way.
· Differentiation for sixth grade: make the project larger, not have them blend with their finger or paper, and have them focus on using more values (especially value gradation in the sky from the moon).




Appendix: Include all handouts, prompts, written materials, rubrics, etc. that will be given to students.
8/9/15 Fahey

PAGE  
1

